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In �nternat�onal educat�on the convent�onal w�sdom, supported by research, 
�s that more contact w�th a host culture y�elds better results for study abroad 
students (Dwyer, 2004) . Such exposure to a fore�gn culture �s seen as the raison 
d’etre for study abroad: the mechan�sm provok�ng students to challenge the�r 
ethnocentr�c not�ons and move toward a more �nclus�ve worldv�ew (Engle & 
Engle, 2002; Sav�ck�, 2008) . However, the relat�onsh�p between contact and 
outcomes �s a b�t more compl�cated . Some shorter-term programs seem be able 
to atta�n outcomes s�m�lar to or �dent�cal w�th longer-term programs (Dwyer, 
2004) . There may be d�fferent outcomes depend�ng on both quant�ty and qual-
�ty of contact (Voc� & Hewstone, 200�) . Many factors may account for th�s 
more nuanced connect�on between fore�gn culture exposure and pos�t�ve out-
comes, not the least of wh�ch are parallel, concurrent contacts w�th other home 
culture study abroad students, and cont�nued contact w�th s�gn�ficant people �n 
the student’s home culture . Although contact has been defined as “actual face-
to-face �nteract�on between members of clearly defined groups” (Pett�grew & 
Tropp, 2006, p . 754), �n the age of technology, �t may be that electron�c contact 
can have effects as well . The current research attempts to explore the relat�on-
sh�ps between var�ous types of cultural contact (host culture, Amer�can student 
peers, and home culture) and �mportant aspects of the students’ study abroad 
exper�ence . It w�ll relate these var�ous aspects of contact to precursors of, and 
read�ness for, study abroad, to several outcomes of study abroad, and to psycho-
log�cal processes employed by students dur�ng the�r sojourn . The a�m �s to shed 
l�ght on the �mpact of var�ous forms of contact, and to suggest poss�ble processes 
underly�ng d�fferent�al contact . These underly�ng processes have �mpl�cat�ons 
for educat�on abroad program des�gn .
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T h e  C o n t a c t  H y p o t h e s i s

Much of the theoret�cal bas�s for the �dea that contact between people of d�f-
ferent cultures can lead to a decrease �n ethnocentr�sm stems from work by Gordon 
Allport (1954) . A major meta-analys�s of 50 years of research on Allport’s theory 
does �nd�cate “small to med�um” s�gn�ficant reduct�on of prejud�ce over a broad 
var�ety of �ntergroup contact s�tuat�ons (r’s = – .205 to – .214) (Pett�grew & Tropp, 
2006, p . 757) . Sa�d �n a d�fferent way, th�s type of contact accounts for between 4% 
to 5% of prejud�ce reduct�on . More �mportantly, when key theoret�cal cond�t�ons 
are met (equal group status, common goals, �ntergroup cooperat�on, and support 
from author�t�es), prejud�ce reduct�on can be more substant�al (a b�t more than 8% 
of var�ance accounted for) . Th�s �s a modest, yet cons�stent relat�onsh�p . On the 
other hand, when cond�t�ons of anx�ety or threat ex�st, prejud�ce and avo�dance can 
actually �ncrease s�gn�ficantly �n relat�on to contact w�th out-groups (Plant, 2004; 
Stephan & Stephan, 1985; Voc� & Hewstone, 2006) . The results of contact w�th a 
d�fferent culture may poss�bly be benefic�al, but may not always be ben�gn .

As Janet Bennett �nd�cates �n one of her five foundat�on pr�nc�ples of develop-
�ng �ntercultural competence, “cultural contact does not always lead to a s�gn�ficant 
reduct�on of stereotypes” (Bennett, 2008, p . 17) . Just plac�ng students �n another 
culture to fend for themselves does not guarantee pos�t�ve outcomes . Prox�m�ty �s a 
necessary but not suffic�ent cond�t�on for soc�al contact (Pett�grew & Tropp, 2006) . 
Cultural exposure �s not “mag�c;” there �s no “alchemy somehow act�vated by the 
sheer fact of be�ng abroad” (Engle & Engle, 2002, p . 26) . Part�cularly �mportant �s 
the recogn�t�on that �t �s d�fficult to arrange the cond�t�ons that Allport (1954) says 
lead to reduct�on of prejud�ce; wh�le at the same t�me study abroad students are l�kely 
to exper�ence stress and anx�ety as a result of the�r clashes w�th the�r host culture’s 
“fore�gnness” (Ward, Bochner, & Furnham, 2001) . Programs must be des�gned to 
take �nto account both exposure to a study abroad culture, and the reflect�on and 
process�ng of cultural clashes �n values, assumpt�ons, and expectat�ons . They must 
prov�de both challenge and support (Deardorff, Pa�ge, & Vande Berg, 2008) .

Study abroad programs and the adv�sors who send students to them tout the 
�dea of “cultural �mmers�on .” Immers�on, as an express�on of exposure to a fore�gn 
culture, �s d�fficult to quant�fy . Engle and Engle (200�) have developed a scheme 
wh�ch rates the degree of �mmers�on of study abroad programs based on var�ous 
character�st�cs such as durat�on, language requ�rements, student hous�ng arrange-
ments, gu�ded reflect�on on cultural exper�ence, to name a few cr�ter�a . Th�s scheme 
accounts for the study abroad program’s features wh�ch may both challenge and 
support students . It also �dent�fies var�ous aspects that may lead to qual�ty of con-
tact, wh�ch Stephan, D�az-Lov�ng, and Duran (2000) say can be more �mportant 
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than quant�ty of contact . Aga�n, the presumpt�on �s that programs that fall on the 
h�gher end of these cont�nua represent a greater degree of exposure, and therefore 
have a greater probab�l�ty of produc�ng pos�t�ve study abroad outcomes .

Interest�ngly, the contact hypothes�s w�th regard to the �nterface between 
home and host cultures overlooks two �mportant factors that may further com-
pl�cate th�s �nterplay . F�rst, there �s some ev�dence that a “th�rd culture” emerges 
wh�le students study abroad based on student assoc�at�on w�th other students 
from the�r home culture (C�tron, 2002) . For s�mpl�c�ty’s sake �n th�s paper the 
students who compr�se th�s th�rd culture, those other students from the home 
culture, w�ll be referred to as the “peer cohort .” Add�t�onally, representat�ves of 
the students’ home culture may have stronger �nfluence than �n the past because 
of the electron�c connect�ons of e-ma�l and other d�stance-eras�ng technolog�es 
(Holzmüller, Stött�nger, & W�ttkop, 2002) .  We take up these �ssues next .

P e e r  C o h o r t  C o n t a c t

Commonly, groups of study abroad students assemble �n the�r host culture 
to partake of the study abroad program, be �t as d�rect enrollment students �n a 
fore�gn un�vers�ty, or part of a group of students mov�ng together through an 
academ�c or serv�ce learn�ng exper�ence (Engle & Engle, 2002; Pusch & Merr�ll, 
2008) . When faced w�th a fore�gn culture, �t �s natural for students from a s�m�lar 
culture, or at least d�ss�m�lar from the host culture, to find common cause �n the�r 
d�fferentness from the host culture (Frey & Tropp, 2006) . Th�s may be espec�ally 
true when the host culture �s somewhat opaque, d�stant, and d�fficult to enter . 
Band�ng together, students can support each other emot�onally and w�th pract�-
cal adv�ce and shared exper�ences . To some extent, such band�ng together can 
�ncrease the�r well-be�ng wh�le exposed to the tr�als and tr�bulat�ons of accultura-
t�ve stress (Sav�ck�, Cooley, & Donnelly, 2008) .

Conversely, such an all�ance may pose an �mped�ment to r�cher and fuller 
contact w�th members of the host culture, produc�ng a “ghetto” effect seal�ng the 
students off from the host culture (Holzmüller, Stött�nger, & W�ttkop, 2002, p . 
140) . C�tron (2002) suggests that another outcome of such mutual engagement 
�s the emergence of a th�rd culture that �s not qu�te the home culture and not 
qu�te the host culture, but some m�xture . Evanoff (2006) promotes the �dea that 
cultures can form connect�ons w�th each other v�a the construct�on of a th�rd 
culture . Such th�rd cultures have the character�st�cs of “dynam�c �nbetweenness” 
(Yosh�kawa, 1987) or “hybr�d�ty” (Werbner & Modood, 1997) . Engle and Engle 
(2002), however, see such a development �n Amer�can study abroad students as 
a phenomenon of the “hermet�c Amer�can self ” (p . �1) wh�ch serves to close off 
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students from a more complete �mmers�on �n the host culture . Ev�dence from 
contact theory research and conceptual�zat�ons also supports the �dea that stron-
ger out-group stereotyp�ng can be assoc�ated w�th overly l�m�ted �n-group focus 
(Frey & Tropp, 2006; Plant, 2004; Voc� & Hewstone, 200�) . C�tron’s (2002) 
long-term follow up w�th study abroad students ra�ses concerns that conform�ty 
to the norms of the th�rd culture forecloses opt�ons and opportun�t�es for deeper 
part�c�pat�on �n and understand�ng of the host culture .

Although student rel�ance on one another �n a study abroad sett�ng may be 
pred�ctable and natural, �t can carry both potent�ally pos�t�ve and negat�ve effects 
w�th regard to des�red study abroad outcomes .

E l e c t r o n i c  P r e s e n c e  o f  t h e  H o m e  C u l t u r e

Electron�c commun�cat�on today �s pervas�ve . Current study abroad students 
from the U .S . have come to rely on a number of means of contact v�a the Internet 
(e-ma�l, vo�ce over Internet protocol (VOIP), �nstant messag�ng) as well as vo�ce 
phone and text messag�ng . Many study abroad s�tes have �nst�tuted opt�ons for 
Internet and mob�le phone access for the�r students . On the one hand, such access 
allows students to keep �n contact w�th each other, and to ma�nta�n psycholog�cal 
support from �mportant people back home . On the other hand, �t may �mpose 
problems for study abroad goals . Holzmüller, Stött�nger, and W�ttkop (2002) 
state that “As Internet and ema�l fac�l�tate qu�ck and �nexpens�ve commun�cat�on 
w�th home, students may have less �ncl�nat�on to make the necessary �nvestments 
to cope w�th the host culture” (p . 1�9) .

Beyond the concerns about �nterference w�th face to face host culture con-
tact, electron�c commun�cat�on may also �mpose an undue �nfluence of home 
culture representat�ves on the acculturat�on process of study abroad students . 
Rather than ga�n�ng some d�stance from Amer�can values, students may have 
those values �nd�scr�m�nately re�nforced by s�gn�ficant others back home who are 
not aware of the �mmed�ate cultural context of the students, nor are flex�ble or 
creat�ve �n the�r v�ews of what tasks the students may be fac�ng . Research stud�es 
have not yet evaluated the �mpact of electron�c commun�cat�on of study abroad 
students (Holzmüller, Stött�nger, & W�ttkop, 2002) . The current study hopes to 
shed some l�ght on th�s �ssue .

In summary, cultural contact may be expressed �n many ways . Certa�nly, 
the expected �nterface between a student’s home culture and the�r study abroad 
culture w�ll be �nfluenced by the amount of t�me and effort they exert �n deal-
�ng w�th the affect�ve, behav�oral, and cogn�t�ve aspects of acculturat�on (Ward, 
2001) . Concerns about the proport�on of home and host culture �nfluence and 
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engagement loom large �n �nternat�onal educat�on . However, much of what the 
field bel�eves about th�s cross-cultural contact lacks adequate research support . 
Add to th�s m�x the th�rd culture of Amer�can student peer cohort, as well as the 
home culture �nfluence of electron�c commun�cat�on, and there rema�ns much to 
d�scover about how these var�ous types of cultural contacts and �nfluences mesh 
or gr�nd �n the study abroad process .

The current study �s exploratory . The data w�ll help to clar�fy some of the 
expectat�ons and assumpt�ons expressed �n the preced�ng sect�ons .

M e t h o d s

Participants
Students . Study abroad student part�c�pants were 59 U .S . un�vers�ty students 

study�ng abroad �n four d�fferent countr�es (Austr�a = 16, Greece = 9, Italy = 11, 
Spa�n = 2�) . Average age was 21 .5 years; 65% were women; 42% were sen�ors, 
52% were jun�ors, 6% were sophomores . They sojourned �n the�r respect�ve coun-
tr�es for approx�mately three months dur�ng the Fall .

Study abroad sites . W�th regard to character�st�cs of �mmers�on �n the host 
culture, the study abroad s�tes var�ed along a somewhat uneven cont�nuum . At 
the lower �mmers�on end, Program 1 offered academ�c courses �n Engl�sh on the 
program s�te . Students shared apartments w�th other Amer�can students �n the 
same program . Language courses were requ�red, but v�rtually no student had any 
pr�or spoken fluency, nor had they taken formal classes �n the language . The local 
language courses were offered on s�te to program part�c�pants only . Offer�ng a b�t 
more �mmers�on, Program 2 conducted academ�c courses �n Engl�sh on the pro-
gram s�te . Students l�ved w�th home stay fam�l�es �n the local commun�ty . Roughly 
40% of students had some fluency �n the local language pr�or to arr�val and had 
taken formal coursework �n the local language . Language courses were offered on 
s�te to program part�c�pants only and were d�fferent�ated on the bas�s of ab�l�ty . 
Program �’s academ�c courses were offered �n Engl�sh on the program s�te, w�th 
some class act�v�t�es offered �n the local language . Students l�ved �n apartments 
w�th other Amer�can students and students from other cultures . Some students 
arr�ved w�th language fluency and formal coursework, and all students took d�f-
ferent�ated language classes at the local un�vers�ty �n classes w�th students from 
many d�fferent cultures . At the h�gher end of the �mmers�on cont�nuum, Program 
4 offered academ�c courses �n the local language at the program s�te w�th Amer�-
can program part�c�pants . Language fluency was requ�red for entry �nto the pro-
gram, and all students had taken formal courses �n the language . Students l�ved 
w�th home stay fam�l�es �n the local commun�ty . Language courses were offered 
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at d�fferent�ated levels at the local un�vers�ty w�th students from several cultures . 
Beyond these d�fferences, all s�tes had several character�st�cs �n common . They all 
had one U .S . faculty, as well as several host culture faculty who taught a var�ety of 
academ�c courses . All s�tes taught a requ�red �ntercultural commun�cat�on class 
throughout the student sojourn . All s�tes prov�ded opportun�t�es for cultural 
�nteract�on, exper�ent�al learn�ng, and gu�ded reflect�on on student cultural expe-
r�ence (cf . Arrúe, 2008; B�nder, 2008; M�nucc�, 2008) . Us�ng Engle and Engle’s 
categor�es of cross-cultural contact, the programs spanned Level Three: Cross-
cultural Contact Program, and Level Four: Cross-cultural Encounter Program 
w�th some features from Level F�ve: Cross-cultural Immers�on Program (Engle 
& Engle, 200�) . Later �mmers�on analys�s w�ll be based on these group�ngs .

Measures
General Contact levels.  Percent of contact w�th �nd�v�duals from d�fferent 

cultures was measured by student responses to the follow�ng quest�on:

When th�nk�ng about the last month, please est�mate the percent of t�me you 
spent �n face to face contact w�th the follow�ng k�nds of people (the percentages 
should add to 100%) . In s�tuat�ons �n wh�ch you may encounter more than one 
type of person at once (e .g . host culture teacher �n a class w�th fellow Amer�can 
students), please count that as contact w�th the host culture . 

The response alternat�ves were 1 . Amer�can students, 2 . People �n the host 
culture (teachers, shop keepers, other students, etc), and � . People of a d�fferent 
culture (ne�ther home nor host culture) .

Specific contact levels . Several spec�fic contact opt�ons for both host culture 
and home culture were assessed us�ng a s�x-po�nt L�kert scale from 0 = Never to 
5 = Da�ly . Cross-culture contact opt�ons �nclude �tems such as “Interact w�th 
other culture people �n your accommodat�ons (home stay or apartment),” “Inter-
act w�th other culture people �n da�ly s�tuat�ons (shop keepers, bartenders, tax� 
dr�vers, etc .) .” Home culture contact opt�ons focused on the range of opt�ons for 
contact�ng people �n the U .S . such as “Letter/postcards v�a the postal system,” 
“e-ma�l,” “Instant messag�ng .” W�th regard to home culture contact, students 
were also asked to report the total number of m�nutes per week spent �n contact 
act�v�t�es w�th home culture people .

Satisfaction with Life Scale (SWLS). The SWLS �s a five �tem quest�on-
na�re us�ng a seven po�nt L�kert scale to rate overall sat�sfact�on w�th l�fe us�ng 
quest�ons such as “In most ways my l�fe �s close to my �deal” (D�ener, Emmons, 
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Larsen, & Gr�ffin, 1985) . The SWLS can be v�ewed as a measure of psycholog�-
cal adjustment s�nce the scale demonstrated moderately strong cr�ter�on val�d�ty 
w�th several measures of psycholog�cal well-be�ng (D�ener, Emmons, Larsen, & 
Gr�ffin, 1985 pp . 72–7�) . Alpha for the current sample was  .85� .

Brief Symptom Inventory (BSI) . Psycholog�cal stra�n was measured based on 
four sub-scales from the BSI (Derogat�s & Mel�saratos, 198�) . The five–s�x �tem 
symptom cluster scales �ncluded were Somat�zat�on: d�stress ar�s�ng from percep-
t�ons of bod�ly dysfunct�on; Depress�on: dysphor�a and lack of mot�vat�on and 
energy; Anx�ety: nervousness, pan�c attacks, apprehens�on, dread; and Host�l�ty: 
thoughts, feel�ngs or act�ons of anger . Coeffic�ent alphas for the sub-scales were 
Somat�zat�on  .780, Depress�on  .827, Anx�ety  .746, Host�l�ty  .744 . 

Positive and Negative Affectivity Schedule (PANAS). Pos�t�ve and negat�ve 
mood were assessed w�th the PANAS; (Watson, Clark, & Tellegen, 1988) . The 
Pos�t�ve Act�vat�on subscale l�sts 10 adject�ves related to pos�t�ve mood (e .g . act�ve, 
alert, attent�ve) . The Negat�ve Act�vat�on subscale l�sts 10 adject�ves related to 
negat�ve mood (e .g . afra�d, ashamed, d�stressed) . Part�c�pants were asked to rate 
the extent to wh�ch they had felt each of these emot�ons over the prev�ous three 
months . Rat�ngs were made on a five-po�nt L�kert scale, rang�ng from 1 = Very 
sl�ghtly or not at all to 5 = Extremely . Alphas for the current sample were Pos�t�ve 
Act�vat�on,  .8�2; Negat�ve Act�vat�on,  .858 .

Acculturation Index (AI) . Ward and Rana-Deuba (1999), us�ng Berry’s 
(1997) acculturat�on concept, developed the 21-�tem AI that compares how 
much respondents �dent�fy w�th the�r culture of or�g�n �n compar�son w�th the 
culture they are v�s�t�ng or l�v�ng �n . Each �tem �s rated on a 7-po�nt L�kert scale 
rang�ng from 1 = Not at all s�m�lar to 7 = Extremely s�m�lar for both the home 
and host cultures . Subsequent analys�s develops scores for Home Culture Ident�-
ficat�on and Host Culture Ident�ficat�on, wh�ch can then be compared to deter-
m�ne the category of acculturat�on expressed by each respondent: Marg�nal�zed, 
Integrated, Ass�m�lated, Separated . Alpha for Home Culture Ident�ficat�on was 
 .912 and for Host Culture Ident�ficat�on was  .854 .

Socio-cultural Adaptation Scale (SCAS). In the SCAS Ward and Kennedy 
(1999) have �dent�fied a l�st of encounters, and �ssues that may be relevant to 
soc�ocultural adjustment . Respondents rate the�r adjust�ng to cultural s�tuat�ons 
us�ng a five-po�nt L�kert scale w�th 1 = No d�fficulty to 5 = Extreme d�fficulty . A 
br�ef sample of the�r 29-�tem scale �ncludes “Mak�ng fr�ends,” “Us�ng the trans-
port system,” “Go�ng shopp�ng,” “Understand�ng the locals’ world v�ew” (Ward 
& Kennedy, 1999 p . 66�) . Rel�ab�l�ty based on Cronbach’s alpha for the current 
sample was  .858 . In add�t�on, Ward and Kennedy (1999) factor analyzed the�r 
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scale and found two factors: Cultural Empathy and Relatedness (1� �tems, �2% 
of var�ance), and Impersonal Endeavors and Per�ls (7 �tems, 9% of var�ance) . 

Intercultural Adjustment Potential Scale (ICAPS) . The ICAPS cons�sts of 
55 �tems w�th responses g�ven on a scale rang�ng from 1 = Strongly D�sagree to 
7 = Strongly Agree . A total score (ICAPS Total) was computed by summ�ng all 
�tems (24 reverse coded) w�th h�gher scores �nd�cat�ng greater adjustment poten-
t�al (Matsumoto, et al ., 2001) . Th�s scale has demonstrated pred�ct�ve val�d�ty 
for adjustment to a new culture based on peer and expert �nterv�ewer rat�ngs, as 
well as self and subject�ve rat�ngs (Matsumoto, et al ., 2001 p 492) . Four factor 
scores were also der�ved: 1) Emot�on Regulat�on (ER): the ab�l�ty to modulate 
one’s emot�onal react�ons to avo�d employ�ng psycholog�cal defenses, 2) Open-
ness (OP): the ab�l�ty to engage �n learn�ng about the new culture, �) Flex�b�l�ty 
(FL): be�ng free of over-attachment to prev�ous ways of th�nk�ng and w�ll�ngness 
to tolerate amb�gu�ty, and 4) Cr�t�cal Th�nk�ng (CT): the ab�l�ty to generate cre-
at�ve, new hypotheses about �nc�dents �n the new culture that go beyond one’s 
home cultural framework . All five ICAPS scores were transformed to T-scores 
w�th a mean of 50 and standard dev�at�on of 10 based on a normat�ve sample . 
The authors of the scale reported alphas of  .78� for the ICAPS Total,  .6�8 for 
Emot�onal Regulat�on .601 for Openness,  .568 for Flex�b�l�ty,  .4�� for Cr�t�cal 
Th�nk�ng (Matsumoto, et al ., 2001) .

Big Five Personality Inventory (Big 5) . Personal�ty was measured us�ng a 
short vers�on of the B�g 5 personal�ty factor approach (Fossum, Weyant & Etter, 
Feldman-Barrett, 1996) . For th�s �5-�tem scale, each sub-scale had 7 �tems . The 
scales and key defin�ng tra�ts for each �nclude: 1) Neurot�c�sm: anx�ous, host�le, 
self-consc�ous; 2) Extravers�on: outgo�ng, soc�able, upbeat, assert�ve; �) Open-
ness to exper�ence: cur�os�ty, flex�b�l�ty, unconvent�onal att�tudes; 4) Agreeable-
ness: sympathet�c, trust�ng, cooperat�ve, stra�ghtforward; 5) Consc�ent�ousness: 
d�l�gent, d�sc�pl�ned, well-organ�zed, dependable . Alphas for the sub-scales �n 
th�s sample are Neurot�c�sm  .768, Extravers�on  .77�, Openness  . 7�1, Agreeable-
ness  .611, Consc�ent�ousness  . 707 .

Ego-Resiliency Scale (ERS). The ERS assesses the tra�t of psycholog�cal 
res�l�ence, wh�ch �s the capac�ty to respond effect�vely to chang�ng s�tuat�onal 
demands, espec�ally frustrat�ng or stressful encounters (Block & Kremen, 1996) . 
Th�s scale cons�sts of 14 �tems, each responded to on a 4-po�nt L�kert scale, rang-
�ng from 1 = does not apply at all to 4 = appl�es very strongly . Sample �tems 
�nclude “I qu�ckly get over and recover from be�ng startled,” and “I enjoy deal�ng 
w�th new and unusual s�tuat�ons .” For the current sample, the alpha rel�ab�l�ty 
was  .744 . 
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Coping Inventory (COPE) . The COPE (Carver, Sche�er, & We�ntraub, 1989) 
�s a 60-�tem, theory-based scale w�th fifteen 4-�tem subscales . Alphas reported are 
for the current sample .

1. Active coping �s the process of tak�ng act�ve steps to try to remove or 
c�rcumvent the stressor or to amel�orate �ts effects . Examples �nclude 
�n�t�at�ng d�rect act�on, �ncreas�ng ones efforts, and try�ng to execute a 
cop�ng attempt �n a stepw�se fash�on (α =  .557) .

2. Planning �s th�nk�ng about how to cope w�th a stressor . Plann�ng 
�nvolves com�ng up w�th act�on strateg�es, th�nk�ng about what steps to 
take and how to best handle the problem (α =  .785) .

3. Suppression of competing activities means putt�ng other projects as�de, try�ng 
to avo�d becom�ng too d�stracted by other events, even lett�ng other th�ngs 
sl�de, �f necessary, �n order to deal w�th the stressor (α =  .628) .

4. Positive reinterpretation and growth �s constru�ng a stressful transact�on 
�n pos�t�ve terms w�th the result of help�ng the person cont�nue or 
resume problem-focused cop�ng (α =  .68�) .

5. Restraint coping �s wa�t�ng unt�l an appropr�ate opportun�ty to act presents 
�tself, hold�ng oneself back, and not act�ng prematurely (α =  .7�5) .

6. Instrumental social support �s seek�ng adv�se, ass�stance, or �nformat�on 
(α =  .804) .

7. Emotional social support �s gett�ng moral support, sympathy, or 
understand�ng (α =  .887) .

8. Religion �s seek�ng comfort , consolat�on, and/or gu�dance from a h�gher 
power . Th�s m�ght be e�ther w�th�n the framework of an organ�zed 
rel�g�on or more �nformally through attent�on to the sp�r�tual s�de of 
l�fe (α =  .956) .

9. Humor �s see�ng the absurd�t�es and potent�ally funny s�de of a stressful 
event . It may �nclude jokes, sarcasm, �rony, w�t, and other ways of 
reevaluat�ng the event through use of humor (α =  .892) .

10. Focus on venting emotions �s the tendency to focus on whatever d�stress 
or upset one �s exper�enc�ng and to vent�late, or express, those feel�ngs 
(α =  .817) .

11. Denial �s refus�ng to bel�eve that the stressor ex�sts or try�ng to act as �f 
the stressor �s not real (α =  .744) .
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12. Mental disengagement �s d�stract�ng oneself from th�nk�ng about the 
stressor . Tact�cs may �nclude us�ng alternat�ve act�v�t�es to take one’s 
m�nd off the problem (α =  .526) .

13. Behavioral disengagement �s reduc�ng one’s effort to deal w�th the 
stressor, even g�v�ng up the attempt to atta�n the goals w�th wh�ch the 
stressor �s �nterfer�ng (α =  .701) .

14. Acceptance �s accept�ng that the stressor cannot be changed and gett�ng 
on w�th accommodat�ng to the s�tuat�on as �t �s (α =  .7�7) .

15. Alcohol and drugs means us�ng chem�cals to blunt the feel�ngs assoc�ated 
w�th exposure to the stressor (α =  .995) .

Prior exposure to other cultures. Several quest�ons concern�ng student’s 
pr�or exposure to other cultural �nfluences were asked, e .g . number of weeks of 
 prev�ous fore�gn travel, years of fore�gn language study, number of fr�ends from 
other cultures .

Procedures
Students responded to measures voluntar�ly w�th assurance of confident�al-

�ty . Pr�or exposure �nformat�on, the B�g 5, the ERS, the COPE and the ICAPS 
were completed pr�or to departure for the study abroad placement . The Contact 
measures, SWLS, BSI, SCAS, AI, and PANAS measures were all taken at the end 
of the student study abroad sojourn .

R e s u l t s  a n d  D i s c u s s i o n

Results w�ll be presented first w�th regard to general and spec�fic contact types, 
w�th reference to concepts of �mmers�on and cultural d�stance . Follow�ng w�ll be 
an analys�s of precursors to contact levels, relat�onsh�ps of contact to study abroad 
outcomes, and the relat�onsh�p of concom�tant process var�ables to contact .

General contact
The means for three types of general contact were s�gn�ficantly d�fferent . On 

average the study abroad students spent the largest percentage of the�r t�me �n 
contact w�th the�r Peer Cohort (M = 58 .95%, SD = 19 .16), followed by contact 
w�th Host Culture people (M = �1 .44%, SD = 16 .46), and w�th people of Other 
Cultures (ne�ther home nor host culture) (M = 10 .71%, SD = 9 .70) . F�gure 1 
shows how th�s contact was d�str�buted over ten percentage group�ngs . There �s 
w�de var�at�on �n the amount of contact, espec�ally �n the home and host culture 
percentages . On average, the study abroad students �n th�s study spent almost 
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tw�ce as much t�me w�th each other as they d�d w�th people �n the host culture 
(W�lcoxon s�gned ranks = –5 .126, p <  .001) . 

Although the means for types of contact w�th the Peer Cohort and 
Host Culture people from the four �mmers�on categor�es descr�bed earl�er  
(Programs 1–4) were �n the ant�c�pated d�rect�ons (� .e . more �mmers�on related 
to lower Peer Cohort contact and h�gher Host Culture contact), the �mmers�on 
groups were not s�gn�ficantly d�fferent on any of the general measures of contact 
(F = 1 .445, p < ns) . There appeared to be enough var�at�on �n �nd�v�dual student 
response w�th�n each �mmers�on group to offset the mean d�fferences . Ne�ther 
was the cultural d�stance (Kogut & S�ngh, 2001) between the U .S . and the host 
culture related to any of the three general contact types (r’s =  .1�0, – .084, and 
– .176 respect�vely) .

Although there were s�gn�ficant d�fferences between contact types, ne�ther 
the �mmers�on level of the program nor the character�st�cs of the culture seemed 
to relate to these d�fferences .

Specific contact
Beyond a gross measure of general contact types, more spec�fic measures of 

contact �nd�cated a var�ety of responses to both the fore�gn culture, and the stu-
dents’ home culture . 

Host culture contact. Table 1 shows that contact w�th people from the study 
abroad and other cultures was h�gh (Often to Very often) w�th�n the student’s 
l�v�ng accommodat�ons (home stay, apartment), �n da�ly s�tuat�ons �n the host 
culture commun�ty (shopkeepers, etc .), and through speak�ng the host culture 
language outs�de of the�r formal language classes . Contact w�th the study abroad 
and other cultures was lower (Seldom to Somet�mes) w�th language conversat�on 

26 
 
 
 
Figure 1. Percentages of Types of General Cultural Contact 
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partners and for spec�ally-arranged act�v�t�es (e .g . mus�c lessons) . Clearly there �s 
a range of frequency between d�fferent fore�gn culture contact types . 

Correlat�ons of general Host Culture contact w�th spec�fic contact types 
show that students who spent more t�me w�th host culture people d�d so �n 
the�r l�v�ng s�tuat�ons, �n da�ly �nteract�ons w�th shopkeepers, and others, and 
�n soc�al s�tuat�ons such as clubs, coffee houses, and soc�al events . Host Culture 
contact was s�gn�ficantly related to speak�ng the local language outs�de of formal 
language classes (see table 1) . Other Culture contact was related s�gn�ficantly to 
�nteract�ng w�th students from other cultures rather than to travel . Peer Cohort 
contact was pos�t�vely related to us�ng publ�c transportat�on and �nversely related 
to speak�ng the local language outs�de of classes . The pattern of correlat�on of 
spec�fic contact types to general contact types �nd�cates the d�fferent�al emphas�s 
of act�v�t�es underly�ng the more general types of contact w�th fore�gn culture .

Home culture contact. Table 1 shows that contact w�th people from students’ 
home culture was accompl�shed by a number of methods, the most preferred be�ng 
electron�c ma�l (Often to Very often) . The trad�t�onal postal serv�ce and telephone 
(vo�ce and text messag�ng) followed �n frequency (Seldom to Somet�mes) followed 
by Vo�ce of Internet and Internet chat . On average students spent approx�mately 
two hours per week �n act�v�t�es contact�ng people �n the�r home culture . 

Correlat�ons show that students w�th h�gher general Peer Cohort contact 
more frequently used a landl�ne telephone, and less frequently used Vo�ce over 
Internet . They also contacted people back home less often (see table 1) . Students 
w�th h�gher Host Culture contact used landl�ne phones less often to contact 
home . Even though electron�c ma�l was the preferred mode of commun�cat�on 
back home, ne�ther Peer Cohort contact nor Host Culture contact were related 
to ema�l use; whereas, Other Culture contact was pos�t�vely related . The amount 
of t�me spent �n contact w�th the Home culture was unrelated to Host Culture 
contact but �nversely related to Peer Cohort contact . 

In summary, �nd�v�dual var�at�ons of general contact types were related to 
spec�fic contact act�v�t�es w�th both fore�gn culture and home culture . Home 
Culture contact d�d not seem to �nterfere w�th Host Culture contact .

Precursors to general contact differentiation
Because �nd�v�dual var�at�on �n percentage of t�me spent w�th the three gen-

eral contact types seemed to mute the �mpact of level of �mmers�on or general 
cultural d�stance, �t m�ght be useful to understand what exper�ences and student 
character�st�cs pr�or to the study abroad sojourn m�ght be pred�ct�ve of the man-
ner �n wh�ch they eventually allotted t�me to the types of contact . 
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Prior experience with other cultures . Table 2 �nd�cates that students w�th a 
h�gher percentage of Peer Cohort contact also had fewer years of language course 
work both �n h�gh school and at the un�vers�ty . They also had had fewer weeks 
of prev�ous study abroad exper�ence . Students w�th a h�gher percentage of Host 
Culture contact had more years of h�gh school language . Prev�ous fore�gn travel, 
number of fr�ends from other cultures, or emphas�s on ethn�c or�g�ns w�th�n the 
student’s fam�ly were not related to d�fferences �n contact types . H�gher percent-
ages of Peer Cohort contact were not so much related to the presence of pr�or 
exper�ences as to the�r absence .

Predeparture personality characteristics . Table 2 also �nd�cates a reasonably 
d�st�nct pattern �n personal�ty character�st�cs related to d�fferent�at�on between 
contact types . The personal�ty var�ables of Extravers�on, Agreeableness, Con-
sc�ent�ousness, and Ego Res�l�ence were all pos�t�vely correlated w�th percent of 
Host Culture contact and �nversely correlated w�th Peer Cohort contact . Open-
ness was also pos�t�vely correlated w�th Host Culture contact . Even though some 
of these correlat�ons only marg�nally s�gn�ficant, they po�nt to a profile of person-
al�ty character�st�cs that may make �t eas�er to establ�sh, and susta�n contact w�th 
the host culture . More outgo�ng, stress tolerant, pers�stent students who find �t 
eas�er to get along w�th others, and who look for new exper�ences show h�gher 
levels of host culture contact . Lower levels of these character�st�cs may propel stu-
dents �nto more fam�l�ar, less stressful �nteract�ons w�th fellow Amer�can peers �n 
the�r study abroad program . Such character�st�cs may also be pred�ct�ve of anx�-
ety toward out-groups, wh�ch has been shown to relate to �dent�ficat�on w�th and 
preference for �n-group �nteract�on (Plant, 2004; Voc� & Hewstone, 200�) .

Intercultural adjustment potential. Predeparture measures of potent�al for 
�ntercultural adjustment correlated pos�t�vely for percent of Host Culture con-
tact: overall �ntercultural potent�al (ICAPS Total), Emot�onal Regulat�on, and 
Cr�t�cal Th�nk�ng (see table 2) . Students w�th h�gher percentages of Host Cul-
ture contact were more l�kely to be able to modulate the�r emot�onal responses to 
acculturat�ve stressors, and were more able to th�nk through cultural d�fficult�es 
�n a creat�ve fash�on . These relat�onsh�ps were absent for student w�th h�gher per-
centages of Peer Cohort contact .

In summary, aspects of pr�or exper�ence, of personal�ty character�st�cs, and 
of measured potent�al for �ntercultural adjustment, all assessed pr�or to student 
departure for the�r study abroad, were s�gn�ficantly related to percentages of con-
tact w�th both the Peer Cohort and w�th Host Culture �nd�v�duals dur�ng the stu-
dent sojourn . In general, students w�th h�gher percentages of host culture contact 
showed h�gher read�ness for study abroad on a number of d�fferent levels .
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Study abroad outcomes related to   
 general contact differentiation

Follow�ng Ward (2001) we w�ll d�scuss a sampl�ng of study abroad out-
comes us�ng the ABC model wh�ch categor�zes var�ables as Affect, Behav�or, 
and Cogn�t�on . 

Affect and Behavior. Table � shows the relat�onsh�p of var�ous affect�ve and 
behav�oral study abroad outcome measures w�th general contact types . Home 
Culture contact was s�gn�ficantly related to Pos�t�ve Affect . Interest�ngly, the 
study abroad outcomes showed no s�gn�ficant relat�onsh�ps w�th Host Culture 
contact . H�gher percentages of contact w�th the Host Culture were not asso-
c�ated w�th better outcomes e�ther at the affect�ve level (sat�sfact�on, affect, 
psycholog�cal symptoms) or at the behav�oral level (soc�ocultural adjustment) 
(Ward, 2001) . However, a pattern of relat�onsh�ps (some only marg�nally s�g-
n�ficant) d�d emerge for contact w�th the Peer Cohort . H�gher percentages of 
Peer Cohort contact were related to lower outcome measures of Sat�sfact�on 
w�th L�fe, Pos�t�ve Affect, and Soc�ocultural Adaptat�on . At the behav�oral level, 
students who showed h�gher Peer Cohort contact also cont�nued to have d�f-
ficulty w�th the act�v�t�es �n the Impersonal Endeavors and Per�ls soc�ocultural 
factor: the day-to-day encounters w�th the fore�gn culture such as find�ng food 
you enjoy, deal�ng w�th unsat�sfactory serv�ce . In add�t�on, marg�nally s�gn�ficant 
correlat�ons w�th psycholog�cal symptom scales of Anx�ety and Host�l�ty may 
�nd�cate a psycholog�cal state of m�ld ag�tat�on for students w�th h�gher percent-
ages of Peer Cohort contact . Such affect�ve responses have been shown to med�-
ate lower out-group contact (Plant, 2004; Voc� & Hewstone, 200�) . H�gher Peer 
Cohort contact was assoc�ated w�th lower study abroad outcomes . Correlat�on �s 
not causat�on; therefore, we cannot say that one caused the other, or �f both were 
caused by another �nfluence . Therefore, we also need to exam�ne precursors as 
well as concom�tant processes that may �nfluence these results .

Cognition . Berry (1997, 2005) used a categor�zat�on of soc�al �dent�ficat�on 
at the cogn�t�ve level to descr�be strateg�es of acculturat�on . Based on methodol-
ogy suggested by Ward and Rana-Deuba (1999), students �n the current study 
were ass�gned to one of four acculturat�on strategy groups based on the�r degree 
of �dent�ficat�on w�th the�r home and host cultures . F�gure 2 shows the s�gn�fi-
cant d�fferences of acculturat�on strateg�es on general contact types (F = 4 .84�, 
p <  .001) . Students who adopted the Separat�on strategy (26% of the sample), 
of h�gh �dent�ficat�on w�th home culture and low �dent�ficat�on w�th host cul-
ture, showed both a s�gn�ficantly h�gher percentage of Peer Cohort contact 
(F = 5 .256, p <  .001), and a s�gn�ficantly lower percentage of Host Culture contact 
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(F = � .690, p <  .01) . These students were, �ndeed, ma�nta�n�ng separat�on 
between themselves and the host culture by means of h�gh levels of contact 
w�th fellow Amer�can student peers . Although none of the other acculturat�on 
strategy groups were s�gn�ficantly d�fferent from each other, a Duncan’s Range 
post hoc analys�s showed that the Separat�on group overlapped w�th the Integra-
t�on group on percent of Peer cohort contact (p <  .05) . Students who adopted 
the Integrat�on strategy (�8%), w�th both h�gh home and host culture �dent�-
ficat�on, showed both h�gh levels of contact w�th both the Host Culture and 
w�th Peer Cohorts . Contact w�th other Amer�can student peers d�d not seem 
to �nterfere w�th the�r contact w�th host culture people . Students us�ng e�ther 
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the Marg�nal�zat�on (24%) or the Ass�m�lat�on (12%) strateg�es showed lower 
Peer Cohort contact and fell between the Separat�on and Integrat�on strategy 
students on Host Culture contact . From Berry’s po�nt of v�ew (2005) the Inte-
grat�on strategy �s preferred s�nce �t allows students to draw upon resources from 
both home and host cultures dur�ng the�r acculturat�on process . The Separat�on 
strategy, �n contrast, prov�des fewer such opt�ons . 

In summary, d�fferent�at�on of general contact types shows s�gn�ficant rela-
t�onsh�ps to a number of outcomes of study abroad . In general, h�gher Peer 
Cohort contact was related to lower measures of outcomes . H�gher Host Culture 
contact showed m�xed results .
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Concomitant psychological processes related 
 to general contact differentiation

Student reports of appra�sal styles and cop�ng strateg�es showed several pat-
terns relat�ng those psycholog�cal processes to general contact d�fferent�at�on 
(see Table 4) . The s�gn�ficant correlat�on between the appra�sal style of Chal-
lenge w�th the m�nutes per week of contact w�th people �n the U .S . may �nd�-
cate that th�s contact by computer, phone, or letters may have been an �mportant 
resource for students to deal w�th acculturat�ve stress as �t arose . The s�gn�ficant 
correlat�ons of Home contact w�th both the Instrumental and Emot�onal Soc�al 
Support cop�ng strateg�es as well as Rel�g�on cop�ng further fleshes out the l�kely 
purpose of student connect�on w�th U .S . resource people . Appra�sal styles were 
not related to percentage of contact w�th the Peer Cohort nor Host Culture, and 
only marg�nally related to Other Culture contact .

An �nterest�ng pattern of cop�ng strateg�es (some only marg�nally s�gn�fi-
cant) appeared between the students w�th h�gher Peer Cohort contact and 
those w�th h�gher Host Culture contact . Correlat�ons �n oppos�ng d�rect�ons 
for Act�ve cop�ng, Plann�ng, and Pos�t�ve Re�nterpretat�on �nd�cate that stu-
dents w�th h�gher Host Culture contact showed h�gher funct�onal cop�ng 
(Carver, Sche�er, & We�ntraub, 1989) wh�le students w�th h�gher Peer Cohort 
contact showed lower funct�onal cop�ng . That �s, past research has shown these 
cop�ng strateg�es to be assoc�ated w�th h�gher psycholog�cal well-be�ng dur�ng 
study abroad (Sav�ck�, Down�ng-Burnette, Heller, B�nder, & Sunt�nger, 2004) . 
Add�t�onally, h�gher Host Culture contact was also related to greater use of 
both Instrumental and Emot�onal Soc�al Support and of Suppress�ng Compet-
�ng Act�v�t�es . Students w�th h�gher Host Culture contact were able to draw on 
a var�ety of funct�onal cop�ng strateg�es . Two further cop�ng strateg�es related 
to Peer Cohort contact were also reveal�ng . Such contact was related to lower 
levels of Acceptance and h�gher levels of Den�al . That �s, students w�th h�gher 
percentages of contact w�th other Amer�can student peers �n the�r program 
were more l�kely to pretend that problems d�d not ex�st, or were not d�fficult, 
and they were less l�kely to acknowledge and accommodate to the s�tuat�on as �t 
was . It seemed that the cho�ce of cop�ng strateg�es for students w�th h�gher con-
tact w�th Amer�can student peers may have perpetuated d�stress�ng cond�t�ons 
rather than remed�at�ng or rel�ev�ng them .

In summary, both appra�sal and cop�ng approaches were related to general 
contact d�fferent�at�on, and they revealed patterns that may help to expla�n both 
student preferences for the types of contact they made dur�ng the�r study abroad, 
as well as some of the outcomes they atta�ned .
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C o n c l u s i o n s

Students who engaged �n a h�gher percentage of Host Culture contact 
seemed to show a h�gher degree of read�ness for study abroad, as well as a more 
funct�onal set of psycholog�cal strengths to cope w�th the acculturat�ve stresses 
they encountered . Although personal�ty character�st�cs are not eas�ly amenable 
to change, there are several teachable sk�lls and ab�l�t�es employed by students 
w�th h�gher Host Culture contact that �nternat�onal educators may find helpful 
for future study abroad students . For example, tra�n�ng �n cr�t�cal th�nk�ng, pos�-
t�ve re�nterpretat�on, emot�onal regulat�on, and plann�ng my be �ncorporated 
�nto or�entat�on and on s�te courses to help students th�nk about, reassess, and an 
react d�fferently to cultural clashes . The talents and ab�l�t�es of successful students 
may be sharable; thus prov�d�ng gu�dance �n program des�gn . Of note, however, 
�s that percentage of Host Culture contact was not related to affect�ve and behav-
�oral outcomes of study abroad as measured �n th�s study . The modest overall 
relat�onsh�p of contact to prejud�ce reduct�on seems to �mply that other factors, 
such as anx�ety and negat�ve expectat�ons of �ntercultural contact may also play 
a part (Voc� & Hewstone, 200�) . Apparently, �t �s not host culture contact alone 
that leads to pos�t�ve outcomes . Unfortunately, the “mag�c” �s not there .

The find�ng that percentage of Peer Cohort contact was related to a number 
of problemat�c outcomes and psycholog�cal processes �s d�scourag�ng, yet not 
totally unexpected . Some students are not well prepared to meet the challenges 
of study abroad . However, embedded �n the Peer Cohort contact percentages 
may be an �mportant d�st�nct�on . Students us�ng the Separat�on acculturat�on 
strategy (Berry, 2005) and those us�ng the Integrat�on strategy were not sta-
t�st�cally d�fferent �n terms of Peer Cohort contact, yet they seem to have con-
structed an ent�rely d�fferent study abroad exper�ence . The key seems to be the 
balance of Peer Cohort and Host Culture contact . Contact w�th other Amer�-
can students, �n and of �tself, may not be problemat�c . However, such contact 
pa�red w�th lower Host Culture contact may be �nd�cat�ve of a number of nega-
t�ve study abroad affect�ve and behav�oral outcomes, as well as �neffect�ve cop�ng 
strateg�es . From a soc�al psycholog�cal perspect�ve, �t may be more funct�onal to 
rearrange the study abroad env�ronment than to blame students for retreat�ng 
�nto a “safe” enclave of Amer�can �n-group (Plant, 2004) . Requ�red host cul-
ture contact pa�red w�th adequate encouragement, coach�ng, and reflect�on may 
prov�de an effect�ve balance of challenge and support . Anx�ety about contact 
w�th host culture people may not be the barr�er (Voc�, 2006), rather negat�ve 
expectat�ons may be the key deterrent (Plant, 2004) . The cont�nued d�fficulty 
of students to deal w�th everyday encounters w�th the host culture �nd�cates that 
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some of these negat�ve expectat�ons d�d not d�m�n�sh over t�me . The data seem to 
�nd�cate that �t �s not what the h�gher Peer Cohort contact students do that �s the 
problem, but rather what they lack and what they avo�d do�ng . Such a s�tuat�on �s 
eas�er to remed�ate .

Another potent�ally helpful strategy would be to �dent�fy “h�gh r�sk” stu-
dents pr�or to departure, and to develop a way to modulate the challenge vs sup-
port balance to meet the�r needs . There �s some concern about “coddl�ng” stu-
dents by prov�d�ng too much of what they want and not enough of what they 
need (Engle & Engle, 2002) . However, there �s no “one s�ze fits all” �nternat�onal 
educat�on des�gn (Selby, 2008) . Early �dent�ficat�on and �ntervent�on are tr�ed 
and true methods to deal w�th �nd�v�duals who may lack the ab�l�t�es necessary 
to tackle acculturat�ve stressors on the�r own . The �nstruments used �n th�s study 
may prov�de h�nts about how to �dent�fy needy students . 

Counsel�ng students out of study abroad opportun�t�es on the bas�s of the�r 
lack of read�ness does not make sense �n terms of the broader goal of �nterna-
t�onal educat�on to extend �ts benefits to more people . Indeed, the students most 
l�kely to benefit from a study abroad exper�ence may be the ones least prepared 
by prev�ous exper�ence and �ncl�nat�on . As the number of students seek�ng, and 
be�ng encouraged to study abroad �ncreases, �nternat�onal educators w�ll have to 
find ways of deal�ng w�th students who would not be “sw�mmers” �n the “s�nk or 
sw�m” approach to study abroad program des�gn (Selby, 2008) . Add�t�onally, as 
�nternat�onal educat�on moves to recogn�ze “softer” measures of study abroad 
outcomes, such as att�tude change and values clar�ficat�on, the field also needs to 
cons�der the eth�cal problems of programmat�c des�gn that may result �n more 
prejud�ce and ethnocentr�sm rather than less (Sav�ck� & Selby, 2008) . 

F�nally, concerns about ema�l and other forms of contact w�th home culture 
s�gn�ficant soc�al support seem to be unfounded on the bas�s of the current study . 
Contact w�th the Home Culture v�a these means d�d not �nterfere w�th Host Cul-
ture contact, and �t was �nversely related to Peer Cohort contact . Furthermore, �t 
was related to appra�s�ng the study abroad exper�ence as a challenge rather than 
as a threat . Student access to home culture support may prov�de another means 
help�ng students to cope w�th the complex�t�es of acculturat�ve stress .

The contact hypothes�s �s al�ve and well �n the field of �nternat�onal educa-
t�on . However, �t �s a b�t more nuanced than we often �mag�ne �t to be . Many d�f-
ferent types of contact may comb�ne to support or h�nder the goals we set for our 
study abroad students . Clearly some students thr�ve wh�le others succumb to the 
pressures of acculturat�ve stress . As �nternat�onal educators, we can �mprove our 
program des�gn to help atta�n our goals . Both challenge and support are needed .
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