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I n t r o d u c t i o n
The ability of study abroad program professionals to teach culture and 

language learning strategies depends on many factors, such as their educational 
background, their preparation for this work,  the commitment of their insti-
tution to preparing them, and  the nature of the training materials available 
for their use. Until the publication of Maximizing Study Abroad: A Program 
Professional’s Guide to Strategies for Culture and Language Learning and Use (Paige, 
Cohen, Kappler, Chi, & Lassegard, 2002), no resource had been available which 
specifically focused on culture and language learning strategies and training 
materials for study abroad program professionals who prepare study abroad 
participants. This study was designed to evaluate these materials in terms of 
their value to study abroad professionals. In addition, the study intended to 
provide the international education field with ideas for language and culture 
teaching, and ultimately the enhancement of language and culture learning in 
and out of class during the study abroad sojourn.

T h e  M a x i m i z i n g  S t u d y  A b r o a d  G u i d e s
The Maximizing Study Abroad guidebook series consists of three volumes:  

the Students’ Guide, the Program Professionals’ Guide, and the Language Instruc-
tors’ Guide. Each volume was designed with the overall purpose of preparing 
students to be more effective language and culture learners — but with dif-
ferent audiences in mind. Thus, the structure and content of the Guides, while 
similar, address the respective roles of the student, study abroad professional, 
and language instructor in this process. 

The Students’ Guide addresses students directly and provides them with strate-
gies that they can use in the field to make the most of their language and culture 

©2015 The Forum on Education Abroad



90

J o s e p h  G .  H o f f  a n d  R .  M i c h a e l  P a i g e

learning opportunities. It was designed to be used in a variety of ways, ranging 
from self-study with little or no external facilitation, to highly-facilitated pre-
departure, on-site, and reentry courses where it would be used as the course text. 

 The Program Professionals’ Guide provides the study abroad professional, 
at home or abroad, with background information about language and culture 
learning and includes the same exercises that are found in the Students’ Guide, 
with added information on ways to facilitate those activities in a more interac-
tive, in-person learning environment. The Language Instructors’ Guide is similar, 
but discusses how strategies for language and culture learning can be taught in 
the context of the classroom. 

T h e  R o l e  o f  S t u d y  A b r o a d  P r o g r a m 
P r o f e s s i o n a l s  a n d  t h e  D e v e l o p m e n t  o f 
I n t e r c u l t u r a l  C o m p e t e n c e

There are many variables that affect the development of intercultural com-
petence in the study abroad context including, student intercultural sensitivity 
levels, previous experience abroad, previous exposure to cultural differences, and 
academic discipline (Medina-Lopez-Portillo, 2004). Study abroad program char-
acteristics such as length and location of the program, type of program, housing 
arrangements, guided cultural reflection, and experiential learning initiatives 
(Engle and Engle, 2004) also affect outcomes. One of the most commonly cited 
variables is intercultural training during the pre-departure and on-site stages 
(Larsen, 2002). Martin (1989) notes that one of the reasons students do not 
always achieve the benefits of study abroad may be their lack of prior train-
ing for an intercultural experience. A major report on the study abroad field 
by Carlson, Burn, Useem, and Yachimowicz (1990) states that study abroad 
programming should include the “careful preparation and orientation of stu-
dents for study abroad so that cross-cultural differences, dissimilar approaches 
to teaching…and inadequate foreign language skills do not impede the Ameri-
cans’ international learning” (p. 121). In order to understand how other cultures 
differ, study abroad students need to understand their own cultural values and 
beliefs. Kohls (1998) suggests that intercultural training can help the learner 
become aware of how culture affects one’s perspective. In addition, training can 
assist learners in coping with the stresses experienced in cross-cultural encoun-
ters, overcoming cultural obstacles, and becoming more effective in cross-cul-
tural situations (Brislin & Yoshida, 1994). Brislin and Yoshida maintain that 
cross-cultural training results in the acquisition of knowledge about the infor-
mal guidelines that make certain behaviors appropriate in cultures. 
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A primary assumption of the current study i s that students’ cultural 
learning skills can be enhanced through a strategies-based approach. Another 
assumption is that by teaching study abroad students culture-general learning 
skills, these students will be able to use the strategies in any culture, i.e., that 
culture-general learning skills are transferable. Furthermore, by teaching stu-
dents how to learn about a new culture, we are “teaching strategies to enable 
sojourners to become i ndependent cross-cultural learners” (Juffer, 1993, p. 
202). A final assumption follows Bennett (1993) in positing that intercultural 
training assists individuals in progressing along the intercultural sensitivity 
development continuum.

Other research findings show that training and reflection further the 
development of i ntercultural knowledge, skills, and attitudes i n students. 
Laubscher’s (1994) study of out-of-classroom learning in study abroad is one 
of the first that focused on the process that generates intercultural learning 
outcomes. Laubscher concluded that reflection on the experience of being the 
“other” is the main component needed for students to learn and understand 
cultural differences. Based on these findings, the author called for a more 
systematic approach to teaching cross-cultural skills to achieve greater suc-
cess in out-of-classroom learning. Bacon (2002), in her case study of the cul-
tural adaptation learning process of a British student in Mexico, questions the 
legitimacy of a one-time pre-departure or on-site orientation for study abroad 
students. She maintains that “mere competence in an area such as being fluent 
in a language is not sufficient to guarantee success, minimizing the usefulness 
of a better orientation or more background i nformation” (p. 645). Instead, 
Bacon calls for a method for study abroad students to talk about or write 
about critical i ncidents as they happen while abroad and therefore analyze 
their i nitial responses, learning more and more about the culture and lan-
guage in the process. Lundy Dobbert (1998) adds a twist to this concept with 
her statement that not all individuals have the natural propensity to adjust 
to a different culture successfully. Therefore, she asserts “The university’s job 
is to prepare students and faculty prior to their [sojourns abroad]” (p. 65). La 
Brack (1993) states that the field now realizes “Just how much more effective 
and relevant the overseas experience can be made by providing participants a 
well-designed orientation prior to immersion” (p.242). Thus, recent research 
suggests that simply sending students on study abroad i s not enough, but 
that providing students with the skills and strategies to get the most out of 
experiences abroad may be a more effective path towards the desired outcome 
of greater intercultural competence.
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Paige, Cohen & Shively (2004) discuss the findings of a research project 
that examined the impact of the curriculum intervention from the Maximizing 
Study Abroad Students’ Guide (Paige et al, 2002), on the language and culture 
learning outcomes of study abroad students. The study i nvolved eighty-six 
study abroad students from seven different higher education institutions in the 
Twin Cities area, both private and public, who studied at a variety of programs 
in Spanish-speaking and French-speaking countries in Latin America, France, 
and Africa. The eighty-six students involved two cohorts, one in spring 2003 
and the other in fall 2003. 

The results of that study demonstrate that the study abroad experience itself 
stimulates intercultural development, language development, and learning strate-
gies use. The Maximizing Study Abroad curriculum intervention supports language 
development (based on the Speech Act Measure of Language Gain results) and inter-
cultural understanding (based on the qualitative journal entries). The Maximizing 
Study Abroad research project was the first study that attempted to examine the 
effect of a curricular intervention on the non-academic outcomes of study abroad.

Several U.S. higher education i nstitutions are actively developing more 
formalized pre-departure and reentry orientations. Institutions that offer reen-
try courses to their students are highlighted on the St. Mary’s College Center 
for Women’s Intercultural Leadership website (Center For Women’s Intercul-
tural Leadership, 2003). In addition, La Brack (2004) created an intercultural 
training resource, What’s up with Culture?, which offers “support and enhances 
a student’s ability to make successful cultural adjustments both before going 
overseas and upon returning home from studying abroad” (2004, p. 1). The 
What’s up with Culture? website is hosted by the University of the Pacific. At 
Loyola Marymount University’ Center for Global Education in Los Angeles, 
the Project for Learning Abroad, Training and Outreach (Center for Global 
Education, 2005) has developed a comprehensive, on-line pre-departure and 
re-entry training for study abroad students. 

The Program Professionals’ Guide fits i nto recent i nitiatives to provide 
study abroad students with greater language and culture support prior to, 
during, and after a study abroad experience. The Guide is intended to assist 
study abroad program professionals i n i ncorporating language and culture 
learning — targeted for the study abroad experience — through a strategies-
based approach.
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R e s e a r c h  Q u e s t i o n s
The primary research questions for the Program Professionals’ Guide study 

were:
1. 	 What are the ways that program professionals can use the Program 

Professionals’ Guide in student orientations?  
 2. 	 How do program professionals perceive the role of this guide in the 

student orientation process? 

In addition to these overarching questions, seven additional questions 
guided the study:

1. 	 Overall, what did the participants think of the Program Professionals’ 
Guide?

2. 	 What reasons did the program professionals give for choosing the 
activities/materials for their orientation(s)?

3. 	 Did the program professionals think they were successful in integrating 
the materials from the Program Professionals’ Guide into their pre-depar-
ture orientation(s)?  Why or why not?  What challenges did they face?

4.  What were students’ perceptions/reactions to the materials the pro-
gram professionals used for the orientation activity (or activities)?

5. 	 Do the program professionals have any suggestions for revisions to 
the Program Professionals’ Guide (e.g., adding additional activities or 
information, changing the organization, providing suggested times 
for activities)?

6. 	 What advice or tips do the participants have for other program profes-
sionals considering using the Program Professionals’ Guide?

7. 	 In what ways, if any, did the readings and/or activities from the Pro-
gram Professionals’ Guide provide insights into the participants’ prac-
tices as study abroad professionals?

R e s e a r c h  D e s i g n
Participants
A total of thirteen program professionals participated in the study. The par-

ticipants included eight study abroad advisors, four on-site resident directors, and 
one faculty director. They were chosen through purposive sampling, on the basis 
of the type of institution they represented by the study abroad advisors, the type of 
program for the on-site resident directors, and the type of program for the faculty 
director. The study abroad advisors were chosen in order to represent a variety of 
institutions, private and public, large and small. The on-site resident directors 
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were chosen to represent a variety of programs such as “field study” or “study cen-
ter ”programs (Johnson, Rinehart & Van Cleve, 2005) and also based on whether 
or not they were native to their country (in order to compare approaches between 
host country natives and U.S. directors).1 The four on-site resident directors were 
located in the following countries: France, Ghana, India, and Spain. Three of the 
on-site resident directors were natives of the host country (i.e., those from Ghana, 
India, and Spain). The on-site resident director located in France was an American 
who was fluent in French. Two of the on-site resident directors were new to the 
field and this was their first year as on-site resident directors. The faculty direc-
tor of a Paris program was chosen as a representative of faculty directors who 
lead programs abroad — a U.S. native fluent in French. The participants were 
paid an honorarium based on the length of their participation in the study:  the 
study abroad advisors were paid $250, the on-site resident directors $500, and the 
faculty director was paid $500. All of the program professionals involved in the 
study conducted orientations for their students. 

Procedure 
The study abroad advisors and the faculty director were given a day-long 

orientation on how to use the Program Professionals’ Guide i n September of 
2003. During the orientation, the participants were given a general overview 
of the Program Professionals’ Guide and the Students Guide with suggestions on 
how to use i t. They were also asked to do a culture and language learning 
activity from the Program Professionals’ Guide handouts section. Finally, they 
were asked to brainstorm ways in which they could use the Program Profession-
als’ Guide in practice at their home campuses. 

The faculty director stayed on for further discussion of the expectations of 
how to use the Program Professionals’ Guide for both pre-departure and on-site 
programming. The four on-site resident directors were each given individual 
orientations with similar content as that provided in the study abroad advisors’ 
orientation. All program professionals were given a copy of the Program Profes-
sionals’ Guide and a Students’ Guide. They were also given the option of obtain-
ing copies of the Students’ Guide for their individual students. 

The program professionals agreed to carry out the tasks below (provided 
during the orientation session) as participants in this study: 

•	 Participate in an orientation to learn about the Program Professionals’ 
Guide.

•	 Thoroughly read the Program Professionals’ Guide and  be familiar 
with the Students’ Guide;
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•	 Plan and i mplement at least one event during participation i n the 
study. 

•	 Submit monthly electronic journal reports during participation in the 
study, describing experiences in planning and using the Program Pro-
fessionals’ Guide;

•	 Submit samples of the materials (e.g., handouts for students, final ori-
entation agenda with timeframes, etc.)  created and used in conjunc-
tion with the Program Professionals’ Guide during participation in 
the study; and

•	 Provide the researchers with feedback by means of a final evaluation 
questionnaire and, with consent, a telephone interview.

The requirements for the three groups of program professionals differed 
slightly. The study abroad advisors were asked to submit a monthly jour-
nal about the process of preparing the pre-departure orientation, do at least 
one pre-departure orientation for their students that included information or 
activities from the Program Professionals’ Guide, and answer a final exit ques-
tionnaire. They were given two broad questions and six guiding questions 
to address i n their journal reports. Four of the eight study abroad advisors 
were asked to participate in follow-up interviews concerning specific points 
they made in their exit questionnaires. The three were chosen because they 
had commented on using the Program Professionals’ Guide materials i n their 
contexts to conduct a special orientation for language learners, work with an 
advanced level of students who already had training in intercultural commu-
nication, and work with students attending field-based programs in develop-
ing countries. 

The faculty director was given the same questions, guidelines, and require-
ments. The faculty director was the only participant i n the study who was 
required to conduct a pre-departure orientation and on-site orientations while 
traveling with students abroad. She was also asked, therefore, to include jour-
nals and activities from the on-site portion of her study. She was required to 
do at least two activities from the Program Professionals’ Guide while on-site, in 
addition to her pre-departure orientation. She was given a follow-up interview 
to address certain aspects of her responses on the exit questionnaire. 

The on-site resident directors were given a similar set of questions and 
guidelines. They were asked to do at least two activities from the Program Pro-
fessionals’ Guide with their students on-site. All on-site resident directors took 
part in a follow-up interview by phone concerning certain responses to their 
exit questionnaires.
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Instrumentation
The instruments involved in this study included journal reports, exit ques-

tionnaires, and follow-up interviews for select individuals. The journal reports 
were intended to capture the thoughts of the various program professionals as 
they went through the process of learning about the contents of the Program 
Professionals’ Guide, planning their orientations, deciding on which activities 
or information to use, and then describing the success or lack of success in the 
outcomes of the orientations. The program professionals were also asked to 
submit any handouts they had created to supplement the Maximizing Study 
Abroad materials. 

During the orientations, the program professionals were given the follow-
ing list of questions and requirements to guide them in writing their journals:

General Questions
1. 	 What was the process you went through each month in planning and 

using the Program Professionals’ Guide?  
2. 	 What did you use from the Program Professionals’ Guide that worked 

well? What didn’t work well?  Why? 

Guiding Questions
1. 	 What materials or information from the Program Professionals’ Guide 

and/or Students’ Guide did you use? Please explain how you used these 
specific materials and the context in which you used them?

2. 	 How successful do you think you were i n integrating the materials 
from the Program Professionals’ Guide i nto pre-departure orienta-
tions and advising? 

3. 	 Did you face any challenges i n i ntegrating the materials i nto pre-
departure orientations? If so, what were they?

4. 	 In what ways if any did the readings and/or activities from the Pro-
gram Professionals’ Guide provide any insights into your practice as a 
study abroad professional? Please explain.

5. 	 What were students’ perceptions of the materials you used for the 
orientation or advising activity?

6. 	 What parts of the Program Professionals’ Guide are most relevant for 
the “typical” study abroad student population when conducting a pre-
departure orientation? What parts are least relevant?

7. 	 Is there anything else you would like to tell us?
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The exit questionnaire was designed to focus on the Program Professionals’ 
Guide in terms of the suggested revisions/highlights of the guide for the research 
study participants. Respondents were also asked if the use of the Program Profes-
sionals’ Guide gave them any special insights into the study abroad field.

The follow-up interviews were designed to address any particularly inter-
esting or unique responses to the exit questionnaire. Four study abroad advi-
sors, the four on-site resident directors, and the faculty director, were selected 
for the follow-up interviews.

D a t a  A n a l y s i s
The data was coded according to categories derived from the research 

questions and any emergent themes that came directly from the participants’ 
responses. Categories included criteria for choosing the materials for orienta-
tion; the challenges and successes faced in integrating the materials into their 
orientation schedules; and students’ perceptions of the materials in the orienta-
tion programming. 

F i n d i n g s
All of the program professionals reported that they used the Program Pro-

fessionals’ Guide as both a theoretical and applied resource for teaching culture 
and language learning strategies to their students either in a new manner or 
reinforcing already existing practices. They all found that the Program Profes-
sionals’ Guide served as a way to challenge themselves and to invigorate their 
programming, Further they reported that the Program Professionals’ Guide gave 
them new insights into their role as a program professionals. Depending on 
their role as study abroad advisor, on-site resident director or faculty direc-
tor, the materials in the Program Professionals’ Guide was either integrated into 
regular programming or used as a separate orientation or programming event. 
The results are presented separately below for each of the three types of pro-
gram professionals.

Study Abroad Advisors
The study abroad advisors used the Program Professionals’ Guide and 

the Students’ Guide to supplement their orientations i n a variety of ways. 
Both culture learning and language learning orientations were held. Some 
activities fared better in practice than others. The theory behind the Guides 
assisted the study abroad advisors in preparing effective materials for their 
pre-departure orientations.
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One of the study abroad advisors at a small liberal arts college commented 
that use of the materials generated “animated” discussions among students. 
Another study abroad advisor at a large public university stated “I received 
good feedback from peers and, a few times, also got students to participate.  I 
think that means they were engaged.” 

Two main challenges surfaced for the study abroad advisors: finding time 
for the individual activities and integrating them into already existing orienta-
tions, given that these then competed with other regularly scheduled activi-
ties; and, how to use the Program Professionals’ Guide materials with differing 
levels of students — those who are more advanced i n culture learning and 
language learning vs. those who are at the beginning level. As one respondent 
from a small liberal arts college stated:

I still don’t think that they [the Program Professionals’ Guide and Students’ 
Guide] speak effectively to certain segments of the US population:  stu-
dents from elite secondary and post - secondary schools who have trav-
eled a lot and perhaps lived abroad, or for that matter minority kids from 
inner city schools that have had to work openly on intercultural conflict 
resolution as part of the school curriculum. How do we speak effectively 
to students who think they know all about intercultural relations because 
the world is suddenly “globalized” but have had no real practice of living 
on their own in another culture? 

The respondents added that the three surveys were effective tools to use 
for discussion during orientations. They also suggested practical and theoreti-
cal revisions to the Program Professionals’ Guide ranging from changing specific 
aspects of i ndividual activities to adding a section on language acquisition 
theory. Most of the respondents suggested that program professionals should 
not be overwhelmed by the amount of material and instead should try to read 
the entire Program Professionals’ Guide before deciding on what activities to use 
during an orientation. Future Program Professionals’ Guide users should try to 
integrate the materials into the fabric of existing orientations even if time to 
add new material is limited. 

On-site Resident Directors
The on-site resident directors focused on relating the concepts from the 

Program Professionals’ Guide to the direct learning experiences of the students. 
They felt that the Program Professionals’ Guide material assisted them in dis-
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cussing the processes and experiences that the students went through during 
the study abroad experience. One on-site resident director from a field study 
program in France commented:

[On the nature of the materials overall] The materials were very helpful 
to “operationalize” the theoretical background I already work with and 
to fill in necessary course work that helps build towards more substantial 
coursework…the guide should remind us to think just about progression 
through the experience abroad, and the ways in which students’ culture 
and language shock can work for and against us at different times depend-
ing on students’ adaptation levels. Therefore, program design should 
remain conscious of these trends…Previously I set my students off on 
highly stressful language and cultural interactions with little preparation. 
MAXSA [Maximizing Study Abroad] materials allowed me to concentrate 
on critical consciousness raising and skill building through concentrated 
activities that better prepared my students to venture further on their own 
after smaller steps we took as a group to help them feel ready.  
 
The on-site resident directors took different approaches to integrating the 

materials in their on-site programming. In the case of the France and Ghana 
field study programs, the on-site resident directors were successful in integrat-
ing the material into their regular programming. The on-site resident director 
from Spain used the Program Professionals’ Guide material she felt was advanta-
geous to already existing programming. The India on-site resident director felt 
that the Program Professionals’ Guide material overlapped with already existing 
program coursework. The following is an example of the use of the Coping 
Scenarios activity from the Ghana on-site resident director:

I asked them to also list the coping strategies they themselves had come 
up with to help them deal with aspects of Ghanaian life that they dis-
liked. As had happened in September, when I opened the floor for discus-
sion, we had an interesting half hour. This time, we had discussion that 
centered on the concept of boredom. One of the students i n particular 
found himself bored at home in the evenings. With only four television 
stations and not much of an outdoor nightlife i n Ghana, he was bored. 
He noted that he was especially homesick for Borders Bookstore and the 
books he could buy there to read at night. That comment of his sparked a 
discussion about the communitarian versus individualistic understandings 
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of entertainment. I enjoyed this session better than the first one because 
I was far more prepared for the complexity of the discussion that ensued 
than I had previously been. I also learned that personal coping strategies 
could be supplemented with insider knowledge. I provided the student 
with a list of evening activities going on in various parts of the city that 
only somebody who had lived in Ghana for a much longer period of time 
could know. I tied the provision of the list in to the discussion and focused 
on the importance of orality versus written scripts in both cultures. Much 
of what goes on in Ghana is best advertised by word of mouth.

The theory discussed in the Program Professionals’ Guide was very helpful 
in planning activities and i n delivering a more holistic approach to culture 
and language learning. Group dynamics, however, are a major focus for the 
on-site resident directors. More information on using the materials in large or 
small groups, or less-advanced and more-advanced groups is needed. Another 
respondent suggested that students attend programs in a variety of settings, 
including developing countries. Programming to address aspects of study in 
a developing country, such as the difference in economic and communication 
systems, and U.S. American sympathetic or pejorative attitudes towards host 
country nationals is needed to assist study abroad students in acquiring realis-
tic expectations about sojourn abroad. 

One of the on-site resident directors felt that the Program Professionals’ Guide 
material should be used as the basis for a credited course and treated as a regular 
part of the programming. In this way, students would not treat the material as 
“frivolous and “busy work” (on-site resident director, France). Another on-site 
resident director suggested to think of the Program Professionals’ Guide materials as 
cumulative and comprehensive and not to use a few items only. A different on-site 
resident director commented that the Program Professional Guide materials — spe-
cifically the section entitled “Program professional vs. Intercultural facilitator” 
— gave her “an insight about the difference in role when you try to be an Inter-
cultural Facilitator and give students the space they need to express what they are 
experiencing, and not just lecture them about what they are going through.”

Faculty Director
The faculty director stated that because of the structure of the overseas 

program in which she worked, she felt that time to incorporate activities into 
programming was an issue. She suggested that the materials be integrated into 
regular programming before the program begins. She reported that the use of 
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the Program Professionals’ Guide materials allowed students to verbalize their 
feelings about living abroad.

 
D i s c u s s i o n

The study presented the program professionals with new and different 
ways to teach culture and language learning strategies to their students and to 
understand the role of programming in the study abroad field. In addition, the 
study suggests that it was challenging at times for the program professionals to 
integrate the Program Professionals’ Guide materials into their programming. 

Study Abroad Advisors
The study abroad advisors were able to improve the culture and language 

learning segments of their orientation programming because the Program Pro-
fessionals’ Guide offered theory and activities that addressed specific needs. For 
example, the Program Professionals’ Guide background material discusses what 
content should be offered during the different stages of the study abroad expe-
rience and the Guide provides easily accessible activities and information to be 
given to students in handout fashion. Time constraints and the scheduling of 
activities were and always will be, an issue for study abroad advisors who need 
to cover a variety of topics in a short time. 

The study allowed the study abroad advisors to choose information and 
activities appropriate to their students’ levels and for the type of orientation 
they were planning. The findings demonstrate that some study abroad advisors 
had difficulty selecting appropriate material for students’ different experience 
levels. The program professionals requested more guidance to assist them in 
deciding what material was pertinent in cases where some students had more 
experience living abroad than others and already knew of some of the concepts 
in Maximizing Study Abroad. 

A number of study abroad advisors inquired about how to advise students 
using the Students’ Guide for self-study. This leads to a larger question concern-
ing the purpose and use of the Program Professionals’ Guide and the Students’ Guide 
materials. The study abroad advisors must decide if they will use the Maximizing 
Study Abroad materials and integrate them into the pre-departure orientation as 
stand-alone materials. Another option is to design a pre-departure orientation 
using Program Professionals’ Guide materials as the first part of a longer training 
that incorporates the use of Students’ Guide by students overseas.

Finally, a number of study abroad advisors commented that while the Pro-
gram Professionals’ Guide materials were not new to all participants, they were 

©2015 The Forum on Education Abroad



102

J o s e p h  G .  H o f f  a n d  R .  M i c h a e l  P a i g e

packaged in a comprehensive and easily accessible manner that assisted in cre-
ating more effective orientation programming. 

On-site Resident Directors
The on-site resident directors viewed the Program Professionals’ Guide mate-

rials as representing a new approach to teaching culture and language learning. 
For the Ghana and France on-site resident directors, the Program Professionals’ 
Guide materials were effectively i ntegrated i nto the regular orientation pro-
gramming. For the India program, students complained that the material was 
too basic and not applicable to their context. They also questioned how the 
materials related to the regular programming or pre-existing course work, that 
is, whether to start from scratch with Maximizing Study Abroad materials or to 
integrate it into already existing programming. 

Faculty Director
The Faculty Director worked with students in both a pre-departure capac-

ity as well as on-site. As with comments from the study abroad advisors and 
the on-site resident directors’ above, the faculty director called for a more inte-
grated approach to using the materials, especially while on-site. 

L i m i t a t i o n s  t o  t h e  S t u d y
There were several limitations to the Program Professionals’ Guide study. 

First, the number of participants in the study was small (thirteen total). As a 
result, while the findings may be relevant for the broader population of pro-
gram professionals, the findings cannot be automatically applied universally. 
Second, each participant’s experiences could have been treated as a separate 
case and studied i n greater depth than was done i n the present study. For 
example, the on-site resident directors came from different backgrounds. The 
constraints of the research design (largely due to time and budget) did not 
allow for an in-depth study demonstrating how the on-site resident directors’ 
backgrounds affected the way they used the Program Professionals’ Guide mate-
rials. Third, the orientation for the on-site resident directors was not uniform 
due to logistics. Although the content was the same for each individual, the 
delivery of the orientation may have affected the outcome. For example, the 
on-site resident directors who attended an orientation given while attending 
a conference, because of time constraints, were not able to discuss the Program 
Professionals’ Guide materials in as much depth as those who attended the ori-
entation in Minnesota. 
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C o n c l u s i o n s
The practice of implementing the Program Professionals’ Guide and Students’ 

Guide materials was successful overall. The program professionals noted chal-
lenges and successes. Revisions for the Program Professionals’ Guide were also sug-
gested. In the future, with time and planning, culture and language learning 
strategies that assist study abroad students in becoming more interculturally 
competent could become a regular part of the programming for the three stages 
of the study abroad experience. The program professionals were successful in 
utilizing the materials to contribute to their orientations and other program-
ming. The Program Professionals’ Guide and Students’ Guide materials appear to 
have provided the program professionals involved in the study with new ways to 
engage their students in the intercultural and language learning process.

D i r e c t i o n s  f o r  F u t u r e  R e s e a r c h
The findings from this segment of the Maximizing Study Abroad research 

project point to several areas for future research. The program professionals 
agreed there i s a need to define their role as facilitators i n teaching culture 
and language and to examine the training needed to support that role. Future 
research may identify different models to achieve these goals. This is especially 
true for on-site resident directors and faculty directors who work abroad, dur-
ing the time when students’ learning can be maximized (Bacon, 2002; Laub-
scher, 1994). Clarification of the roles of program professionals as culture and 
language learning facilitators may also provide study abroad offices and higher 
education institutions with a better idea of what type of training is needed for 
study abroad advisors, on-site resident directors, and faculty directors. 

In addition to the role of the program professional, the external vari-
ables that affect the use of the Program Professionals’ Guide and Students’ Guide 
materials must be examined. Given that a wide variety of variables affect non-
academic student outcomes (Medina-Lopez-Portillo, 2004), a closer exami-
nation of the variables i nvolved may shed light on how best to use of the 
Program Professionals’ Guide and Students’ Guide materials for different types of 
programs and  study abroad offices. For example, instead of allowing program 
professionals to choose activities as they see fit, it may be beneficial to pre-
scribe training models to be used in different programs such as an island pro-
gram versus a field study program to examine which type of training works 
best. The same can be true for different types of study abroad offices. Is i t 
possible to prescribe different orientation models to examine which may be 
more or less effective? 
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A variable that might be crucial to a future study is the background of 
the on-site resident director in teaching these materials. Does the training of 
the on-site resident director affect the manner in which the materials are used 
on-site? Does the cultural perspective of a native on-site resident director differ 
from that of a U.S.-born on-site resident director and therefore have an effect 
on outcomes? For example, the Ghana on-site resident director, who was native 
to Ghana and had been educated i n the United States, appeared to use the 
Program Professionals’ Guide materials more effectively than the India on-site 
resident director who was native to India but educated outside of the U.S. The 
pedagogical methods of the Maximizing Study Abroad materials reflect a U.S. 
approach to teaching, which emphasizes discussion and active engagement. 

Finally, it would be beneficial to examine the effect of prescribing an inte-
grated approach to culture and language learning strategies that would follow 
through from pre-departure to reentry. As Engle and Engle (2004) suggest, 
training programs throughout the three stages of study abroad should build on 
each other rather than conflict or overlap. Examining the effect of establishing 
an integrated system would allow the international education field in general 
to create a more holistic approach to student training that encompasses all of 
the stages of the study abroad experience. 

N o t e
 “Study Center” program refers to a study abroad program that has no connec-

tion with a local university or other local organization. Usually the majority of the 
students are U.S. Americans. Students take courses at the study abroad program 
center only. Classes may be taught by local university faculty, however. “Field 
study” program refers to a program that may include a specific study or experience 
based elsewhere in the host country (Johnson, Rinehart & Van Cleve, 2005).
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