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Abstract

Although international student mobility provides valuable opportunities for
personal, professional, and intercultural development, it remains an option
accessible to only a limited number of students due to economic and cultural
constraints. In response to this limitation, initiatives such as Collaborative Online
International Learning (COIL) have emerged to foster internationalization
through virtual and collaborative pedagogical models. This article presents a
practice-based, interdisciplinary and bilingual account of a COIL experience
carried out between students from the United States and Mexico as part of the
course Multicultural Perspectives on Gender and Sexuality in Latin America. Over
a six-week period, participants engaged in synchronous and asynchronous
activities on a digital platform, combining theoretical reflection with the creation
of audiovisual materials. The collaboration between the fields of literature and
psychology presented methodological challenges that ultimately enhanced
intercultural learning. The experience suggests that, despite geopolitical
boundaries, students share similar concerns and values—particularly regarding
gender and violence—and that disciplinary diversity can deepen both the critical
and empathetic understanding of these issues.

Abstract in Spanish

Aunque la movilidad estudiantil ofrece experiencias valiosas de desarrollo
personal, profesional e intercultural, continda siendo una posibilidad limitada
para la mayoria del estudiantado debido a factores econémicos y culturales.
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Ante esta realidad, programas como el Collaborative Online International
Learning (COIL) promueven la internacionalizacion mediante el trabajo
colaborativo virtual. Este estudio describe una experiencia interdisciplinaria y
bilingle entre estudiantes de Estados Unidos y México en torno al curso
Multicultural Perspectives on Gender and Sexuality in Latin America. Durante
seis semanas, el estudiantado trabajé en una plataforma digital a través de
actividades sincronicas y asincrénicas, reflexiones teéricas y la produccién de
material audiovisual. La colaboracién entre los campos de la literatura y la
psicologia implic6 desafios metodoldgicos que, no obstante, enriquecieron el
aprendizaje intercultural. La experiencia evidencié que, pese a las fronteras
geopoliticas, existen preocupaciones y valores compartidos —especialmente en
torno al géneroy la violencia—, y que la diversidad disciplinaria puede fortalecer
la comprensioén criticay empatica de estos temas.
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Collaborative Online International Learning (COIL); gender and sexuality;
intercultural learning; interdisciplinarity; virtual mobility

Editorial note

This article is part of the Plurilingual Special Issue of Frontiers: The
Interdisciplinary Journal of Study Abroad on Voices from Latin America. The
Spanish version of the article can be accessed here.

1. Introduction

The internationalization of higher education has traditionally been
associated with the physical mobility of students and faculty. However, in
recent decades, pedagogical models have emerged that seek to expand access
to intercultural experiences without requiring international travel. Among
these, Collaborative Online International Learning (COIL) has become a leading
model of virtual exchange, enabling students and faculty from different
institutions and countries to collaborate through digital platforms. Such
initiatives help students develop intercultural, linguistic, and collaborative
competencies while creating new opportunities for the internationalization of
the curriculum.

This article presents a bilingual, interdisciplinary COIL experience
involving students from the United States and Mexico and the United States
focusing on issues of gender and sexuality in Latin America. The collaboration
brought together students majoring in psychology and literary studies, who
worked together during a six-week virtual exchange through synchronous and
asynchronous activities. The project sought to foster intercultural dialogue,
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promote critical analysis of gender representations, and develop
communication skills in bilingual and transnational contexts.

It is important to note that this work is not presented as empirical
research in the strict sense, but rather as a contribution based on pedagogical
practice. It is a reflective and analytical account of a specific teaching
experience, focused on the implementation of the COIL model in a particular
context. Consequently, the reflections and conclusions presented here are
based primarily on pedagogical observation, student feedback, and reflective
teaching practice, rather than on a formal research methodology. This
approach is consistent with the scholarship of teaching and learning (SoTL),
which seeks to share pedagogical strategies, lessons learned, and challenges
arising from innovative educational practice.

Accordingly, the article provides a detailed account of the COIL
experience, including the institutional contexts of the participating courses,
student profiles, the digital platforms employed, the design of collaborative
activities, and the final products created. This level of detail is intended to help
instructors and institutions adapt similar virtual internationalization
initiatives to their own interdisciplinary and bilingual contexts.

The remainder of the article is organized as follows. First, we present a
contextual framework on international student mobility and the emergence of
virtual internationalization initiatives such as COIL. We then discuss the
pedagogical benefits of collaborative international learning, along with the role
of gender studies and interdisciplinarity in this type of educational experience.
The third section describes the implementation of the project, including the
institutional call for participation, the formation of the teaching team, and
course design. Next, we examine the pedagogical objectives, activities, and
instructional modules, illustrating how collaborative learning unfolded
throughout the exchange. Finally, we reflect on the principal outcomes and
challenges of the experience, with particular attention to language, technology,
interdisciplinarity, and institutional support for virtual internationalization.

2. Contextual framework

Student mobility exposes students to different cultures, customs, and
worldviews while broadening the theoretical, methodological, and
epistemological perspectives of their disciplines—perspectives that may not be
available at their home institutions (Jiménez-Lopez, 2025). Its impact extends
beyond academic development, shaping the experiences of both the
individuals and the institutions involved.

Entering university can itself be a challenging experience. Students are
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suddenly immersed in environments where they interact with people from
diverse socioeconomic, cultural, gender, and religious backgrounds—
backgrounds that often differ from, or even challenge, what they previously
regarded as normal or acceptable. According to Pierella (2024), these
encounters transform the university into a “border zone” (zona de frontera)
that fosters both individual and collective identity formation. Student mobility
further intensifies this process by crossing not only territorial and cultural
borders, but also what Pierella describes as “semiotic and idiomatic” (semidtico
e idiomatico) boundaries, particularly when students move between regions or
countries with different languages. As a result, communication and social
integration may become considerably more difficult.

Several additional factors can discourage students from pursuing
mobility opportunities. These include separation from family, social exclusion
upon arrival at the host institution, and financial hardship (Jiménez-Lopez,
2025). Students facing economic precarity often have limited time for leisure
or social interaction, particularly when they rely exclusively on scholarships
and must work to finance their stay (Pierella, 2024). The COVID-19 pandemic
further compounded these challenges. As Cervantes Villagomez (2022) notes,
international mobility declined sharply in early 2020, disrupting both in-
person exchanges and opportunities for intercultural interaction.

Despite these challenges, globalization has prompted Institutions of
Higher Education (HEISs) to incorporate multicultural perspectives into their
curricula while encouraging students to pursue learning opportunities beyond
their home universities (Cervantes Villagomez, 2022; Moncada Ceron, 2011). In
Mexico, according to the National Association of Universities and Institutions of
Higher Education (ANUIES), on average between 2016 and 2019, only 12% of
HEIs reported that at least one Mexican student participated in international
mobility. During the same period, only 4.5% on average hosted an international
exchange student. Outgoing international mobility represented only 0.4% of
total enrollment, while incoming mobility accounted for just 0.15%. Although
less than half of the students opting for international mobility receive funding,
such funding is more common than that provided to students applying for
domestic mobility. Business and administration recorded the highest levels of
both incoming and outgoing international mobility (Bustos-Aguirre et al., 2023).

For Mexican students, the primary destination for international
mobility is Spain, as they cite cultural similarities, language proficiency, and
the ability to travel within the European Union. The United States is, in terms
of frequency, the third most popular destination for Mexican students seeking
international mobility. Regarding permanent incoming mobility—that is,
students entering with the goal of obtaining a degree at a Mexican HEI—a high
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percentage come from the United States. Consequently, it is hypothesized that
these may be students with dual citizenship (Bustos-Aguirre et al., 2023).

In the case of the United States, international mobility continues to
represent a relatively low proportion of its total college enrollment. According
to the Open Doors Report by the Institute of International Education, between
2016 and 2019, less than 2% of U.S. students participated in some form of
academic experience abroad (Sanger & Baer, 2019). However, the country
remains one of the top destinations for inbound mobility, alongside other
English-speaking countries such as Canada, Australia, and New Zealand. The
total number of international students in HEIs—including those taking online
courses from outside the country—fell by 16% in the fall of 2020 (Baer & Martel,
2020). Despite this temporary decline linked to the COVID-19 pandemic (Mason
et al., 2023), the United States continues to account for nearly 17% of global
student mobility and remains a leader in attracting international students.

During the COVID-19 pandemic, online learning became a necessity, as
isolation led to changes in all forms of personal interaction, including the
academic environment. Classes—and university life in general—were reduced
to the creation of virtual classrooms, often with cameras turned off and little to
no interaction among those participating in this new way of experiencing
university life.

This “pedagogical shock,” as Charlot (2020 as cited in Pierella, 2024)
refers to it, required new engagement strategies but also necessitated a
different understanding of the university as an institution. The notion of
territory changed, and while globalization had already emerged as a necessity,
the possibility of interacting remotely transformed and blurred the boundaries
between online and offline life. Virtuality, far from being foreign, became
familiar, and at times, geographical boundaries became secondary, ceasing to
be an obstacle to the exchange of knowledge and experiences (Carli, 2020).

At the same time, it became evident that access was not the same for
everyone due to differences in the quality of electronic devices and internet
access, family circumstances, and home infrastructure (Dussel, 2020). Thus,
while some students were able to connect via their iPhone or work on their
personal computer while using other devices, entire families had to share a
single device to complete academic activities; they faced a lack of connectivity
and even power outages in some regions, highlighting inequalities in access to
knowledge (Pierella, 2023). As Pierella points out, “new boundaries were drawn
between the inside and the outside, and new frontiers emerged between
inclusion and exclusion regarding access to virtual education” (2024, p. 171).
And as Cervantes Villagomez (2022) explains, COIL is a highly recommended
alternative for student mobility, especially during a pandemic.
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3. The COIL model: The internationalization and
interculturality of collaborative learning

Among the various initiatives centered on virtual student exchanges,
COIL, established in 2004 within the State University of New York (SUNY)
system, is one of the most widely recognized. According to Cervantes
Villagomez (2022), the program emerged in the early 2000s to provide
international experiences for students in the United States who, for various
reasons, were unable or unwilling to study abroad. To address this need, the
program was designed to enable students to use technology to engage in
collaborative, group-based learning with peers from other countries. In other
words, the goal was not only to offer an international experience but also to
promote a pedagogical innovation capable of benefiting large numbers of
students without requiring them to leave either their home country or their
home institution (Hackett et al., 2023).

This model, which soon established itself as an effective
internationalization strategy, inspired institutions and organizations in other
countries to develop similar programs tailored to their local contexts. Thus, the
Mexican Association for International Education (AMPEI), in collaboration
with the U.S. Embassy in Mexico, Banco Santander—through Santander
Universities—and Fomento Educacional, A.C., promoted the implementation of
the COIL model in Mexico (Cervantes Villagémez, 2022). Currently, the program
has partners in various regions of the country, including Chihuahua, Veracruz,
Nuevo Ledn, and Guanajuato.

One of COIL’s defining features is that it combines internationalization
with collaborative learning as an innovative pedagogical strategy (Espinosa
Cevallos & Saltos Zambrano, 2024). Rather than focusing solely on virtual
mobility, the model is grounded in the premise that meaningful international
learning emerges through sustained collaboration among students from
different cultural and disciplinary backgrounds. The educational value of
student mobility extends beyond academic achievement to include personal
and professional growth (Jiménez-Lopez, 2025), particularly in a globalized
world where intercultural communication requires far more than language
proficiency. It also involves understanding cultural practices, developing
empathy, and building collaborative relationships that can endure long after
the exchange has ended.

Previous research has identified numerous personal benefits associated
with international mobility (Gémez Ldpez, 2020; Jiménez-Lopez, 2025). These
include greater independence, stronger personal identity, improved
intercultural competence and language proficiency, enhanced problem-solving
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abilities, and better time and financial management. Student mobility has also
been linked to increased self-awareness, critical thinking, tolerance, and
willingness to seek help when needed.

Collaborative learning responds to the need for pedagogical approaches
that move beyond the passive transmission of concepts. This shift is
particularly important when the goal is to cultivate empathy, intercultural
sensitivity, and critical engagement with cultural diversity. Studies have shown
that the collaborative use of digital technologies enhances communication
skills, promotes autonomous learning (Espinosa Cevallos & Saltos Zambrano,
2024), and fosters empathy among individuals from different cultural contexts
(Garcia-Taibo et al., 2024).

Beyond individual learning outcomes, it is equally important to
consider the institutional context in which internationalization takes place.
Universities can either promote or hinder intercultural engagement depending
on the resources and support they provide. As Pierella (2024) argues,
institutional constraints frequently reinforce existing inequalities and limit
opportunities for educational inclusion.

4. Gender, higher education, and
interdisciplinarity: Contrasts and challenges

Although many scholars have argued that integrating a gender
perspective into higher education is essential for comprehensive university
education (Bonavitta & Maritano, 2024; Cervantes Villagomez, 2022), both
gender mainstreaming and internationalization remain unevenly
implemented across many Latin American universities. This is particularly
evident in Mexico, where courses addressing gender are often offered as
electives, while broader curricula rarely examine how identity formation,
power relations, and violence are shaped by gender (Bonavitta & Maritano,
2024). In the field of psychology, topics such as gender and feminism are among
the courses that students most frequently seek out during their national and
international exchange programs (Jiménez-Lopez, 2025).

The situation contrasts with that of the United States, where Women’s
and Gender Studies programs have been firmly established since the 1970s.
These interdisciplinary programs integrate feminist, queer, and sexuality
studies across the humanities and social sciences, making gender not merely
an elective topic but a cross-cutting analytical framework (Bowles & Duelli
Klein, 1983; Ginsberg, 2008, p. 10). As a result, debates surrounding identity,
power, and gender inequality have become an integral part of students’
education, reinforcing an academic tradition that brings together teaching,

93



Frontiers: The Interdisciplinary Journal of Study Abroad 38(2) Cienfuegos-Martinez & Giaudrone

research, and activism to foster a critical understanding of contemporary
society—even amid recent challenges to diversity, equity, and inclusion (DEI)
arising from both neo-fascist political agendas and neoliberal budget cuts
(Rakow & Wackwitz, 2022).

A major challenge of interdisciplinary work relates to the
methodological differences among the various disciplines that make up a given
team. Each differs in the way knowledge is produced, integrated, and evaluated
(Hoidn, 2018). Theoretical and methodological approaches can vary even
within a single discipline. Within the social sciences, for example, there are
clear methodological differences between psychology, political science, history,
economics, and so on. Likewise, within the field of literary studies—one of the
disciplines participating in the COIL experience analyzed in this study—a
multiplicity of theoretical positions is evident, including, among others, the
sociology of literature, the psychoanalytic reading of literary texts, socio-
criticism, deconstructionism, feminism, and gender studies. These approaches
form the theoretical core of the discipline and provide a wide variety of
analytical methods.

5. Call for applications and implementation of
the COIL program

In late 2020, Mexican institutions launched a call for applications
inviting universities to participate in the COIL program. Applications were
submitted through each institution’s home university, which was responsible
for paying the participation fee and completing the registration process. In the
United States, the invitation originated from the university office responsible
for global engagement and international programs, which invited instructors
interested in developing collaborative intercultural learning experiences with
partner institutions in Mexico. According to Cervantes Villagomez (2022), the
first cohort included 124 instructors from 35 Mexican and 27 U.S. universities.
Participants represented diverse academic backgrounds and areas of expertise.
Some had previous experience with collaborative international projects, which
facilitated the formation of teaching partnerships. For others, one of the first
challenges was identifying an academic partner with shared research interests,
methodological approaches, or theoretical perspectives.

Our collaboration began with an exchange of emails in which we
explored the possibility of designing an interdisciplinary COIL experience
focused on gender. From the outset, we sought to develop a collaborative
learning plan that would integrate the complementary perspectives of
psychology and literary studies. One of us is affiliated with the Department of
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Psychology, while the other is affiliated with the Department of World
Languages and Cultures and the Latin American and Latinx Studies Program.
This combination of disciplinary perspectives allowed us to bring
complementary theoretical and methodological approaches into a single
educational experience.

Throughout the planning process, AMPEI provided continuous
institutional support. This included assistance in identifying a teaching
partner, faculty development workshops, mentoring during program
implementation, and guidance in developing a syllabus that incorporated all
the components required for collaborative learning (Cervantes Villagomez,
2022).

6. Multicultural perspectives on gender and
sexuality in Latin America

To promote intercultural and collaborative learning about gender and
sexuality among students in Mexico and the United States, we designed the
COIL course Multicultural Perspectives on Gender and Sexuality in Latin
America. Its primary objectives were to:

= To encourage critical analysis of gender stereotypes and roles.
= To promote the use of technological platforms for self-directed learning.

= Facilitating intercultural communication among students from different
academic backgrounds.

The course was conducted over a six-week period during the Spring
2022 semester (February-March). Students came from different academic
backgrounds. In the United States, participants were undergraduate majors in
Spanish and Latin American Studies enrolled in Gender and Sexuality in
Spanish American Modernismo. In Mexico, participants were undergraduate
psychology students enrolled in Gender Studies.

Gender and Sexuality in Spanish American Modernismo examines
transgressive representations of gender and sexuality in literary works from
the late nineteenth and early twentieth centuries. The course explores socially
transgressive figures such as the femme fatale, effeminate men, prostitutes, and
women labeled as “hysterical.” Through the study of Spanish American
Modernismo and its intersections with race, class, and nation, students examine
how these cultural constructs shaped representations of the body, desire, and
identity, and how their legacies continue to influence contemporary
understandings of gender and sexuality. Designed for undergraduate majors in
Spanish, the course is part of the program’s advanced curriculum. Although it
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is taught entirely in Spanish, students enter the course with varying levels of
language proficiency. Consequently, the course fosters an inclusive learning
environment that integrates literary analysis with the continued development
of advanced language skills, enabling students to deepen both their
understanding of the movement’s cultural and theoretical dimensions and
their ability to communicate critically and effectively in Spanish.

In the Mexican institution where the COIL experience took place,
Gender Studies is the only course on the subject offered within the Division of
Health Sciences. The course examines how socialization processes and
historical institutions reproduce gender inequality while analyzing the social
and political implications of adopting a gender perspective grounded in
feminist epistemologies. Topics include violence against women, gender as a
category of analysis, the rights of the LGBTIQ+ community, and sexual and
reproductive rights. The course was introduced in 2014 as an elective in the
Psychology curriculum through the sustained efforts of Dr. Gabriela Luna Lara,
who successfully advocated for its inclusion (G. Lara, personal communication,
Marzo 15, 2026).

Given the time difference between the two countries and the teaching
schedules at the participating universities, one of the first challenges we faced
was coordinating the synchronous sessions. At the time the course was
planned, both institutions were delivering classes online because of COVID-19
restrictions. Each university relied on a different learning management
system: Canvas in the United States and Microsoft Teams in Mexico. Because
Canvas was the institutionally required platform for course delivery at the U.S.
university, we chose to host the collaborative course within that environment.
To enable participation by the Mexican students and instructor, we requested
institutional access to the platform. The request was readily approved, and the
U.S. institution also provided technical support throughout the implementation
process.

The program combined synchronous and asynchronous activities
delivered through Canvas and several complementary digital platforms,
including Padlet, Zoom, and TikTok. Joint synchronous sessions involving all
participants were held on only two occasions. The first, conducted via Zoom,
introduced the project and gave students an opportunity to meet one another,
while the second was devoted to the presentation of the final projects. Most
synchronous interactions, however, took place in small groups of three or four
students, who were required to submit screenshots documenting their
meetings. Padlet played a particularly important role in facilitating interaction
beyond the scheduled meetings. Because all participants could post comments,
respond to one another, and build on their peers’ ideas, the platform
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encouraged spontaneous dialogue and sustained collaboration. This
environment fostered fluid, creative, and accessible communication in both
languages, strengthening collaborative knowledge construction and cultivating
a sense of community within the virtual learning environment.

The course was organized into four thematic modules:

= Gender stereotypes, archetypes, and roles,
=  Men and masculinities,

=  Gender-based violence, and

= TFeminism and feminist activism

This structure allowed integration of theoretical reflection with intercultural
experiences and critical perspectives on gender and sexuality. Each module
included research articles and theoretical readings, as well as videos and
discussion prompts designed to encourage dialogue and collaborative
reflection within each team.

7. Pedagogical design and implementation of the
COIL experience

During the planning sessions, we established a series of specific
objectives designed not only to strengthen students’ academic learning but also
to foster awareness of the common experiences shared across the two groups.
We began from the premise that individual life trajectories are shaped by
multiple forms of difference and that, although geographical contexts influence
many aspects of people’s lives, educational experiences seldom encourage
students to reflect on what they have in common.

Our first objective was to encourage students to engage with, interpret,
and discuss a range of cultural productions from both Latin America and the
United States. Through this process, we hoped they would become more open
to engaging with people and experiences from different cultural contexts while
developing a deeper appreciation of cultural diversity. We also encouraged
students to reflect on their own identities by participating in an experience that
was not only international but also interdisciplinary, with gender serving as its
central analytical focus. More specifically, we sought to help students apply key
concepts and theories from gender and sexuality studies to their everyday
lives, critically examining their social, political, and cultural implications.

Grounded in the critical perspective that underpins gender studies,
another objective was to help students recognize how different theoretical
frameworks can generate multiple interpretations of the same text. A central
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challenge of the course was to bring literary and psychological approaches into
dialogue, encouraging students to integrate both perspectives through an
interdisciplinary analysis of gender.

We also sought to help students develop professional collaboration
skills by working collectively on a shared project—in this case, the production
of a TikTok video—which required preliminary research and the creation of
content suitable for public dissemination. By emphasizing collaborative work,
we aimed to cultivate skills that extended beyond the acquisition of
disciplinary knowledge. We also encouraged students to strengthen both their
foreign language proficiency and their intercultural communication skills by
spending approximately 30 minutes conversing in each language during every
meeting. Because these conversations took place independently, without our
supervision as the project’s coordinating instructors, we cannot confirm that
all groups consistently followed this format.

Finally, students were asked to share their intercultural experience by
recording brief journal entries after each meeting with their peers. In these
reflections, they documented the language skills they had practiced as well as
the cultural topics and issues discussed during their conversations.

According to the COIL model, an intercultural learning experience
should begin with an icebreaker activity, followed by at least three thematic
intercultural modules, and conclude with a collaborative project that
encourages students to reflect on their learning. Table 1 provides an overview
of the weekly intercultural activities and their alignment with the pedagogical
objectives of the COIL model.

TaBLE (1)
COIL COMPONENTS COVERED IN EACH COURSE SESSION

COIL Component Objective Activity
Presentation of the project and the student
. . N Meet Your
Icebreaker body. Formation of interdisciplinary and
. Partner
intercultural teams
Stereotypes,

Identify some stereotypes,
1.Intercultural . . Archetypes,
archetypes, and gender roles in the United

Activity ) and Gender
States and Mexico
Roles
Explain the social construction of masculinity,
2.Intercultural Men and

o as well as its o
Activity ) L o Masculinities
social and political implications

Discuss social representations of violence

3. Intercultural against women and the LGBTI community and  Gender
Activity their social and political Violence
implications
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Examine non-dominant gender

representations that challenge Feminism and

Feminist Activism

4. Intercultural

Activity )
patriarchal hegemony.

Create audiovisual material based on what

Al CollElserEne was learned and reflected upon during the TikTok Video

Project
course.

Note: Created by the authors based on the core components of the COIL model and adapted
to the course Multicultural Perspectives on Gender and Sexuality in Latin America.

8. Ethical considerations

Although participation in Multicultural Perspectives on Gender and
Sexuality in Latin America contributed to the assessment of Gender and
Sexuality in Spanish American Modernismo (United States) and Gender Studies
(Mexico), its weight in the overall course grade was intentionally calibrated to
encourage participation without affecting students’ ability to successfully
complete the course if they chose not to participate. Because the COIL
experience was not a required component of either academic program,
participation had to remain strictly voluntary, in accordance with the
guidelines presented during the COIL faculty development workshops held in
November and December 2021.

While some course materials produced through the platform were
publicly accessible, measures were taken to protect participants’ privacy. All
examples included in this article preserve participants’ confidentiality and
anonymity.

9. Course development

As noted above, the first session was conducted synchronously via
Zoom. We, the coordinating instructors, introduced ourselves and presented
the project, which students had already been introduced to at the beginning of
the semester (Image 1). Beyond getting acquainted, the primary objective was
to encourage students to engage openly with peers from another country, with
whom they would collaborate throughout the project.

Following the introductions, students were randomly assigned to teams,
with the only requirement being that each team include an equal number of
participants from the United States and Mexico. Team members then
exchanged email addresses and phone numbers to facilitate communication
throughout the course. During the “Meet Your Partner” activity, students
brainstormed colloquial terms used to refer to the opposite sex in both English
and Spanish (for example, chick and zorra to refer to women). They then
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discussed the meanings, cultural connotations, and gendered implications of
these expressions.

IMAGE (1)
PRESENTATION OF THE COIL COURSE BY THE FACILITATORS

Overall, the first session successfully created a welcoming space for
intercultural exchange, with students demonstrating both openness and active
engagement. The introductory activities helped break the ice and establish
initial connections among participants, fostering more fluid communication
throughout the remainder of the project. As expected, however, the first
meeting also revealed some of the challenges typical of initial encounters
between people who had never met, including shyness and differences in
communication styles. In addition, a power outage in one of the Mexican cities
temporarily disrupted internet access for several students, delaying their
participation and affecting the pace of the session. Nevertheless, the random
and balanced composition of the teams encouraged collaboration among
students from different cultural backgrounds while promoting active listening
and linguistic negotiation. The “Meet Your Partner” activity proved particularly
valuable because it highlighted the culturally specific meanings and gendered
connotations embedded in everyday language related to gender and sexuality.

The first intercultural activity, “Stereotypes, Archetypes, and Gender
Roles,” was designed to achieve the following learning objectives:

= understand the concepts of stereotypes, archetypes, and gender roles;

= examine stereotypical representations of men and women in U.S. and
Mexican society;
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= reflect on how these stereotypes have shaped students’ own lives; and

= jdentify the ways in which these stereotypes contribute to gender
inequality.

In this activity, students discussed the meanings associated with
expressions such as “acting like a man” and “acting like a woman” in Mexico
and the United States, while examining how these gendered expectations shape
interpersonal relationships. They also explored how these ideas are reflected
in expressions such as “dumb blonde,” “boys don’t cry,” and “behave like a
lady,” among others. As part of their collaborative assignment, students
researched and analyzed representations of gender in contemporary music
from both countries. Each team selected at least one song from each country
that reinforced traditional gender roles and another that challenged
conventional gender norms, including “La mujer ideal” by Danza Invisible and

Beyoncé’s “If I Were a Boy,” respectively.

IMAGE (2)

SCREENSHOT OF THE INTERCULTURAL ACTIVITY "STEREOTYPES, ARCHETYPES, AND GENDER ROLES” ON THE VIRTUAL PADLET WALL.

Acitividad
Intercultural

+

Creo que ambos términos son
estereotipos y bastante subjetivos.
Un hombre bueno, Segun quién?
Pero para mi el hombre bueno es
aquel que tiene que cumplir con “el
deber ser". Y el real suena como
algo mas honesto o transparente.

4 years ago

Un verdadero hombre bueno es
alguien que ayuda, apoya, y/o
protege a la gente. Al mismo
tiempo, hay hombres "buenos” que
en realidad no lo son, pero todo el
mundo los conoce como “buenos”.
Brielle y yo tuvimos una distinta

manera de percibir la frase "hombre
real" de Monica y Lorena porque en

Estados Unidos suelen decir "no

eres un hombre real si no _", asi que

pensabamos en caracteristicas
agresivas que suelen valorarse en
los hombres (pero menos hoy en
dia que en el pasado).

+ Add comment

4 years ago
Cambios culturales

Oportunidades nuevas (trabajo,
escuela)

4 years ago
- division entre generaciones con
respecto a sus creencias

Colaboracion en
equipo

Anonymous
4 years ago

https://youtu.be/6NSoT2zQ

1

4
- DIPS "
YouTube : PA. =

Katy Perry - Roar (Lyrics + Espafiol)
Video Official

Roar- Katy Perry

Agregado por Moni

Anonymous
4 years ago

Las mujeres son traicioneras
aiguien T

. YouTube

Mujeres divinas-Vicente Fernandez.
(letra)

Conclusiones

-

: [ estereotipos y las expectativas del
¥ hombre afecta a los hombres

tanto a las mujeres. Pueden
impulsar a los hombres a ser
agresivos y cometer violencia.

Los hombres pueden tener
problemas manteniendo sus
relaciones personales si creen que
mostrar las emociones es una
debilidad.

g\
4 :
4 years ago
primera llamada
En general, vimos que ha habido
un resultado similar al ver un

proceso de aceptacion de este
cambio obvio en la idea con

. respecto a los roles de género. Si

bien claramente todavia hay
muchas personas que creen en las
creencias tradicionales de los
roles de género, vemos que en
esta Ultima generacién ha habido
un gran cambio. Hay més mujeres
en posiciones de poder, mas
aceptacién en general y

| claramente mds apoyo.

NOTE: IDENTIFYING INFORMATION HAS BEEN REMOVED FROM THE SCREENSHOTS TO PRESERVE PARTICIPANTS’ ANONYMITY.
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This activity was carried out through Padlet and generated a rich
comparative discussion of gender stereotypes in Mexico and the United States.
Students analyzed songs such as “Mujeres divinas” by Vicente Fernandez and
“Roar” by Katy Perry (Image 2), comparing traditional and contemporary
representations of gender. Their analyses highlighted both the persistence of
patriarchal models and the emergence of discourses that promote women’s
autonomy.

For the literature students, the activity was further enriched by pairing
these discussions with Rosario Castellanos’s (2003) collection of essays Mujer
que sabe latin (Woman That Knows Latin), which challenges the social
expectations and cultural misogyny directed toward women who pursue
intellectual knowledge. Students also read Juana de Ibarbourou’s (1953) poem
“Mujer” (Woman), which opens with the line, “If I were a man, what weariness
of the moon, / of shadow and silence would I feel!” (p. 211). Together, these
materials encouraged students to reflect critically on how both popular culture
and literature have shaped—and continue to challenge—understandings of
gender across different historical periods and sociocultural contexts.

The second intercultural activity, Men and Masculinities, invited
students to examine different models of masculinity in Mexico and the United
States. The learning objectives were to:

= explain how masculinities are socially constructed and shaped by their
sociopolitical contexts;

= critically examine the ways in which hegemonic masculinity affects
different dimensions of men’s lives; and

= analyze how intersecting identities—including race, class, sexuality, and
disability—influence the construction and experience of masculinities.

The discussion was guided by the following questions:
= How does the society in which you grew up shape your understanding of
masculinity?
= What qualities or characteristics are men expected to have?
= What do you think about society’s expectations of masculinity?
= In your opinion, what does it mean to “be a man”? Why?

As an individual activity, students created a two-column chart. In the
first column, they listed the characteristics associated with a “good man,” while
in the second they identified the qualities that define a “real” or “true” man.
After comparing and discussing their responses, they reflected on how these
cultural messages about the ideal man shape the experiences of men and boys
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and, in turn, affect the lives of women and girls. For the collaborative activity,
students watched the trailer for the documentary The Mask You Live In
(Newsom, 2015) and read Michael Kimmel’s (1999) “La masculinidad y la
reticencia al cambio.” Both resources examine masculinity from a U.S.
perspective. To provide a contrasting Latin American perspective, students also
viewed a video produced by the Avon Foundation for Women (2019), which

explores masculinities and gender relations in Argentina.

IMAGE (3)

SCREENSHOT SHOWING THE INTERCULTURAL ACTIVITY “MEN AND MASCULINITIES” ON THE PADLET VIRTUAL WALL.

Grupo 3. Dentro dé¥§:t6xico, somos lo sano..

Intercultural activity:

Hombre amable, fuerte pero
tierno; siempre dispuesto a
ayudar a otros, en especial a su
familia: pareja, hijos, padres,
amigos, etc. Hombre
trabajador, honesto, leal, con
principios.

¥
Es el hombre que provee y ve
por su familia. El protector. El
que apoya a "su mujer”.

Intercultural activity:

sus emociones a los
demas: no llora, no muestra
debilidad, preocupaciones.
Hombre que puede con todo y

Team Collaboration

Healthy masculinity

"Queer eye" es un reality show
donde intenta mejorar la vida
de las personas. Si bien en la

vida de las personas no dejaran |

de existir desventajas sociales
por el mero hecho se hacerle
un cambio de look,
constantemente hablan de
vistas diferentes sobre las
masculinidades. El grupo esta
formado por cuatro hombres
gays con diferencias religiosas,
raciales, edades. Ademas de
ellos, mi favorite, una persona
no binaria. Elle nos habla de su

14h
Alos hombres se les ha
colocado historicamente en un
por el cual no han

Healthy Masculinity

Los hombres deben reconocer
e son seres humanos con

., sentimientos que pueden y
- deben mostrar. Deben tratar a

las mujeres como estas desean  /
ser tratadas, es decir, con

respeto y nos las hagan sentir
incomodas. También deben
entender la igualdad entres
mujeres y hombres en cuanto

vivencia con la masculinidad y
Captura Final el como esta no es exclusiva de a los derechos y beneficios

con todos. Hombre

The Padlet discussion centered on a critical analysis of hegemonic
masculinity, understood as a model of power rooted in hierarchical
relationships that normalize—and, in many cases, legitimize—the domination
of women and of men who do not conform to traditional ideals of strength,
authority, or emotional restraint. Students identified how these patterns are
reproduced across cultural and media contexts and reflected on their impact
on both personal relationships and broader social dynamics. The discussion
also explored examples of healthy masculinities, characterized by empathy,
vulnerability, respect, and gender equity. Contrasting these models encouraged
students to question conventional ideals of virility and to recognize more
inclusive ways of expressing masculinity that acknowledge the diversity of
lived experiences and forms of emotional expression (Image 3).

The third intercultural activity, Gender Violence, focused on examining
social representations of gender-based violence, including the myths,
stereotypes, and cultural narratives that normalize or justify violence against
women, femicide, homophobia, lesbophobia, biphobia, and transphobia.
Students were also encouraged to adopt an intersectional perspective to
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examine how these forms of violence intersect with categories such as social
class, race, and ethnicity. The learning objectives were to:

= analyze the distinction between gender-based violence and violence
against women;

= critically examine how the media represents and frames gender-based
violence; and

= evaluate the role of the media in legitimizing gender-based violence.

As part of the collaborative activity, students reviewed and analyzed
comments posted on social media in response to a news story about gender-
based violence. They then developed alternative narratives that challenged
misogynistic discourse and amplified the perspectives of marginalized groups.

IMAGE (4)
SCREENSHOT SHOWING THE INTERCULTURAL ACTIVITY “GENDER VIOLENCE” ON THE PADLET VIRTUAL WALL.

0 Génder Violence

Elementos que los
medios deben
considerar para
cubrir los casos de
violencia

Representaciones
sociales de la
violencia de género

Discursos sobre
grupos marginales Conclusiones
}

United States

En Los EE.UU. la clase social influye

El Problema de Como
Escribir Noticias

Estadisticas

mucho su visibilizacién, pero hemos
hablado sobre el caso de Rihanna y

ncadv.org

1in 4 women in the United States
experience physical violence from
their partner in their lifetime

1in 5 women have been raped in
their lifetime in comparison to 1 in 51
men

Womnen are MUCH more likely to fall
victim to gender related violence
than a man

It is important to keep this in mind in
relation to this discussion.

México

.

Nunca en mi vida pensé, que una
mujer me diera tanta repulsion, asco,

Chris Brown cuando las dos personas
tienen dinero. Cuando todo pasé todo
el mundo estaba dando la culpa al
estilo de vida de Rihanna, y siguen
haciendo entrevistas con Chris Brown
sobre la violencia, dando un

*platform" al abusador.

México

En nuestro pais, es necesario ser de
una clase social alta o influyente
para tener un poco mas de
visibilizacién.

country

Evitar/omitir comentarios
sobre la ropa de las victimas

y tambien el nombre de las victimas

o

y tambien como ella esta vestido

C.|

de la cara, cuerpo de las

< ©
2

No culpabiiizando a la victima del lugar

en el que se encontraba

Omitir ef estilo de vida de la victima

Nombrar las cosas como son,
asesinos, golpeadores, abusadores,

The way men and women are
represented in these news stories
varies drastically. Men are often
shown in a redeeming light and the
story focuses on many of his good
qualities outside of the incident,
whereas when women are the victims
the focus is often on what she could
have done that contributed to placing
her in a situation like that. We think
that the perpetuation of these
gender roles results in the societal
acceptance on how these women are
treated so poorly in the eyes of the

media.

itps://padlet.com/alagunagranados/gender-violence-u85bhab4hzw2iw7x/wish/dMATW8I007YjW40V

The analysis of news coverage and social media comments enabled
students to recognize how media discourse can reinforce gender stereotypes
and legitimize violence against women and members of LGBTQ+ communities.
To deepen this discussion, students revisited Abril Violeta Zarco Iturbe’s study
“The Media and Their Role in the Construction of Gender-Based Violence”
(2009), in which she analyzes the case of the “Cumbres Killer”, the nickname
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given to the perpetrator of the brutal murder of two children (Erik and Maria
Fernanda, aged 7 and 3) on March 2, 2006, in the Cumbres neighborhood of
Monterrey. Following Marian Meyers in News Coverage of Violence Against
Women: Engendering Blame (1996), students discussed how news coverage of
cases of gender-based violence becomes part of the problem itself by
reinforcing narratives that blame the victims.

For the students enrolled in the Latin American literature course, this
discussion was further enriched through the case of Delmira Agustini (1886—
1914), the Uruguayan modernist writer whose murder by her ex-husband
received extensive coverage in the crime pages of the press. Examining these
materials enabled students to draw parallels between historical and
contemporary media representations while encouraging them to imagine
alternative narratives grounded in empathy and support for marginalized
communities.

The fourth intercultural activity, Feminism and Feminist Activism,
introduced students to feminist movements in Mexico and the United States.
They examined the relationship between the #MeToo movement in the United
States and #MiPrimerAcoso, a Mexican feminist campaign against gender-
based violence (Rayon, November 6, 2025). The learning objectives were to:

= examine non-dominant representations of gender that challenge
patriarchal hegemony;

= analyze the importance of intersectional approaches in feminist activism
and the diverse strategies activists use to promote social change; and

= explain how feminism and women’s activism inspire individuals and
communities to promote social change.

This activity encouraged students to recognize sexual harassment and
sexual misconduct as forms of gender-based violence that have given rise to
feminist movements such as #MeToo and #MiPrimerAcoso. It also invited them
to reflect on the significance of these movements within their respective social
and cultural contexts. As part of the collaborative activity, students created a
Padlet timeline tracing the events that led to the emergence of #MeToo and
#MiPrimerAcoso, explaining their historical significance and their continued
relevance today (Image 5). The literary component of the module focused on
the feminist manifestos of the Uruguayan anarchist writer Roberto de las
Carreras (1873-1963), an early advocate of “free love” and women’s
emancipation.
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IMAGE (5)
SCREENSHOT OF THE INTERCULTURAL ACTIVITY “FEMINISM AND FEMINIST ACTIVISM.”

Acitividad Intercultural Colaboracion en equipo

.f\

Conclusiones

]

la idea feminista 8 #Niunamenos & Ultima sesion

He escuchado mucho sobre Ni una menos es una consigna que dio
feminismo, especialmente en los Domure @t movimientojiem)
S P surgido en Argentina en 2015
dltimos afios gracias a las redes
sociales. El feminismo es el @
concepto de lucha por los
derechos de las mujeres. N @
Definitivamente he hablado
abiertamente con otros sobre el
tema de los derechos de la mujer,
la agresién sexual, entre otros
temas. Creo que este es un tema

s del que hay que hablar para que se
entienda mejor, asf como por el

Timeline de #MeToo (del

Esta sesién empezé comentando
bien de las victimas. EI cambio £qué conocemos sobre el acoso?
solo puede ocurrir si hablamos de De lo que nos encontramos con
estos temas. Conozco el que la realidad en ambos lugares
movimiento #MeToo desde hace del mundo es la misma, todos
mucho tiempo, ya que conozco a conocemos al menos un caso. Se
muchas personas que han % hablé sobre las familias y la
participado en compartir sus ARANA BU KK sociedad en general y como
historias de agresién. Las redes muchas de las veces en

sociales han jugado un papelmuy | | 2006- Tarana Burke acufia la frase =25 situaciones donde existe una
situacién de este tipo es mucho

importante en los "Me Too".
i i 2006-2018 Muchas personas - més comUn que se esconda a qué

The final project consisted of three components completed by each
team. First, students developed multiple-choice questions based on the topics
covered in the weekly activities. These questions were compiled into a Kahoot
quiz, which was used during the final synchronous session. Second, each team
created a 60-second TikTok video on one of the themes explored throughout
the COIL experience. Before the videos were published, we, the coordinating
instructors, reviewed and approved their content. Finally, students wrote an
individual reflection describing what they had learned, how they intended to
apply that knowledge in the future, and how the COIL experience had
transformed their understanding of the original course in which they were
enrolled.

In addition to these activities, students completed a questionnaire about
their experiences with the COIL program. Their responses indicated a high
level of satisfaction with the course, despite the initial concerns expressed by
some participants, particularly the students from Mexico, for whom this was
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their first COIL experience. Students highlighted the opportunity for
intercultural learning, the chance to better understand themselves through
dialogue, and their appreciation for those who organized the project. Many also
reported that the experience broadened their cultural perspectives and
encouraged them to reflect on social inequalities, recognizing the value of
collaborative learning in fostering empathy and promoting social change.

Although coordinating schedules across institutions presented some
challenges, collaborative work—particularly through digital platforms such as
Padlet—helped students gain a deeper understanding of the course objectives
and apply its concepts in practice. Overall, they described the experience as
academically and personally enriching, emphasizing the opportunity for
meaningful exchanges about gender, culture, and university life in different
national contexts.

10. Conclusion

The following comments are grounded in a specific pedagogical
experience and should therefore be understood as context-dependent rather
than generalized. They are based on our teaching observations and students’
feedback not on a formal empirical research design.

Implementing the COIL experience proved both challenging and highly
rewarding for students and instructors alike. One of the most significant
insights to emerge was that, despite differences in national and institutional
contexts, many expressions of violence and resistance transcend national
borders. Many students in Mexico were participating in a COIL exchange for
the first time, and initially expressed concern about communicating in English.
These concerns diminished during the first Zoom session, when they
discovered that most of the students from the United States spoke Spanish
fluently. Despite the scheduling challenges discussed above, students from both
countries ultimately described the experience as highly positive. Responses to
the final questionnaire indicated that intercultural communication and
interaction were among the most highly valued aspects of the exchange.
Students also expressed strong interest in future collaborations through COIL
initiatives or other forms of academic mobility.

From an institutional perspective, we found that virtual international
collaboration requires substantial coordination across multiple levels of the
university. This work extends from securing approval for the use of digital
platforms and managing cross-institutional access to coordinating
administrative processes, aligning academic calendars, and recognizing shared
learning activities. Successful implementation also depends on the active
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support of international offices, program coordinators, and technical staff, who
play a critical role in ensuring the project’s operational viability as well as
compliance with institutional policies on data protection and copyright.

Across the different modules, we designed activities that encouraged
learning beyond the classroom inviting students to connect course concepts
with their everyday lives. Discussions and critical reflections frequently
extended beyond the COIL sessions and continued in subsequent class
meetings at each institution. Students also reported that the experience
deepened their understanding of the traditions, culture, and everyday realities
of their international peers.

The linguistic dimension was one of the most significant aspects of this
bilingual, transnational, and interdisciplinary experience. As noted earlier, not
all of the students enrolled in the Mexican course had sufficient English
proficiency to participate with complete confidence. This highlighted the need
to provide greater linguistic support for students participating in international
collaborative experiences.

The U.S. group, in contrast, reflected the diversity of the institution’s
student population, including English-speaking students, students of Latin
American heritage, students from the Middle East, and Spanish-speaking Latin
American students. This diversity fostered a rich multilingual and intercultural
learning environment. On platforms such as Padlet, students were free to
contribute in either English or Spanish, and most groups naturally alternated
between the two languages. Rather than creating barriers, this bilingual
interaction became a form of cultural negotiation and collaborative learning.
Language functioned not as an obstacle but as a bridge connecting knowledge,
lived experiences, and disciplinary perspectives.

The experience also demonstrated the value of bringing together
perspectives from literary studies and psychology through a shared focus on
gender. An understanding of the psychosocial processes involved in the
construction of gender complemented the critical analysis of texts, discourses,
and cultural representations. While literary studies offered a symbolic space
for exploring historical and cultural narratives about the body, desire, and
difference, psychology offered tools for examining the emotional and social
processes that support those narratives. Together, these perspectives fostered
a richer dialogue about how gender is constructed, represented, and
experienced, demonstrating how theoretical reflection can deepen academic
understanding while also informing students’ everyday experiences.

Grounded in a specific pedagogical experience, this practice-based
contribution examines the potential of virtual, interdisciplinary, and bilingual
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internationalization initiatives. It demonstrates how these initiatives can
create meaningful opportunities for intercultural learning, even within the
constraints of short-term exchanges mediated through digital environments. It
also offers practical insights for educators and institutions interested in
exploring new pedagogical strategies. The goal is to foster intercultural
dialogue, interdisciplinary and collaborative work, and critical reflection on
socially relevant issues in transnational educational contexts.
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