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Among  a  w�de  array  of  the  perce�ved  benefits  of  study�ng  abroad  �s  the 
prom�se of return�ng w�th an enhanced understand�ng of the world and �ts �ntr�-
cate web of pol�t�cal, econom�c, soc�al, and cultural relat�onsh�ps. Un�vers�t�es as 
d�verse as Kentucky State Un�vers�ty, Un�vers�ty of Cal�forn�a-Dav�s, M�ch�gan 
State Un�vers�ty, and Elon Un�vers�ty �nclude “global c�t�zensh�p” �n the�r overall 
m�ss�on statements and/or �n the�r study abroad publ�c�ty mater�als. Certa�nly, 
the �mperat�ve of �ncreased “global awareness” or “global c�t�zensh�p” �s not con-
fined to study abroad programs, but �nstead has become a hallmark of Amer�can 
un�vers�t�es’ attempts to sh�ft the�r curr�cula �n response to an �ncreas�ngly glo-
bal�zed env�ronment (Amer�can Counc�l on Educat�on, 2003; Appadura�, 1996; 
Falk and Kanach, 2000). Thus, �t can almost be assumed that at the beg�nn�ng of 
the twenty-first century, foster�ng “global c�t�zensh�p” among �ts students �s part 
of the m�ss�on (stated or otherw�se) of U.S. un�vers�t�es generally.

Desp�te the emphas�s on encourag�ng global c�t�zensh�p, �t rema�ns a poorly 
defined term and an amorphous object�ve. As Lynn Dav�es (2006) argues �n her 
d�scuss�on of global c�t�zensh�p �n the Br�t�sh context, the term has become 
�ncreas�ngly abstract; however  she asserts  that  there  �s general  consensus on 
�ts �mportance, and that there �s the potent�al for �t to become a s�te for the 
re�nsert�on of pol�t�cs �nto the curr�culum. Lesl�e Roman’s (2003) analys�s of 
the d�scourse of “global c�t�zensh�p” at the Un�vers�ty of Br�t�sh Columb�a sug-
gests that �t funct�ons �n a contrad�ctory manner,  s�multaneously d�slodg�ng 
and d�srupt�ng Canad�an nat�onal  �dent�ty, wh�le at  the same t�me re�nforc-
�ng  �t. Roman’s  analys�s h�ghl�ghts  the potent�al  for  an  �nherent  tens�on  �n 
the d�scourse and attendant pract�ces of “global c�t�zensh�p” as �t rubs aga�nst 
entrenched narrat�ves of nat�onal �dent�ty. Wh�le Roman addresses the Cana-
d�an context, such concerns are also relevant �n other nat�onal contexts, �nclud-
�ng the Un�ted States, where �n the years follow�ng  September 11, nat�onal-
�st and patr�ot�c sent�ments were used to sol�d�fy “Amer�can” �dent�ty aga�nst 
enem�es real and perce�ved (Apple, 2002). 

©2015 The Forum on Education Abroad



52

N a d i n e  D o l b y

In th�s essay, I exam�ne how two groups of undergraduates, from Austral�a 
and  the Un�ted  States,  negot�ate  the�r  nat�onal  and global  �dent�t�es  �n  the 
context of study�ng abroad, �n do�ng so I demonstrate the nuances of “global 
c�t�zensh�p” as �t �s actually exper�enced. Draw�ng on Cra�g Calhoun’s (2002) 
scholarsh�p on nat�onal �dent�ty and Martha Nussbaum’s  (2002) ph�losoph�-
cal framework of global c�t�zensh�p, I argue for a more complex understand-
�ng of the dynam�cs of nat�on and globe and for a parad�gm of “global c�t�-
zensh�p” grounded �n cr�t�cal self-awareness, mutual respect, and rec�proc�ty 
(Nussbaum, 2002; G�llesp�e, 2003). Th�s �s not to suggest, however, that I am 
advocat�ng one s�mple model or parad�gm of “global c�t�zensh�p” wh�ch can 
be un�versally appl�ed. Instead, I propose that global c�t�zensh�p �s  �nflected 
d�fferently �n d�verse nat�onal contexts, as the contrast�ng exper�ences of the 
Amer�cans and Austral�ans abroad demonstrate. 

N a t i o n  a n d  G l o b e :  C h a n g i n g  C o n t e x t s 
S�nce  the  collapse of  the Sov�et Un�on  �n  the  early 1990s,  scholars  �n  the 

soc�al sc�ences and human�t�es have focused on analys�ng the emergent pol�t�cal, 
econom�c,  soc�al,  and  cultural  terra�n  of  a new global world  order. Wh�le  the 
“death of the nat�on” �s a vast overstatement, there �s val�d�ty to the cla�m that 
patterns  of  affil�at�on  (pol�t�cal,  econom�c,  fam�l�al,  and  cultural)  are  sh�ft�ng, 
and that  there are cr�t�cal quest�ons  to be asked about how the nat�on shapes, 
constra�ns, and enables part�cular �dent�t�es, the l�m�ts of nat�onal �dent�ty, and 
the poss�ble configurat�ons of �dent�t�es that move above, below, and alongs�de 
�ts  shadow  (Lev�tt 2001, Ong 1999, Cheah  and Robb�ns 1998, Hedetoft  and 
Hjort  2002;  see  also  Appadura�,  1996;  Burbules  and  Torres,  2000;  Castells, 
2000; Torres, 2002). Part�cularly for �nd�v�duals who are part of the el�te �n world 
econom�c terms, borders are becom�ng more flu�d, and �t �s �ncreas�ngly poss�ble to 
purchase a nat�onal c�t�zensh�p through econom�c �nvestment �n dozens of nat�ons. 
At the same t�me, a grow�ng body of l�terature argues for an understand�ng of 
“c�t�zensh�p”  beyond  �ts  narrow  legal  defin�t�on  of  a  relat�onsh�p  between  an 
�nd�v�dual and a state (Appadura�, 1993; Hedetoft and Hjort 2002; Ong, 1999; 
Sassen, 2003). Wh�le earl�er l�terature on c�t�zensh�p (e.g., the well known work 
of T.H. Marshall,  see Bulmer  and Reese, 1996)  s�tuates  c�t�zensh�p w�th�n  �ts 
soc�al d�mens�ons, �t �s largely bound by �ts nat�onal context (e.g., see Marshall �n 
the Br�t�sh context, and Fraser and Gordon, 1992 �n  the U.S. context).

Cra�g Calhoun (2002), among other scholars, opens the poss�b�l�ty for a 
d�scuss�on of c�t�zensh�p wh�ch exceeds the narrow confines of law and legal 
relat�onsh�ps by not�ng that “C�t�zens need to be mot�vated by sol�dar�ty, not 
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merely �ncluded by law” (p. 153). In other words, nat�on-states have not ex�sted 
merely because of laws wh�ch br�ng them �nto a legal relat�onsh�p w�th c�t�zens, 
but because of a pol�t�cal �mag�nary wh�ch creates a sense of shared �dent�ty 
(Anderson, 1983). Thus, the poss�b�l�ty ex�sts for the development of a “global 
c�t�zensh�p” wh�ch �s not about pol�t�cal alleg�ance to a part�cular world pol�ty 
(e.g.,  the Un�ted Nat�ons,  the World Court,  etc.),  but  about  a  set  of  soc�al 
sol�dar�t�es wh�ch extend globally. Furthermore, Calhoun argues that nat�onal 
�dent�ty cannot be eas�ly b�furcated �nto “th�ck” and “th�n” �dent�t�es: �dent�t�es 
wh�ch are e�ther nat�onal�st�c and exclus�onary, or detached and ungrounded. 
As Calhoun asserts, “ne�ther of these �deal types fits well w�th how �dent�t�es 
are actually produced and reproduced �n soc�ety” (p. 155). Democracy, Calhoun 
observes, cannot be based on nat�onal �dent�ty (whether th�ck or th�n), but on 
the susta�n�ng of a v�brant publ�c  sphere, wh�ch allows  for  the prol�ferat�on 
of mult�ple affil�at�ons not necessar�ly grounded  �n a part�cular nat�on: e.g., 
env�ronmental�sm, Islam, etc. (see Appadur�, 1996) 

Martha Nussbaum’s (2002) work �s also useful for understand�ng the current 
context  of  global  awareness  and  c�t�zensh�p. Advocat�ng  a  “r�ch network of 
human connect�ons” as the bas�s for global c�t�zensh�p, Nussbaum �s concerned 
about an overemphas�s on the econom�c d�mens�ons of global forces, wh�ch pos�t 
“human l�ves as �nstruments for ga�n” (pp. 291–292). In contrast, Nussbaum 
argues  that  un�vers�t�es  (part�cularly  l�beral  arts  �nst�tut�ons)  play  a  central 
role �n the foster�ng of global human connect�ons. She proposes three central 
pr�nc�ples wh�ch form the framework for th�s parad�gm: cr�t�cal exam�nat�on 
of oneself and one’s trad�t�ons (draw�ng on the not�on of the Socrat�c “exam�ned 
l�fe”); the ab�l�ty to see oneself as “human be�ngs bound to all other human 
be�ngs by t�es of recogn�t�on and concern” (p. 295); and the development of 
the “narrat�ve �mag�nat�on” wh�ch allows one to �mag�ne oneself �n the shoes of 
someone whose l�fe exper�ence �s cons�derably d�fferent from one’s own. 

Taken together, Calhoun and Nussbaum’s perspect�ves prov�de useful �ns�ghts 
�nto ground�ng an analys�s of global c�t�zensh�p wh�ch allows for the prol�ferat�on 
of mult�ple affil�at�ons w�thout d�scard�ng the s�gn�ficance of the nat�onal.

Such quest�ons resonate d�fferently �n the two contexts under d�scuss�on �n 
th�s essay, Austral�a and the Un�ted States. Nat�onal �dent�t�es �n both coun-
tr�es are marked by long (and cont�nu�ng) �nternal struggles  for gender and 
rac�al equal�ty, and by h�stor�es of colon�al�sm and oppress�on. In the recent 
past,  both  countr�es  have mod�fied dracon�an  �mm�grat�on pol�c�es,  and  are 
dest�nat�ons of cho�ce for �nd�v�duals, fam�l�es, and commun�t�es flee�ng eco-
nom�c hardsh�p and pol�t�cal persecut�on. Desp�te these s�m�lar�t�es, Austral�a 
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and the Un�ted States occupy d�fferent pos�t�ons  �n the world economy and 
the world  stage. The Un�ted States,  at  the  center  of world pol�t�cs  and  the 
economy, h�stor�cally osc�llates between �ntervent�on�st and �solat�on�st pos�-
t�ons, but rarely sees �tself as work�ng �n concert w�th other nat�ons (Chom-
sky, 2003). Amer�can Reflect�ng th�s tendency, the Amer�can undergraduate 
students who part�c�pated �n th�s study are generally focused �nward on the 
mean�ng of the�r nat�onal �dent�ty �n the context of study�ng abroad, and have 
a weak understand�ng of themselves as �nd�v�dual global c�t�zens.

Austral�an students are aware that the�r nat�on �s not as embro�led �n world 
affa�rs and controversy as the Un�ted States. Austral�an nat�onal �dent�ty has been 
marked by controvers�es both �nternal-�nd�genous r�ghts, �mm�grat�on —  and 
external—pol�t�cal,  cultural,  and econom�c  t�es  to Br�ta�n,  the Un�ted States, 
and  nat�ons  �n  the  As�a-Pac�fic  reg�on  (Bennett,  1998;  Hage,1998;  Stratton, 
1998). In the m�dst of these ongo�ng conversat�ons about and struggles over, 
“what �t means to be an Austral�an” Austral�a �s equally enmeshed �n the pol�t�cs 
of global�zat�on and the �ncreas�ng concern that Austral�a has d�m�n�sh�ng sov-
ere�gnty over �ts economy, env�ronment, and culture (Castles, 2000). Because of 
th�s dec�dedly outward focus, the Austral�an undergraduates who part�c�pated �n 
th�s study are less l�kely than the Amer�can undergraduates to be focused on the 
mean�ng of the�r nat�onal �dent�ty �n the context of study�ng abroad. 

For the Austral�an and Amer�can students who part�c�pated �n th�s research 
project, the�r nat�onal context �s a s�gn�ficant factor �n the�r expectat�ons of the 
study abroad exper�ence, how they understand and make  sense of  the�r  t�me 
abroad, how �t fits �nto the larger scheme of the�r l�ves and �dent�t�es, and how 
they v�sually and exper�ent�ally map the world and understand �ts poss�b�l�t�es. 

T h e  C o n t e x t  o f  S t u d y  A b r o a d
Study abroad �s only a small part of the larger p�cture of global movement 

at the beg�nn�ng of the 21st century, and plays a s�gn�ficantly d�fferent role 
�n the �nst�tut�onal and nat�onal cultures of the Un�ted States and Austral�a. 
Although  some  (generally  el�te)  students  part�c�pate  �n  the  r�tual  tour  of 
Europe after graduat�ng from college, there �s no expectat�on that Amer�can 
undergraduates w�ll “see the world” before settl�ng down �nto a career path. In 
the Amer�can context, study abroad �s one of the few ava�lable and acceptable 
opt�ons for students to exper�ence the world. Though the number of Amer�can 
students study�ng abroad �s st�ll l�m�ted, �t has more than doubled from 71,154 
�n 1991/1992 to 223,534 �n 2005//2006 (Inst�tute of Internat�onal Educat�on, 
2006).  Austral�an  students  have  strong  cultural  support  for  �nternat�onal 
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travel.  In add�t�on,  large numbers of Austral�ans hold Br�t�sh passports and 
all Austral�an youth are el�g�ble for short term work�ng v�sas  �n the Un�ted 
K�ngdom. G�ven these soc�etal var�at�ons,  �t  �s not surpr�s�ng that study�ng 
abroad has d�vergent mean�ngs w�th�n the two countr�es.

In both nat�onal contexts, much of the growth �n the number of students 
study�ng abroad can be attr�buted to �ncreased �nst�tut�onal support of such �n�-
t�at�ves under  the  larger  rubr�c  of  �nternat�onal  educat�on  (Amer�can Counc�l 
on Educat�on, 2003; Hyam, 2002; NAFSA: The Assoc�at�on of  Internat�onal 
Educators, 2003.  See also Daly and Barker, 2005 and Dav�s, M�lne, and Olsen, 
1999). In the Un�ted States, federal government �n�t�at�ves have been s�gn�ficant 
factors �n the growth of study abroad: the ava�lab�l�ty of federal financ�al a�d for 
study abroad �n 1992, Pres�dent B�ll Cl�nton’s execut�ve memorandum encour-
ag�ng �nternat�onal exper�ence and awareness  �n 2000, and more recently, the 
format�on of the Comm�ss�on on the Abraham L�ncoln Study Abroad Fellowsh�p 
Program (Comm�ss�on on the Abraham L�ncoln Study Abroad Program, 2004). 
Proposed by the late Senator Paul S�mon �n 2003 and passed �n January 2004, 
the comm�ss�on �s charged w�th recommend�ng “a program to greatly expand the 
opportun�ty for students at �nst�tut�ons of h�gher educat�on �n the Un�ted States 
to study abroad, w�th spec�al emphas�s on study�ng �n develop�ng nat�ons” and 
wh�ch “meets the grow�ng need of the Un�ted States to become more sens�t�ve 
to the cultures of other countr�es” (House of Representat�ves B�ll 2673, Sect�on 
104, see Comm�ss�on on the Abraham L�ncoln Study Abroad Program, 2004). In 
November 2005, the Comm�ss�on released a report call�ng on the Un�ted States 
to send one m�ll�on students abroad annually by 2016–2017 (Comm�ss�on on 
the Abraham L�ncoln Study Abroad Fellowsh�p Program, 2005). The Un�ted 
States Congress declared 2006 as the “Year of Study Abroad.” 

H�stor�cally, �nternat�onal educat�on �n Austral�a has had a d�fferent focus. 
Dr�ven by econom�c factors �n an era of drast�cally shr�nk�ng federal support, 
Austral�an un�vers�t�es have generally been concerned w�th the econom�c, not 
pedagog�cal, aspects of �nternat�onal educat�on.  Unt�l very recently, Austral�an 
un�vers�t�es have pr�mar�ly  focused on  recru�t�ng  �nternat�onal  students as  a 
source of revenue, and on open�ng off-shore campuses as profit centers (Harman, 
2005). However, the Austral�an bus�ness commun�ty has become �ncreas�ngly 
vocal about the need for undergraduates to have global competence to be able 
to funct�on �n the corporate env�ronment (Daly and Barker, 2005). 

Wh�le  research  on  study  abroad  has  �ncreased  �n  recent  years,  there  �s 
st�ll l�m�ted publ�shed research on study abroad w�th�n the parameters of th�s 
study’s approach, wh�ch  �s  concerned w�th  the cultural  and soc�al mean�ngs 
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of study abroad �n global and nat�onal context. There �s, however, a grow�ng 
l�terature on  �nternat�onal  students, part�cularly  (though not  exclus�vely)  �n 
the Austral�an context, wh�ch �s concerned w�th the c�rculat�on and product�on 
of new global �dent�t�es. (See, e.g., Kenway and Bullen, 2003; Mattus, 2003; 
R�zv�, 2000; Takayama 2000.)

D a t a  C o l l e c t i o n  a n d  M e t h o d o l o g y
Th�s study followed 46 Austral�an and Amer�can students before, dur�ng, 

and after the�r study abroad exper�ences �n 2001. In the Un�ted States, students 
were  enrolled  at  a  major  research  �nst�tut�on  �n  the  M�dwest;  Austral�an 
part�c�pants  were  drawn  from  mult�ple  un�vers�t�es  �n  the  Melbourne 
metropol�tan area. All of the students were �nterv�ewed �n the�r home country 
before  and after  study�ng abroad  (from the  end of 2000  to m�d 2002),  and 
were contacted v�a e-ma�l dur�ng the�r t�me abroad.  Both groups of students 
stud�ed  abroad  at  un�vers�t�es  throughout  Austral�a  and  the  Un�ted  States, 
result�ng  �n  cons�derable  geograph�c  d�vers�ty  �n  the  students’  exper�ences. 
Amer�can students were more cons�stent �n the�r patterns of movement, and 
more Amer�can  students  than Austral�ans  completed  the  ent�re  set  of  three 
�nterv�ews.  In  general,  the  Amer�can  students  stud�ed  abroad  the  second 
semester of the�r jun�or year, and returned to campus for the�r final year. Of the 
or�g�nal 26 Amer�can students �nterv�ewed, 22 completed the study. In contrast, 
Austral�an  students  stud�ed  abroad  at  var�ous  t�mes  �n  the�r  undergraduate 
educat�on,  for  less  un�form  amounts  of  t�me,  and  often  comb�ned  study�ng 
abroad w�th extens�ve �nternat�onal travel or semesters �n London. In add�t�on, 
a strong Un�ted States dollar and weak Austral�an dollar �n 2000/2001 meant 
that wh�le Amer�can students carr�ed on w�th the�r plans to go to Austral�a, 
Austral�a students c�ted financ�al concerns and were more l�kely to drop out 
(some before the first �nterv�ew), sw�tch dest�nat�ons, or delay travel. As a result 
of these var�ous compl�cat�ons, there was a smaller pool of Austral�an students 
who met the study cr�ter�a and only 15 of the or�g�nal group of 20 Austral�ans 
completed all three �nterv�ews. 

In  the  �nterv�ews,  students  were  spec�fically  asked  to  reflect  on  the�r 
exper�ences from nat�onal and global perspect�ves. My analys�s of the �nterv�ews 
�s qual�tat�ve and �nterpret�ve (Denz�n, 2000). Follow�ng parad�gms developed 
from grounded theory, data was analyzed �nduct�vely and coded for patterns 
and themes (Strauss and Corb�n, 1998). My approach �s to analyze students’ 
own  �nterpretat�ons  of  the�r  exper�ences w�th�n  a  cr�t�cal  framework  that  �s 
soc�olog�cally dr�ven and contextual (See Cornbleth, 2003.)  I do not cla�m to 
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measure or evaluate students’ nat�onal and global  �dent�t�es before and after 
study abroad; such an approach �s more appropr�ate to large-scale, quant�tat�ve 
analys�s.  Add�t�onally,  I  do  not  attempt  to  general�ze  from  th�s  data  to 
other  students’  (Amer�can  or  Austral�an)  study  abroad  exper�ences.  Because 
the  context  of  global  movement  �s  cont�nually  chang�ng,  Amer�cans  and 
Austral�ans study�ng abroad now may have s�gn�ficantly d�fferent exper�ences 
than the students I stud�ed. 

The  Amer�cans  who  part�c�pated  �n  th�s  study  have  a  strong  nat�onal 
�dent�ty. They are consumed w�th attempt�ng to understand the�r own nat�onal 
�dent�ty and the Un�ted States’ place �n the world. As a result, th�s l�m�ts the�r 
sense of global �dent�ty. In contrast, Austral�ans who part�c�pated �n th�s research 
have  a  relat�vely weak  sense  of  a nat�onal  �dent�ty, but  a  robust  and v�brant 
global �dent�ty, wh�ch allows them to move w�th relat�ve ease through mult�ple 
contexts. Th�s �dent�ty �s not one that �s detached from affil�at�on, but �nstead, 
allows for the poss�b�l�ty of mult�ple po�nts of attachment, wh�le st�ll embrac�ng 
Austral�a as a home and base. Desp�te th�s expans�ve sense of a global place, �t �s 
st�ll constra�ned by a l�m�ted tolerance for rac�al and ethn�c d�vers�ty.  

A m e r i c a n s  A b r o a d
As I have d�scussed at length elsewhere (Dolby, 2004), the Amer�can stu-

dents who part�c�pated �n th�s study were pr�mar�ly concerned w�th “encoun-
ter�ng”  and  negot�at�ng  the�r  nat�onal  �dent�ty  wh�le  they  stud�ed  abroad 
�n  Austral�a.  In  the  pre-September  11  context,  these  students  were  largely 
unaware of the geopol�t�cal real�t�es of the Un�ted States’ relat�onsh�p w�th the 
rest of the world.  Thus, for most Amer�can students who part�c�pated �n th�s 
study, understand�ng the�r own nat�on and �ts place �n the world was a s�gn�fi-
cant part of the study abroad exper�ence. Karen’s comment (all  students are 
�dent�fied by pseudonyms, us�ng first names only) was representat�ve

…�t really helped me to real�ze the place the Un�ted States holds �n the 
world. It really helped me real�ze what other people th�nk of the Un�ted 
States. It made me feel l�ke up unt�l that po�nt I’d been really secluded, 
and you know, stuff over my eyes.

Students also became aware that the�r knowledge of the Un�ted States as 
a pol�t�cal ent�ty was somewhat l�m�ted, and that �n many cases, �nd�v�duals 
from other nat�ons have more �nformat�on (and �n some ways, more �nterest) 
than they do. As M�ke commented
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They knew so much, a lot of people knew a lot more about our pol�t�cs than 
the Amer�can. It’s k�nd of sad, but..I just d�dn’t th�nk that they would care 
as much as they do. I mean, I’d always heard that the Amer�can economy 
really d�ctates the rest of the world. And �t becomes very ev�dent to me 
see�ng that. I mean, you’d see the exchange rate every n�ght and here we’d 
never see the exchange rate and no one really would have any �dea what 
that stuff �s, they wouldn’t care.

Angela reflected �n a s�m�lar manner

They’re  �nterested  �n know�ng who you  are  and what you’re  about  and 
what the country’s about and I was put on the spot a lot of t�mes �n class as 
be�ng the only Amer�can. Ask�ng well, what do they do �n Amer�ca. And 
I don’t know what to say.

Such comments exempl�fy the “cr�t�cal self-awareness of one’s l�fe and one’s 
trad�t�ons,” wh�ch for Nussbaum �s the first component of the development 
of global c�t�zensh�p. In th�s case, and for most of the Amer�can students, the 
“cr�t�cal self-awareness” �nvolved a re-evaluat�on of the�r nat�onal �dent�ty. Th�s 
�s not to suggest that every student developed such self-awareness. For exam-
ple, Ke�th told the follow�ng story about cross�ng a street �n Melbourne

F�gure 50 people stand�ng on the street corner, not a car w�th�n ten m�les, 
nobody’s cross�ng the street. Me, you know, I grew up �n Ch�cago, I run 
�n and out of traffic. I’m l�ke, I’ve got somewhere to be, so I start walk-
�ng  across  the  street,  and  then  everyone’s  l�ke,  oh,  th�s  k�d’s  walk�ng, 
you know why don’t we all do that, and they all start follow�ng me. But 
nobody would have  thought about  �t. L�ke  just  someth�ng as  s�mple as 
that, because they’re not �n a hurry.

Wh�le th�s student attr�buted the reluctance to cross the street to a perce�ved 
cultural d�fference  (“they’re not  �n a hurry”),  �t  �s also poss�ble that Austral�an 
soc�ety  �s  s�mply more  cogn�zant  of  follow�ng  rules  and be�ng  courteous  than 
Amer�can soc�ety. At th�s  �ntersect�on,  �n the heart of RMIT Un�vers�ty,    �t  �s 
equally poss�ble that there were more �nternat�onal and non-Austral�ans cross�ng 
the street than locals. What �s fasc�nat�ng about Ke�th’s quote �s the way �n wh�ch 
the Amer�can student centers h�s �nterpretat�on and h�s exper�ence, �n a way that 
m�m�cs a U.S. centr�c approach to the world (“they all start follow�ng me”).
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However, other moments of �ns�ght on global �dent�ty were demonstrated 
by the Amer�can students abroad. For example, N�ck expla�ned

They (my fam�ly) th�nk they can take the U.S. w�th them wherever they 
do. Just real�ze that you know we’re not number one. We don’t, the planet 
doesn’t end at the Atlant�c coast or the Pac�fic coast l�ne. And some Amer�-
cans th�nk that way.

F�nally, one student, Susan, was able to reflect upon how her own behav�ors 
had changed over the course of her study abroad exper�ence

There were a couple of German students that I became good fr�ends w�th, 
but because  I couldn’t understand the�r Engl�sh,  �t  frustrated the heck 
out of me when I first got there. I was l�ke, I can’t be fr�ends w�th these 
people. I can’t even understand what they’re say�ng. And by the end of 
the tr�p I ran �nto them when I was up north scuba d�v�ng…I real�zed just 
because these people don’t speak my language. I mean, l�ke even go�ng to 
Tha�land, why should I expect these people to speak my language when I 
don’t even know how to say thank you �n Tha�.

Th�s student demonstrates the ab�l�ty to take on the perspect�ve of some-
one  d�fferent  from  herself,  and  to  see  the  world  through  that  lens,  another 
aspect of Nussbaum’s cr�ter�a for global c�t�zensh�p.

The Amer�can students who part�c�pated �n th�s research largely reject the 
s�mpl�st�c d�chotomy of Cahoun’s “th�ck” or “th�n” nat�onal �dent�ty. Instead, 
they are apt to ma�nta�n the�r Amer�can �dent�ty as a fulcrum wh�le caut�ously 
explor�ng less nat�on-centr�c ways of see�ng and engag�ng the world.

A u s t r a l i a n s  A b r o a d
Unl�ke  the  Amer�can  students’  strong  sense  of  nat�onal  �dent�ty,  Aus-

tral�an students have a weaker affil�at�on to “nat�on” and a more developed 
�dent�ty  as  a  “global”  c�t�zen.  Certa�nly,  such  a  find�ng  �s  cons�stent  w�th 
the h�stor�cal and contemporary contexts of the Un�ted States and Austral�a, 
and the generally stronger sense of nat�onal �dent�ty and patr�ot�sm wh�ch �s 
 nurtured and supported �n the Amer�can context (G�roux, 1998). Thus, the 
Austral�an students who part�c�pated �n th�s study do not have that strong 
sense of “encounter” w�th a nat�onal �dent�ty wh�ch was so prevalent among 
the Amer�cans. 
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The Austral�an students tend to v�ew the world as a ser�es of networked 
s�tes  (Castells, 2000) wh�ch they move through w�th relat�ve ease,  select�ng 
from each what �s most useful or helpful. So, for example, Austral�an students 
tend to see the Un�ted States as a place to use and explo�t for what �t can offer 
the�r  careers,  London  as  a  locale  to  absorb  “culture”  and  “exot�c”  locales  �n 
Southeast As�a as s�tes for relaxat�on and tour�st act�v�t�es. Such perspect�ves 
are reflected cont�nually �n my �nterv�ews, as I d�scussed w�th students the�r 
current and  future  travel plans,  and where  they ant�c�pate  the�r careers w�ll 
take them. For example, Chr�s reflected on the �nev�tab�l�ty of a global career

A lot of chem�cal eng�neers end up work�ng overseas…And �t’s just bas�cally 
l�ke a global workforce nowadays. If you work for a b�g company, �t’s usually 
go�ng to be a global company, and you’re bound to end up overseas.

Austral�an students were also more flex�ble �n the�r plans and less l�kely to 
�nterpret study�ng abroad �n the Un�ted States as the “center” of the�r educa-
t�onal exper�ence. For example, Steve was study�ng at a un�vers�ty �n the south-
ern part of the Un�ted States, when he was offered a job �n the Med�terranean. 
He abruptly cancelled h�s plans to return to the U.S. for a second semester so 
as to accept the s�x-month report�ng pos�t�on. Another student, Ian, related h�s 
travel plans for the next year

The plan �s to get to R�o de Jane�ro for Carn�val, so I’ll probably work from 
late November, early December to early February. If I get to Jackson Hole, 
I’ll probably try to get to New York for a few days at least, then R�o, and 
then maybe work my way up to Columb�a or someth�ng and have a look 
around there and then, to the Car�bbean aga�n, and then go to England 
and work there, and then travel Europe, and go home. 

Raj, an Austral�an of Ind�an descent, captured the essence of how Austra-
l�an students v�sual�ze, negot�ate, and exper�ence the networked globe, as he 
reflects on the travel�ng he d�d before spend�ng the semester at a un�vers�ty on 
the East Coast

I th�nk the world �s a very b�g place now. I st�ll dream about some places, 
and �t’s amaz�ng how you can just st�ll p�cture yourself on some part�cular 
corner �n Ven�ce or someth�ng, and then you just fl�ck over to, um, Mon-
treal, or someth�ng l�ke that, and �t’s so, so d�fferent. You remember the 
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weather there, you remember the people, the food, the smells, everyth�ng. 
I th�nk that’s one of the best th�ngs I got, that there are very few l�m�ts, as 
far as th�s world goes.

Students cons�stently commented that the most �mpress�ve and useful aspects 
of the�r study abroad exper�ence �n the Un�ted States were the academ�c resources, 
the depth of knowledge and exper�ence they acqu�red �n the�r classes, and the pro-
fess�onal connect�ons that they made to enhance the�r career opportun�t�es. One 
student, Alan, spent a semester �n a part of the �ndustr�al rustbelt of the Un�ted 
States, so that he could benefit from the expert�se of perhaps the best faculty �n 
the world for h�s narrow spec�al�zat�on. L�ke other Austral�ans, Alan was clear that 
he was not exper�enc�ng “Amer�ca” �n �ts ent�rety (nor was that the purpose of h�s 
tr�p), but that he was explo�t�ng the opportun�ty to benefit profess�onally.

Thus, unl�ke the Amer�can students, Austral�ans do not typ�cally take the 
opportun�ty to engage �n one of the l�nchp�ns of Nussbaum’s “global c�t�zen-
sh�p”—the cr�t�cal self-exam�nat�on of one’s own trad�t�ons and perspect�ves. 
As Austral�a �s a relat�vely m�nor player �n world pol�t�cs, Austral�an students 
abroad are not  cont�nually  forced  to encounter  the�r own nat�on’s  troubl�ng 
h�story,  and  ongo�ng  struggle w�th  race  and  ethn�c�ty. Yet  study�ng  abroad 
does not necessar�ly lead to �ncreased global c�t�zensh�p and awareness (Falk 
and Kanach, 2000). Instead, such perspect�ves must be developed and encour-
aged w�th�n a broader pedagog�cal framework. 

C o n c l u s i o n :  To w a r d s  a  P e d a g o g y 
o f  G l o b a l  C i t i z e n s h i p

“Global c�t�zensh�p” �s not eas�ly defined and �ts s�gn�ficance d�ffers w�th�n 
contrast�ng nat�onal contexts. For the Amer�can students, Nussbaum’s “cr�t�cal 
self-exam�nat�on” was paramount. Wh�le courses �n pol�t�cal sc�ence may teach 
students the theor�es of emp�re, the exper�ence of constant quest�on�ng and prob-
�ng about Amer�can fore�gn pol�cy wh�le abroad had a more last�ng �mpact on 
students: they returned w�th �ns�ghts that were largely unava�lable to them from 
the�r vantage po�nt �ns�de the Un�ted States (Bourd�eu and Wacquant, 1992). 
Thus, they began to ask cr�t�cal quest�ons about the�r relat�onsh�p to nat�on, the 
value and place of patr�ot�sm, and the geopol�t�cal real�t�es of the world. 

Wh�le th�s may be seen as a necessary start�ng po�nt for the development of 
a worldv�ew based �n the concepts of global c�t�zensh�p, there �s also the danger 
that students can become consumed w�th the �mportance of the Un�ted States 
�n the world and obsessed w�th the central�ty of the�r role as Amer�cans. In her 
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cr�t�que of the World  Citizens Guide—a manual of suggest�ons for Amer�cans 
travel�ng abroad, Ann Hulbert (2006) expresses the perspect�ve that perhaps  
such str�dent self-cr�t�c�sm only tends to refocus �nd�v�duals on the central�ty 
of the Un�ted States

Bus�ly mon�tor�ng our well-known tendency to str�dent self-�mportance, 
earnest Amer�can pract�t�oners of personal d�plomacy can r�sk m�ss�ng the 
genu�nely humbl�ng lesson of be�ng abroad: an awareness of how bew�lder-
�ng another country’s own blend of boor�shness and fervent bel�ef, of open-
ness and defiance, of backwardness and progress and of �nternal d�ssens�ons 
can be. It �n the end, �t’s as narc�ss�st�c to assume we’re the overbear�ng 
cause of everybody else’s nat�onal �dent�ty cr�ses �n a d�zzy�ng world as �t �s 
to �mag�ne that we can orchestrate the solut�ons to them. (p. 12) 

Nat�onal �dent�ty became the frame for every conversat�on, and there was 
l�ttle recogn�t�on that others’ l�ves go on w�thout the Un�ted States as a con-
stant backdrop.  Thus, �t �s �mportant that “cr�t�cal self-awareness” be under-
stood as a pedagog�cal start�ng place, not an end�ng po�nt. Nussbaum’s second 
and th�rd cr�ter�a are also central components of global c�t�zensh�p, and were 
demonstrated—�f �n nascent form—by some of the Amer�can students.

The exper�ences of the Austral�an students, however, po�nt to l�m�tat�ons 
of  the  Amer�cans’  self-reflect�on,  and  perhaps  �nd�cate  what  �s  necessary  to 
establ�sh the cond�t�ons for a fuller understand�ng of global c�t�zensh�p. Most 
centrally, Austral�an  students d�d not  engage  �n  the  “cr�t�cal  self-reflect�on” 
wh�ch dom�nated  the  exper�ences  of  the Amer�can  students. As  �nd�v�duals 
from a nat�on wh�ch �s less central to global pol�t�cs, they were not confronted 
on a da�ly bas�s w�th the need to th�nk about who and what they are �n the 
world. Desp�te th�s, they had more global awareness and pol�t�cal knowledge 
than the Amer�can students who part�c�pated �n th�s study. The�r “networked” 
v�ew  of  the  world  allowed  them  more  eas�ly  to  take  part  �n  the  “narrat�ve 
�mag�nat�on” or Nussbaum’s th�rd component of global c�t�zensh�p, and they 
d�d not have an “Austral�an-centr�c” v�ew of the world.

From a pedagog�cal standpo�nt, what seems to be suggested by the exper�-
ences of the Austral�an students �s the necess�ty of mult�ple sojourns abroad �n 
d�fferent nat�ons and cultures as a fundamental prerequ�s�te of global c�t�zen-
sh�p. The “networked” perspect�ve—�n wh�ch the home nat�on �s decentered 
(though not d�splaced) as a s�te of personal �dent�ty—�s arguably only poss�ble 
to ach�eve through spend�ng t�me abroad �n mult�ple contexts. 
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Conversely, one l�m�ted (study abroad) exper�ence �n one nat�on can eas�ly 
lead to a re�nforcement of the “them” and “us” parad�gm as a student has only 
one “d�fferent” real�ty to compare to h�s/her da�ly l�fe �n the Un�ted States.1  

Such a trend was d�scernable among the Amer�can students who stud�ed  �n 
Austral�a.  Conversely,  students  left  Austral�a  w�th  very  l�ttle  actual  exper�-
ence of the everyday l�ves of Austral�ans (of any rac�al or ethn�c background). 
For  example,  the explorat�on of Nussbaum’s  “cr�t�cal  self-reflect�on” w�ll be 
much r�cher �f a student can compare an exper�ence �n England and an expe-
r�ence �n South Afr�ca. A student’s exper�ence could also be enhanced �f s/he 
could part�c�pate �n a structured educat�onal exper�ence wh�ch traces the l�nes 
of connect�on (h�stor�c and contemporary) between England and South Afr�ca, 
understand�ng the power and force of a pol�t�cal, cultural, econom�c, and soc�al 
“network” wh�ch �s located outs�de of the sphere of the Un�ted States. It �s th�s 
“de-centered” perspect�ve wh�ch �s an �mportant though largely m�ss�ng com-
ponent of study abroad �n the U.S. context. 

As study abroad and global awareness become even more �ntegrated com-
ponents of the undergraduate educat�onal exper�ence, �t �s cr�t�cal that concepts 
such as “global c�t�zensh�p” be �nterrogated and stud�ed both conceptually and 
as l�ved exper�ences, so that such parad�gms do not s�mply re�fy ex�st�ng global 
dynam�cs but challenge them. 
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N o t e s
1 Though,  as  Falk  and Kanach  (2000)  po�nt  out,  a  student  study�ng  �n 

London, for example, �s l�kely to meet �nd�v�duals from throughout the world, 
and �n some locales th�s may expose students to mult�ple perspect�ves. Such a 
trend was d�scernable among the Amer�can students who stud�ed �n Austra-
l�a. Conversely, students left Austral�a w�th very l�ttle actual exper�ence of the 
everyday l�ves of Austral�ans (of any rac�al or ethn�c background).
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