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I n t r o d u c t i o n
The  ab�l�ty  of  study  abroad program profess�onals  to  teach  culture  and 

language learn�ng strateg�es depends on many factors, such as the�r educat�onal 
background, the�r preparat�on for th�s work,  the comm�tment of the�r �nst�-
tut�on to prepar�ng them, and  the nature of the tra�n�ng mater�als ava�lable 
for  the�r use. Unt�l  the publ�cat�on of Maximizing Study Abroad: A Program 
Professional’s Guide to Strategies for Culture and Language Learning and Use (Pa�ge, 
Cohen, Kappler, Ch�, & Lassegard, 2002), no resource had been ava�lable wh�ch 
spec�fically focused on culture and language learn�ng strateg�es and tra�n�ng 
mater�als  for  study  abroad program profess�onals who prepare  study  abroad 
part�c�pants. Th�s study was des�gned to evaluate these mater�als �n terms of 
the�r value to study abroad profess�onals. In add�t�on, the study �ntended to 
prov�de the �nternat�onal educat�on field w�th �deas for language and culture 
teach�ng, and ult�mately the enhancement of language and culture learn�ng �n 
and out of class dur�ng the study abroad sojourn.

T h e  M a x i m i z i n g  S t u d y  A b r o a d  G u i d e s
The Maximizing Study Abroad gu�debook ser�es cons�sts of three volumes:  

the Students’ Guide, the Program Professionals’ Guide, and the Language Instruc-
tors’ Guide. Each volume was des�gned w�th the overall purpose of prepar�ng 
students to be more effect�ve language and culture learners — but w�th d�f-
ferent aud�ences �n m�nd. Thus, the structure and content of the Guides, wh�le 
s�m�lar, address the respect�ve roles of the student, study abroad profess�onal, 
and language �nstructor �n th�s process. 

The Students’ Guide addresses students d�rectly and prov�des them w�th strate-
g�es that they can use �n the field to make the most of the�r language and culture 

©2015 The Forum on Education Abroad



90

J o s e p h  G .  H o f f  a n d  R .  M i c h a e l  P a i g e

learn�ng opportun�t�es. It was des�gned to be used �n a var�ety of ways, rang�ng 
from self-study w�th  l�ttle or no external  fac�l�tat�on,  to h�ghly-fac�l�tated pre-
departure, on-s�te, and reentry courses where �t would be used as the course text. 

 The Program Professionals’ Guide prov�des the study abroad profess�onal, 
at home or abroad, w�th background �nformat�on about language and culture 
learn�ng and �ncludes the same exerc�ses that are found �n the Students’ Guide, 
w�th added �nformat�on on ways to fac�l�tate those act�v�t�es �n a more �nterac-
t�ve, �n-person learn�ng env�ronment. The Language Instructors’ Guide �s s�m�lar, 
but d�scusses how strateg�es for language and culture learn�ng can be taught �n 
the context of the classroom. 

T h e  R o l e  o f  S t u d y  A b r o a d  P r o g r a m 
P r o f e s s i o n a l s  a n d  t h e  D e v e l o p m e n t  o f 
I n t e r c u l t u r a l  C o m p e t e n c e

There are many var�ables that affect the development of �ntercultural com-
petence �n the study abroad context �nclud�ng, student �ntercultural sens�t�v�ty 
levels, prev�ous exper�ence abroad, prev�ous exposure to cultural d�fferences, and 
academ�c d�sc�pl�ne (Med�na-Lopez-Port�llo, 2004). Study abroad program char-
acter�st�cs such as length and locat�on of the program, type of program, hous�ng 
arrangements, gu�ded cultural reflect�on, and exper�ent�al  learn�ng �n�t�at�ves 
(Engle and Engle, 2004) also affect outcomes. One of the most commonly c�ted 
var�ables �s �ntercultural tra�n�ng dur�ng the pre-departure and on-s�te stages 
(Larsen, 2002). Mart�n  (1989) notes  that  one of  the  reasons  students do not 
always ach�eve  the benefits of  study abroad may be  the�r  lack of pr�or  tra�n-
�ng for an �ntercultural exper�ence. A major report on the study abroad field 
by Carlson, Burn, Useem, and Yach�mow�cz  (1990)  states  that  study abroad 
programm�ng should �nclude the “careful preparat�on and or�entat�on of stu-
dents for study abroad so that cross-cultural d�fferences, d�ss�m�lar approaches 
to teach�ng…and �nadequate fore�gn language sk�lls do not �mpede the Amer�-
cans’ �nternat�onal learn�ng” (p. 121). In order to understand how other cultures 
d�ffer, study abroad students need to understand the�r own cultural values and 
bel�efs. Kohls (1998) suggests that �ntercultural tra�n�ng can help the learner 
become aware of how culture affects one’s perspect�ve. In add�t�on, tra�n�ng can 
ass�st learners �n cop�ng w�th the stresses exper�enced �n cross-cultural encoun-
ters, overcom�ng cultural obstacles, and becom�ng more effect�ve �n cross-cul-
tural s�tuat�ons (Br�sl�n & Yosh�da, 1994). Br�sl�n and Yosh�da ma�nta�n that 
cross-cultural tra�n�ng results �n the acqu�s�t�on of knowledge about the �nfor-
mal gu�del�nes that make certa�n behav�ors appropr�ate �n cultures. 
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A  pr�mary  assumpt�on  of  the  current  study  �s  that  students’  cultural 
learn�ng sk�lls can be enhanced through a strateg�es-based approach. Another 
assumpt�on �s that by teach�ng study abroad students culture-general learn�ng 
sk�lls, these students w�ll be able to use the strateg�es �n any culture, �.e., that 
culture-general learn�ng sk�lls are transferable. Furthermore, by teach�ng stu-
dents how to learn about a new culture, we are “teach�ng strateg�es to enable 
sojourners  to  become  �ndependent  cross-cultural  learners”  (Juffer,  1993,  p. 
202). A final assumpt�on follows Bennett (1993) �n pos�t�ng that �ntercultural 
tra�n�ng ass�sts �nd�v�duals �n progress�ng along the �ntercultural sens�t�v�ty 
development cont�nuum.

Other  research  find�ngs  show  that  tra�n�ng  and  reflect�on  further  the 
development  of  �ntercultural  knowledge,  sk�lls,  and  att�tudes  �n  students. 
Laubscher’s (1994) study of out-of-classroom learn�ng �n study abroad �s one 
of the first that focused on the process that generates �ntercultural learn�ng 
outcomes. Laubscher concluded that reflect�on on the exper�ence of be�ng the 
“other” �s the ma�n component needed for students to learn and understand 
cultural  d�fferences.  Based  on  these  find�ngs,  the  author  called  for  a  more 
systemat�c approach to teach�ng cross-cultural sk�lls to ach�eve greater suc-
cess �n out-of-classroom learn�ng. Bacon (2002), �n her case study of the cul-
tural adaptat�on learn�ng process of a Br�t�sh student �n Mex�co, quest�ons the 
leg�t�macy of a one-t�me pre-departure or on-s�te or�entat�on for study abroad 
students. She ma�nta�ns that “mere competence �n an area such as be�ng fluent 
�n a language �s not suffic�ent to guarantee success, m�n�m�z�ng the usefulness 
of  a better or�entat�on or more background  �nformat�on”  (p. 645).  Instead, 
Bacon  calls  for  a  method  for  study  abroad  students  to  talk  about  or  wr�te 
about  cr�t�cal  �nc�dents  as  they happen wh�le  abroad  and  therefore  analyze 
the�r  �n�t�al  responses,  learn�ng more  and more  about  the  culture  and  lan-
guage �n the process. Lundy Dobbert (1998) adds a tw�st to th�s concept w�th 
her statement that not all �nd�v�duals have the natural propens�ty to adjust 
to a d�fferent culture successfully. Therefore, she asserts “The un�vers�ty’s job 
�s to prepare students and faculty pr�or to the�r [sojourns abroad]” (p. 65). La 
Brack (1993) states that the field now real�zes “Just how much more effect�ve 
and relevant the overseas exper�ence can be made by prov�d�ng part�c�pants a 
well-des�gned or�entat�on pr�or to �mmers�on” (p.242). Thus, recent research 
suggests  that  s�mply  send�ng  students on  study abroad  �s not  enough, but 
that prov�d�ng students w�th the sk�lls and strateg�es to get the most out of 
exper�ences abroad may be a more effect�ve path towards the des�red outcome 
of greater �ntercultural competence.
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Pa�ge, Cohen & Sh�vely (2004) d�scuss the find�ngs of a research project 
that exam�ned the �mpact of the curr�culum �ntervent�on from the Maximizing 
Study Abroad Students’ Guide (Pa�ge et al, 2002), on the language and culture 
learn�ng  outcomes  of  study  abroad  students.  The  study  �nvolved  e�ghty-s�x 
study abroad students from seven d�fferent h�gher educat�on �nst�tut�ons �n the 
Tw�n C�t�es area, both pr�vate and publ�c, who stud�ed at a var�ety of programs 
�n Span�sh-speak�ng and French-speak�ng countr�es �n Lat�n Amer�ca, France, 
and Afr�ca. The e�ghty-s�x students �nvolved two cohorts, one �n spr�ng 2003 
and the other �n fall 2003. 

The results of that study demonstrate that the study abroad exper�ence �tself 
st�mulates �ntercultural development, language development, and learn�ng strate-
g�es use. The Maximizing Study Abroad curr�culum �ntervent�on supports language 
development (based on the Speech Act Measure of Language Gain results) and �nter-
cultural understand�ng (based on the qual�tat�ve journal entr�es). The Maximizing 
Study Abroad research project was the first study that attempted to exam�ne the 
effect of a curr�cular �ntervent�on on the non-academ�c outcomes of study abroad.

Several U.S. h�gher  educat�on  �nst�tut�ons  are  act�vely develop�ng more 
formal�zed pre-departure and reentry or�entat�ons. Inst�tut�ons that offer reen-
try courses to the�r students are h�ghl�ghted on the St. Mary’s College Center 
for Women’s Intercultural Leadersh�p webs�te (Center For Women’s Intercul-
tural Leadersh�p, 2003). In add�t�on, La Brack (2004) created an �ntercultural 
tra�n�ng resource, What’s up with Culture?, wh�ch offers “support and enhances 
a student’s ab�l�ty to make successful cultural adjustments both before go�ng 
overseas and upon return�ng home from study�ng abroad” (2004, p. 1). The 
What’s up with Culture? webs�te �s hosted by the Un�vers�ty of the Pac�fic. At 
Loyola Marymount Un�vers�ty’ Center for Global Educat�on �n Los Angeles, 
the Project  for Learn�ng Abroad, Tra�n�ng and Outreach  (Center  for Global 
Educat�on, 2005) has developed a comprehens�ve, on-l�ne pre-departure and 
re-entry tra�n�ng for study abroad students. 

The  Program Professionals’ Guide  fits  �nto  recent  �n�t�at�ves  to  prov�de 
study  abroad  students w�th greater  language  and  culture  support pr�or  to, 
dur�ng, and after a study abroad exper�ence. The Guide �s �ntended to ass�st 
study  abroad  program  profess�onals  �n  �ncorporat�ng  language  and  culture 
learn�ng — targeted for the study abroad exper�ence — through a strateg�es-
based approach.
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R e s e a r c h  Q u e s t i o n s
The pr�mary research quest�ons for the Program Professionals’ Guide study 

were:
1.   What  are  the ways  that program profess�onals  can use  the Program 

Professionals’ Guide �n student or�entat�ons?  
 2.   How do program profess�onals perce�ve the role of th�s gu�de �n the 

student or�entat�on process? 

In  add�t�on  to  these  overarch�ng  quest�ons,  seven  add�t�onal  quest�ons 
gu�ded the study:

1.   Overall, what d�d the part�c�pants th�nk of the Program Professionals’ 
Guide?

2.   What  reasons  d�d  the  program  profess�onals  g�ve  for  choos�ng  the 
act�v�t�es/mater�als for the�r or�entat�on(s)?

3.   D�d the program profess�onals th�nk they were successful �n �ntegrat�ng 
the mater�als from the Program Professionals’ Guide �nto the�r pre-depar-
ture or�entat�on(s)?  Why or why not?  What challenges d�d they face?

4.   What were  students’ percept�ons/react�ons  to  the mater�als  the pro-
gram profess�onals used for the or�entat�on act�v�ty (or act�v�t�es)?

5.   Do  the program profess�onals have  any  suggest�ons  for  rev�s�ons  to 
the Program Professionals’ Guide  (e.g.,  add�ng add�t�onal act�v�t�es or 
�nformat�on,  chang�ng  the  organ�zat�on, prov�d�ng  suggested  t�mes 
for act�v�t�es)?

6.   What adv�ce or t�ps do the part�c�pants have for other program profes-
s�onals cons�der�ng us�ng the Program Professionals’ Guide?

7.   In what ways, �f any, d�d the read�ngs and/or act�v�t�es from the Pro-
gram Professionals’ Guide prov�de �ns�ghts �nto the part�c�pants’ prac-
t�ces as study abroad profess�onals?

R e s e a r c h  D e s i g n
Participants
A total of th�rteen program profess�onals part�c�pated �n the study. The par-

t�c�pants �ncluded e�ght study abroad adv�sors, four on-s�te res�dent d�rectors, and 
one faculty d�rector. They were chosen through purpos�ve sampl�ng, on the bas�s 
of the type of �nst�tut�on they represented by the study abroad adv�sors, the type of 
program for the on-s�te res�dent d�rectors, and the type of program for the faculty 
d�rector. The study abroad adv�sors were chosen �n order to represent a var�ety of 
�nst�tut�ons, pr�vate and publ�c,  large and small. The on-s�te res�dent d�rectors 
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were chosen to represent a var�ety of programs such as “field study” or “study cen-
ter ”programs (Johnson, R�nehart & Van Cleve, 2005) and also based on whether 
or not they were nat�ve to the�r country (�n order to compare approaches between 
host country nat�ves and U.S. d�rectors).1 The four on-s�te res�dent d�rectors were 
located �n the follow�ng countr�es: France, Ghana, Ind�a, and Spa�n. Three of the 
on-s�te res�dent d�rectors were nat�ves of the host country (�.e., those from Ghana, 
Ind�a, and Spa�n). The on-s�te res�dent d�rector located �n France was an Amer�can 
who was fluent �n French. Two of the on-s�te res�dent d�rectors were new to the 
field and th�s was the�r first year as on-s�te res�dent d�rectors. The faculty d�rec-
tor of  a Par�s program was  chosen as  a  representat�ve of  faculty d�rectors who 
lead programs abroad — a U.S. nat�ve fluent �n French. The part�c�pants were 
pa�d an honorar�um based on the length of the�r part�c�pat�on �n the study:  the 
study abroad adv�sors were pa�d $250, the on-s�te res�dent d�rectors $500, and the 
faculty d�rector was pa�d $500. All of the program profess�onals �nvolved �n the 
study conducted or�entat�ons for the�r students. 

Procedure 
The study abroad adv�sors and the faculty d�rector were g�ven a day-long 

or�entat�on  on how  to  use  the Program Professionals’ Guide  �n  September  of 
2003. Dur�ng the or�entat�on, the part�c�pants were g�ven a general overv�ew 
of the Program Professionals’ Guide and the Students Guide w�th suggest�ons on 
how to use  �t. They were also asked to do a culture and  language  learn�ng 
act�v�ty from the Program Professionals’ Guide handouts sect�on. F�nally, they 
were asked to bra�nstorm ways �n wh�ch they could use the Program Profession-
als’ Guide �n pract�ce at the�r home campuses. 

The faculty d�rector stayed on for further d�scuss�on of the expectat�ons of 
how to use the Program Professionals’ Guide for both pre-departure and on-s�te 
programm�ng. The four on-s�te res�dent d�rectors were each g�ven �nd�v�dual 
or�entat�ons w�th s�m�lar content as that prov�ded �n the study abroad adv�sors’ 
or�entat�on. All program profess�onals were g�ven a copy of the Program Profes-
sionals’ Guide and a Students’ Guide. They were also g�ven the opt�on of obta�n-
�ng cop�es of the Students’ Guide for the�r �nd�v�dual students. 

The program profess�onals agreed to carry out the tasks below (prov�ded 
dur�ng the or�entat�on sess�on) as part�c�pants �n th�s study: 

•  Part�c�pate �n an or�entat�on to learn about the Program Profess�onals’ 
Gu�de.

•  Thoroughly read the Program Profess�onals’ Gu�de and  be fam�l�ar 
w�th the Students’ Gu�de;
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•  Plan  and  �mplement  at  least  one  event dur�ng part�c�pat�on  �n  the 
study. 

•  Subm�t monthly electron�c journal reports dur�ng part�c�pat�on �n the 
study, descr�b�ng exper�ences �n plann�ng and us�ng the Program Pro-
fess�onals’ Gu�de;

•  Subm�t samples of the mater�als (e.g., handouts for students, final or�-
entat�on agenda w�th t�meframes, etc.)  created and used �n conjunc-
t�on w�th the Program Profess�onals’ Gu�de dur�ng part�c�pat�on �n 
the study; and

•  Prov�de the researchers w�th feedback by means of a final evaluat�on 
quest�onna�re and, w�th consent, a telephone �nterv�ew.

The requ�rements for the three groups of program profess�onals d�ffered 
sl�ghtly.  The  study  abroad  adv�sors  were  asked  to  subm�t  a  monthly  jour-
nal about the process of prepar�ng the pre-departure or�entat�on, do at least 
one pre-departure or�entat�on for the�r students that �ncluded �nformat�on or 
act�v�t�es from the Program Professionals’ Guide, and answer a final ex�t ques-
t�onna�re. They were g�ven  two broad quest�ons  and  s�x gu�d�ng quest�ons 
to address  �n  the�r  journal  reports. Four of  the e�ght  study abroad adv�sors 
were asked to part�c�pate �n follow-up �nterv�ews concern�ng spec�fic po�nts 
they made �n the�r ex�t quest�onna�res. The three were chosen because they 
had commented on us�ng the Program Professionals’ Guide mater�als  �n the�r 
contexts to conduct a spec�al or�entat�on for language learners, work w�th an 
advanced level of students who already had tra�n�ng �n �ntercultural commu-
n�cat�on, and work w�th students attend�ng field-based programs �n develop-
�ng countr�es. 

The faculty d�rector was g�ven the same quest�ons, gu�del�nes, and requ�re-
ments. The  faculty d�rector was  the  only part�c�pant  �n  the  study who was 
requ�red to conduct a pre-departure or�entat�on and on-s�te or�entat�ons wh�le 
travel�ng w�th students abroad. She was also asked, therefore, to �nclude jour-
nals and act�v�t�es from the on-s�te port�on of her study. She was requ�red to 
do at least two act�v�t�es from the Program Professionals’ Guide wh�le on-s�te, �n 
add�t�on to her pre-departure or�entat�on. She was g�ven a follow-up �nterv�ew 
to address certa�n aspects of her responses on the ex�t quest�onna�re. 

The on-s�te  res�dent d�rectors were g�ven a  s�m�lar  set of quest�ons and 
gu�del�nes. They were asked to do at least two act�v�t�es from the Program Pro-
fessionals’ Guide w�th the�r students on-s�te. All on-s�te res�dent d�rectors took 
part �n a follow-up �nterv�ew by phone concern�ng certa�n responses to the�r 
ex�t quest�onna�res.
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Instrumentation
The �nstruments �nvolved �n th�s study �ncluded journal reports, ex�t ques-

t�onna�res, and follow-up �nterv�ews for select �nd�v�duals. The journal reports 
were �ntended to capture the thoughts of the var�ous program profess�onals as 
they went through the process of learn�ng about the contents of the Program 
Professionals’ Guide, plann�ng the�r or�entat�ons, dec�d�ng on wh�ch act�v�t�es 
or �nformat�on to use, and then descr�b�ng the success or lack of success �n the 
outcomes  of  the  or�entat�ons. The program profess�onals were  also  asked  to 
subm�t any handouts  they had created  to  supplement  the Maximizing Study 
Abroad mater�als. 

Dur�ng the or�entat�ons, the program profess�onals were g�ven the follow-
�ng l�st of quest�ons and requ�rements to gu�de them �n wr�t�ng the�r journals:

General Questions
1.   What was the process you went through each month �n plann�ng and 

us�ng the Program Professionals’ Guide?  
2.   What d�d you use from the Program Professionals’ Guide that worked 

well? What d�dn’t work well?  Why? 

Guiding Questions
1.   What mater�als or �nformat�on from the Program Profess�onals’ Gu�de 

and/or Students’ Gu�de d�d you use? Please expla�n how you used these 
spec�fic mater�als and the context �n wh�ch you used them?

2.   How successful do you th�nk you were  �n �ntegrat�ng the mater�als 
from  the  Program  Profess�onals’  Gu�de  �nto  pre-departure  or�enta-
t�ons and adv�s�ng? 

3.   D�d  you  face  any  challenges  �n  �ntegrat�ng  the  mater�als  �nto  pre-
departure or�entat�ons? If so, what were they?

4.   In what ways �f any d�d the read�ngs and/or act�v�t�es from the Pro-
gram Profess�onals’ Gu�de prov�de any �ns�ghts �nto your pract�ce as a 
study abroad profess�onal? Please expla�n.

5.   What  were  students’  percept�ons  of  the  mater�als  you  used  for  the 
or�entat�on or adv�s�ng act�v�ty?

6.   What parts of the Program Profess�onals’ Gu�de are most relevant for 
the “typ�cal” study abroad student populat�on when conduct�ng a pre-
departure or�entat�on? What parts are least relevant?

7.   Is there anyth�ng else you would l�ke to tell us?
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The ex�t quest�onna�re was des�gned to focus on the Program Professionals’ 
Guide �n terms of the suggested rev�s�ons/h�ghl�ghts of the gu�de for the research 
study part�c�pants. Respondents were also asked �f the use of the Program Profes-
sionals’ Guide gave them any spec�al �ns�ghts �nto the study abroad field.

The follow-up �nterv�ews were des�gned to address any part�cularly �nter-
est�ng or un�que responses to the ex�t quest�onna�re. Four study abroad adv�-
sors, the four on-s�te res�dent d�rectors, and the faculty d�rector, were selected 
for the follow-up �nterv�ews.

D a t a  A n a l y s i s
The  data  was  coded  accord�ng  to  categor�es  der�ved  from  the  research 

quest�ons and any emergent themes that came d�rectly from the part�c�pants’ 
responses. Categor�es �ncluded cr�ter�a for choos�ng the mater�als for or�enta-
t�on; the challenges and successes faced �n �ntegrat�ng the mater�als �nto the�r 
or�entat�on schedules; and students’ percept�ons of the mater�als �n the or�enta-
t�on programm�ng. 

F i n d i n g s
All of the program profess�onals reported that they used the Program Pro-

fessionals’ Guide as both a theoret�cal and appl�ed resource for teach�ng culture 
and language learn�ng strateg�es to the�r students e�ther �n a new manner or 
re�nforc�ng already ex�st�ng pract�ces. They all found that the Program Profes-
sionals’ Guide served as a way to challenge themselves and to �nv�gorate the�r 
programm�ng, Further they reported that the Program Professionals’ Guide gave 
them new �ns�ghts �nto the�r role as a program profess�onals. Depend�ng on 
the�r  role  as  study abroad adv�sor, on-s�te  res�dent d�rector or  faculty d�rec-
tor, the mater�als �n the Program Professionals’ Guide was e�ther �ntegrated �nto 
regular programm�ng or used as a separate or�entat�on or programm�ng event. 
The results are presented separately below for each of the three types of pro-
gram profess�onals.

Study Abroad Advisors
The  study  abroad  adv�sors  used  the  Program Professionals’ Guide  and 

the Students’ Guide  to  supplement  the�r  or�entat�ons  �n  a  var�ety  of ways. 
Both culture learn�ng and language learn�ng or�entat�ons were held. Some 
act�v�t�es fared better �n pract�ce than others. The theory beh�nd the Guides 
ass�sted the study abroad adv�sors �n prepar�ng effect�ve mater�als for the�r 
pre-departure or�entat�ons.
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One of the study abroad adv�sors at a small l�beral arts college commented 
that use of  the mater�als generated “an�mated” d�scuss�ons among students. 
Another  study abroad adv�sor at a  large publ�c un�vers�ty  stated “I  rece�ved 
good feedback from peers and, a few t�mes, also got students to part�c�pate.  I 
th�nk that means they were engaged.” 

Two ma�n challenges surfaced for the study abroad adv�sors: find�ng t�me 
for the �nd�v�dual act�v�t�es and �ntegrat�ng them �nto already ex�st�ng or�enta-
t�ons, g�ven that these then competed w�th other regularly scheduled act�v�-
t�es; and, how to use the Program Professionals’ Guide mater�als w�th d�ffer�ng 
levels  of  students —  those who  are more  advanced  �n  culture  learn�ng  and 
language learn�ng vs. those who are at the beg�nn�ng level. As one respondent 
from a small l�beral arts college stated:

I st�ll don’t th�nk that they [the Program Professionals’ Guide and Students’ 
Guide] speak effect�vely to certa�n segments of the US populat�on:  stu-
dents  from el�te  secondary and post  -  secondary  schools who have  trav-
eled a lot and perhaps l�ved abroad, or for that matter m�nor�ty k�ds from 
�nner c�ty schools that have had to work openly on �ntercultural confl�ct 
resolut�on as part of the school curr�culum. How do we speak effect�vely 
to students who th�nk they know all about �ntercultural relat�ons because 
the world �s suddenly “global�zed” but have had no real pract�ce of l�v�ng 
on the�r own �n another culture? 

The respondents added that the three surveys were effect�ve tools to use 
for d�scuss�on dur�ng or�entat�ons. They also suggested pract�cal and theoret�-
cal rev�s�ons to the Program Professionals’ Guide rang�ng from chang�ng spec�fic 
aspects  of  �nd�v�dual  act�v�t�es  to  add�ng  a  sect�on  on  language  acqu�s�t�on 
theory. Most of the respondents suggested that program profess�onals should 
not be overwhelmed by the amount of mater�al and �nstead should try to read 
the ent�re Program Professionals’ Guide before dec�d�ng on what act�v�t�es to use 
dur�ng an or�entat�on. Future Program Professionals’ Guide users should try to 
�ntegrate the mater�als �nto the fabr�c of ex�st�ng or�entat�ons even �f t�me to 
add new mater�al �s l�m�ted. 

On-site Resident Directors
The on-s�te res�dent d�rectors focused on relat�ng the concepts from the 

Program Professionals’ Guide to the d�rect learn�ng exper�ences of the students. 
They felt that the Program Professionals’ Guide mater�al ass�sted them �n d�s-
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cuss�ng the processes and exper�ences that the students went through dur�ng 
the study abroad exper�ence. One on-s�te res�dent d�rector from a field study 
program �n France commented:

[On the nature of the mater�als overall] The mater�als were very helpful 
to  “operat�onal�ze”  the  theoret�cal background  I  already work w�th and 
to fill �n necessary course work that helps bu�ld towards more substant�al 
coursework…the gu�de should rem�nd us to th�nk just about progress�on 
through the exper�ence abroad, and the ways �n wh�ch students’ culture 
and language shock can work for and aga�nst us at d�fferent t�mes depend-
�ng  on  students’  adaptat�on  levels.  Therefore,  program  des�gn  should 
rema�n  consc�ous  of  these  trends…Prev�ously  I  set  my  students  off  on 
h�ghly stressful language and cultural �nteract�ons w�th l�ttle preparat�on. 
MAXSA [Max�m�z�ng Study Abroad] mater�als allowed me to concentrate 
on cr�t�cal consc�ousness ra�s�ng and sk�ll bu�ld�ng through concentrated 
act�v�t�es that better prepared my students to venture further on the�r own 
after smaller steps we took as a group to help them feel ready.  
 
The on-s�te res�dent d�rectors took d�fferent approaches to �ntegrat�ng the 

mater�als �n the�r on-s�te programm�ng. In the case of the France and Ghana 
field study programs, the on-s�te res�dent d�rectors were successful �n �ntegrat-
�ng the mater�al �nto the�r regular programm�ng. The on-s�te res�dent d�rector 
from Spa�n used the Program Professionals’ Guide mater�al she felt was advanta-
geous to already ex�st�ng programm�ng. The Ind�a on-s�te res�dent d�rector felt 
that the Program Professionals’ Guide mater�al overlapped w�th already ex�st�ng 
program coursework. The  follow�ng �s an example of the use of the Cop�ng 
Scenar�os act�v�ty from the Ghana on-s�te res�dent d�rector:

I asked them to also l�st the cop�ng strateg�es they themselves had come 
up w�th  to help  them deal w�th aspects of Ghana�an  l�fe  that  they d�s-
l�ked. As had happened �n September, when I opened the floor for d�scus-
s�on, we had an �nterest�ng half hour. Th�s t�me, we had d�scuss�on that 
 centered  on  the  concept  of  boredom.  One  of  the  students  �n  part�cular 
found h�mself bored at home �n the even�ngs. W�th only four telev�s�on 
stat�ons and not much of an outdoor n�ghtl�fe  �n Ghana, he was bored. 
He noted that he was espec�ally homes�ck for Borders Bookstore and the 
books he could buy there to read at n�ght. That comment of h�s sparked a 
d�scuss�on about the commun�tar�an versus �nd�v�dual�st�c understand�ngs 
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of enterta�nment. I enjoyed th�s sess�on better than the first one because 
I was far more prepared for the complex�ty of the d�scuss�on that ensued 
than I had prev�ously been. I also learned that personal cop�ng strateg�es 
could be supplemented w�th �ns�der knowledge. I prov�ded the student 
w�th a l�st of even�ng act�v�t�es go�ng on �n var�ous parts of the c�ty that 
only somebody who had l�ved �n Ghana for a much longer per�od of t�me 
could know. I t�ed the prov�s�on of the l�st �n to the d�scuss�on and focused 
on the �mportance of oral�ty versus wr�tten scr�pts �n both cultures. Much 
of what goes on �n Ghana �s best advert�sed by word of mouth.

The theory d�scussed �n the Program Professionals’ Guide was very helpful 
�n plann�ng act�v�t�es  and  �n del�ver�ng a more hol�st�c  approach  to  culture 
and  language  learn�ng. Group dynam�cs, however, are a major  focus  for  the 
on-s�te res�dent d�rectors. More �nformat�on on us�ng the mater�als �n large or 
small groups, or less-advanced and more-advanced groups �s needed. Another 
respondent suggested that students attend programs �n a var�ety of sett�ngs, 
�nclud�ng develop�ng countr�es. Programm�ng to address aspects of study �n 
a develop�ng country, such as the d�fference �n econom�c and commun�cat�on 
systems, and U.S. Amer�can sympathet�c or pejorat�ve att�tudes towards host 
country nat�onals �s needed to ass�st study abroad students �n acqu�r�ng real�s-
t�c expectat�ons about sojourn abroad. 

One of the on-s�te res�dent d�rectors felt that the Program Professionals’ Guide 
mater�al should be used as the bas�s for a cred�ted course and treated as a regular 
part of the programm�ng. In th�s way, students would not treat the mater�al as 
“fr�volous  and  “busy work”  (on-s�te  res�dent d�rector, France). Another  on-s�te 
res�dent d�rector suggested to th�nk of the Program Professionals’ Guide mater�als as 
cumulat�ve and comprehens�ve and not to use a few �tems only. A d�fferent on-s�te 
res�dent d�rector commented that the Program Professional Guide mater�als — spe-
c�fically  the  sect�on ent�tled “Program profess�onal vs.  Intercultural  fac�l�tator” 
— gave her “an �ns�ght about the d�fference �n role when you try to be an Inter-
cultural Fac�l�tator and g�ve students the space they need to express what they are 
exper�enc�ng, and not just lecture them about what they are go�ng through.”

Faculty Director
The  faculty d�rector  stated  that because of  the  structure of  the overseas 

program �n wh�ch she worked, she felt that t�me to �ncorporate act�v�t�es �nto 
programm�ng was an �ssue. She suggested that the mater�als be �ntegrated �nto 
regular programm�ng before the program beg�ns. She reported that the use of 
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the Program Professionals’ Guide mater�als allowed students  to verbal�ze  the�r 
feel�ngs about l�v�ng abroad.

 
D i s c u s s i o n

The  study  presented  the  program  profess�onals  w�th  new  and  d�fferent 
ways to teach culture and language learn�ng strateg�es to the�r students and to 
understand the role of programm�ng �n the study abroad field. In add�t�on, the 
study suggests that �t was challeng�ng at t�mes for the program profess�onals to 
�ntegrate the Program Professionals’ Guide mater�als �nto the�r programm�ng. 

Study Abroad Advisors
The study abroad adv�sors were able to �mprove the culture and language 

learn�ng segments of the�r or�entat�on programm�ng because the Program Pro-
fessionals’ Guide offered theory and act�v�t�es that addressed spec�fic needs. For 
example, the Program Professionals’ Guide background mater�al d�scusses what 
content should be offered dur�ng the d�fferent stages of the study abroad expe-
r�ence and the Guide prov�des eas�ly access�ble act�v�t�es and �nformat�on to be 
g�ven to students �n handout fash�on. T�me constra�nts and the schedul�ng of 
act�v�t�es were and always w�ll be, an �ssue for study abroad adv�sors who need 
to cover a var�ety of top�cs �n a short t�me. 

The study allowed the study abroad adv�sors to choose �nformat�on and 
act�v�t�es appropr�ate to the�r students’ levels and for the type of or�entat�on 
they were plann�ng. The find�ngs demonstrate that some study abroad adv�sors 
had d�fficulty select�ng appropr�ate mater�al for students’ d�fferent exper�ence 
levels. The program profess�onals requested more gu�dance to ass�st them �n 
dec�d�ng what mater�al was pert�nent �n cases where some students had more 
exper�ence l�v�ng abroad than others and already knew of some of the concepts 
�n Maximizing Study Abroad. 

A number of study abroad adv�sors �nqu�red about how to adv�se students 
us�ng the Students’ Guide for self-study. Th�s leads to a larger quest�on concern-
�ng the purpose and use of the Program Professionals’ Guide and the Students’ Guide 
mater�als. The study abroad adv�sors must dec�de �f they w�ll use the Maximizing 
Study Abroad mater�als and �ntegrate them �nto the pre-departure or�entat�on as 
stand-alone mater�als. Another opt�on �s to des�gn a pre-departure or�entat�on 
us�ng Program Professionals’ Guide mater�als as the first part of a longer tra�n�ng 
that �ncorporates the use of Students’ Guide by students overseas.

F�nally, a number of study abroad adv�sors commented that wh�le the Pro-
gram Professionals’ Guide mater�als were not new to all part�c�pants, they were 
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packaged �n a comprehens�ve and eas�ly access�ble manner that ass�sted �n cre-
at�ng more effect�ve or�entat�on programm�ng. 

On-site Resident Directors
The on-s�te res�dent d�rectors v�ewed the Program Professionals’ Guide mate-

r�als as represent�ng a new approach to teach�ng culture and language learn�ng. 
For the Ghana and France on-s�te res�dent d�rectors, the Program Professionals’ 
Guide mater�als were effect�vely  �ntegrated  �nto  the  regular or�entat�on pro-
gramm�ng. For the Ind�a program, students compla�ned that the mater�al was 
too bas�c and not appl�cable to the�r context. They also quest�oned how the 
mater�als related to the regular programm�ng or pre-ex�st�ng course work, that 
�s, whether to start from scratch w�th Maximizing Study Abroad mater�als or to 
�ntegrate �t �nto already ex�st�ng programm�ng. 

Faculty Director
The Faculty D�rector worked w�th students �n both a pre-departure capac-

�ty as well as on-s�te. As w�th comments from the study abroad adv�sors and 
the on-s�te res�dent d�rectors’ above, the faculty d�rector called for a more �nte-
grated approach to us�ng the mater�als, espec�ally wh�le on-s�te. 

L i m i t a t i o n s  t o  t h e  S t u d y
There were  several  l�m�tat�ons  to  the Program Professionals’ Guide  study. 

F�rst, the number of part�c�pants �n the study was small (th�rteen total). As a 
result, wh�le the find�ngs may be relevant for the broader populat�on of pro-
gram profess�onals, the find�ngs cannot be automat�cally appl�ed un�versally. 
Second,  each part�c�pant’s  exper�ences  could have been  treated  as  a  separate 
case  and  stud�ed  �n  greater  depth  than  was  done  �n  the  present  study.  For 
example, the on-s�te res�dent d�rectors came from d�fferent backgrounds. The 
constra�nts  of  the  research des�gn  (largely due  to  t�me  and budget) d�d not 
allow for an �n-depth study demonstrat�ng how the on-s�te res�dent d�rectors’ 
backgrounds affected the way they used the Program Professionals’ Guide mate-
r�als. Th�rd, the or�entat�on for the on-s�te res�dent d�rectors was not un�form 
due to log�st�cs. Although the content was the same for each �nd�v�dual, the 
del�very of the or�entat�on may have affected the outcome. For example, the 
on-s�te res�dent d�rectors who attended an or�entat�on g�ven wh�le attend�ng 
a conference, because of t�me constra�nts, were not able to d�scuss the Program 
Professionals’ Guide mater�als �n as much depth as those who attended the or�-
entat�on �n M�nnesota. 
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C o n c l u s i o n s
The pract�ce of �mplement�ng the Program Professionals’ Guide and Students’ 

Guide mater�als was successful overall. The program profess�onals noted chal-
lenges and successes. Rev�s�ons for the Program Professionals’ Guide were also sug-
gested. In the future, w�th t�me and plann�ng, culture and language learn�ng 
strateg�es that ass�st study abroad students �n becom�ng more �nterculturally 
competent could become a regular part of the programm�ng for the three stages 
of the study abroad exper�ence. The program profess�onals were successful �n 
ut�l�z�ng the mater�als to contr�bute to the�r or�entat�ons and other program-
m�ng. The Program Professionals’ Guide and Students’ Guide mater�als appear to 
have prov�ded the program profess�onals �nvolved �n the study w�th new ways to 
engage the�r students �n the �ntercultural and language learn�ng process.

D i r e c t i o n s  f o r  F u t u r e  R e s e a r c h
The find�ngs from th�s segment of the Maximizing Study Abroad research 

project po�nt  to  several  areas  for  future  research. The program profess�onals 
agreed  there  �s  a need  to define  the�r  role  as  fac�l�tators  �n  teach�ng culture 
and language and to exam�ne the tra�n�ng needed to support that role. Future 
research may �dent�fy d�fferent models to ach�eve these goals. Th�s �s espec�ally 
true for on-s�te res�dent d�rectors and faculty d�rectors who work abroad, dur-
�ng the t�me when students’ learn�ng can be max�m�zed (Bacon, 2002; Laub-
scher, 1994). Clar�ficat�on of the roles of program profess�onals as culture and 
language learn�ng fac�l�tators may also prov�de study abroad offices and h�gher 
educat�on �nst�tut�ons w�th a better �dea of what type of tra�n�ng �s needed for 
study abroad adv�sors, on-s�te res�dent d�rectors, and faculty d�rectors. 

In  add�t�on  to  the  role  of  the  program  profess�onal,  the  external  var�-
ables that affect the use of the Program Professionals’ Guide and Students’ Guide 
 mater�als must be exam�ned. G�ven that a w�de var�ety of var�ables affect non-
academ�c  student outcomes  (Med�na-Lopez-Port�llo, 2004),  a  closer  exam�-
nat�on  of  the  var�ables  �nvolved may  shed  l�ght  on how best  to use  of  the 
Program Professionals’ Guide and Students’ Guide mater�als for d�fferent types of 
programs and  study abroad offices. For example, �nstead of allow�ng program 
profess�onals to choose act�v�t�es as they see fit, �t may be benefic�al to pre-
scr�be tra�n�ng models to be used �n d�fferent programs such as an �sland pro-
gram versus a field study program to exam�ne wh�ch type of tra�n�ng works 
best. The  same can be  true  for d�fferent  types of  study abroad offices.  Is  �t 
poss�ble to prescr�be d�fferent or�entat�on models to exam�ne wh�ch may be 
more or less effect�ve? 
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A var�able that m�ght be cruc�al to a future study �s the background of 
the on-s�te res�dent d�rector �n teach�ng these mater�als. Does the tra�n�ng of 
the on-s�te res�dent d�rector affect the manner �n wh�ch the mater�als are used 
on-s�te? Does the cultural perspect�ve of a nat�ve on-s�te res�dent d�rector d�ffer 
from that of a U.S.-born on-s�te res�dent d�rector and therefore have an effect 
on outcomes? For example, the Ghana on-s�te res�dent d�rector, who was nat�ve 
to Ghana  and had been  educated  �n  the Un�ted States,  appeared  to use  the 
Program Professionals’ Guide mater�als more effect�vely  than the Ind�a on-s�te 
res�dent d�rector who was nat�ve to Ind�a but educated outs�de of the U.S. The 
pedagog�cal methods of the Maximizing Study Abroad mater�als reflect a U.S. 
approach to teach�ng, wh�ch emphas�zes d�scuss�on and act�ve engagement. 

F�nally, �t would be benefic�al to exam�ne the effect of prescr�b�ng an �nte-
grated approach to culture and language learn�ng strateg�es that would follow 
through from pre-departure to reentry. As Engle and Engle  (2004) suggest, 
tra�n�ng programs throughout the three stages of study abroad should bu�ld on 
each other rather than confl�ct or overlap. Exam�n�ng the effect of establ�sh�ng 
an �ntegrated system would allow the �nternat�onal educat�on field �n general 
to create a more hol�st�c approach to student tra�n�ng that encompasses all of 
the stages of the study abroad exper�ence. 

N o t e
 “Study Center” program refers to a study abroad program that has no connec-

t�on w�th a local un�vers�ty or other local organ�zat�on. Usually the major�ty of the 
students are U.S. Amer�cans. Students take courses at the study abroad program 
center only. Classes may be  taught by  local un�vers�ty  faculty, however.  “F�eld 
study” program refers to a program that may �nclude a spec�fic study or exper�ence 
based elsewhere �n the host country (Johnson, R�nehart & Van Cleve, 2005).
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