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I n t r o d u c t i o n

Exper�ent�al learn�ng plays a key role �n enhanc�ng �ntercultural sens�-
t�v�ty and competence w�th�n the context of �nternat�onal educat�on . Ult�-
mately, �t �s at the center of what leads the study abroad sojourn to become a 
pos�t�ve and powerful learn�ng process (Sav�ck�, 2008) . The academ�c teach-
�ng �n study abroad programs frequently draws from the w�de and d�verse 
pool of mater�al �n and about the c�ty �n order to enable �ntercultural and 
exper�ent�al learn�ng . Yet, creat�ng first hand exper�ences of urban cultures 
that focus on reflect�on and leave profound �mpress�ons on students wh�le 
prov�d�ng the fram�ng for future cycles of exper�ent�al learn�ng �s a complex 
and d�fficult dynam�c to nav�gate (Kolb, 1984) . The way urban man�festa-
t�ons of a d�fferent culture are d�rectly exper�enced var�es depend�ng on the 
c�rcumstances of a concrete cross-cultural encounter and the student’s sub-
ject�ve �nterpretat�on of �t .

To suggest a tentat�ve framework w�th�n wh�ch the elus�ve nature of 
�nterpret�ng an urban culture can be channeled, fac�l�tated, and made fer-
t�le for effect�ve teach�ng, �n th�s art�cle I w�ll turn to my on-go�ng study 
conducted �n Berl�n, Germany . The spec�fic study abroad program under 
�nvest�gat�on �s des�gned around the study of the European metropol�s . The 
c�ty �s approached from var�ous academ�c angles—arch�tecture, urban stud-
�es, v�sual arts, econom�cs, gender, pop culture, European �dent�ty stud�es, 
and l�terary stud�es . For comparat�ve purposes the program �ncludes two 
extended field tr�ps to Par�s and St . Petersburg . 

So far, both the analys�s of �nterv�ews and the rev�ew of l�terature used �n 
the study have produced conceptual components that �nform a framework 
for fac�l�tat�ng the exper�ent�al teach�ng of urban cultures �n �ntercultural 
educat�on . However, �t �s st�ll too early �n the research process to y�eld a sub-
stant�ve theory for the exper�ent�al educat�on of urban cultures . Hence, I w�ll 
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focus th�s art�cle on the role and cons�derat�ons of teachers who approach 
urban cultures by creat�ng ep�sodes of exper�ent�al learn�ng . 

F�rst, I w�ll elaborate on exper�ent�al learn�ng theory and the ph�losophy 
of exper�ent�al educat�on as two concepts that h�ghl�ght complex teacher-
student-env�ronment rec�proc�t�es . Second, the d�scuss�on of an �nterv�ew, 
read aga�nst other �nterv�ews and the theory of exper�ent�al learn�ng, w�ll 
demonstrate the challenges of des�gn�ng and conduct�ng exper�ent�al learn-
�ng s�tuat�ons . The ensu�ng d�scuss�on of best pract�ces �n med�at�ng urban 
cultures w�ll val�date the c�ty’s capac�ty for exper�ent�al learn�ng and reveal 
solut�ons for the �ntercultural hurdles �nvolved �n teach�ng “exper�ent�ally .” 
Ult�mately, I w�ll argue that more effort �s requ�red to close the gap between 
the theoret�cal and pract�cal cons�derat�ons of the exper�ent�al teach�ng of 
urban cultures �n order to safeguard pos�t�ve learn�ng outcomes and �ncrease 
the effic�ency of teach�ng and learn�ng �n study abroad courses . 

F r o m  E x p e r i e n t i a l  L e a r n i n g  t o  a n 
E x p e r i e n t i a l  E d u c a t i o n  i n  t h e  C i t y

In h�s theory of exper�ent�al learn�ng, Kolb defines learn�ng as “the pro-
cess whereby knowledge �s created through the transformat�on of exper�ence” 
(Kolb 1984, p .41) . The model of the exper�ent�al learn�ng cycle demonstrates 
a way �n wh�ch one can grasp exper�ence and, from �t, structure a learn�ng 
process . The model’s appeal l�es �n �ts appl�cab�l�ty to var�ous c�rcumstances 
rang�ng from Kolb’s own class�ficat�on of d�fferent learn�ng styles, where�n 
the four nodes of the model — concrete exper�ence, reflect�ve observa-
t�on, abstract conceptual�zat�on and act�ve exper�mentat�on — are decon-
structed, to Sav�ck�’s adaptat�on, �n wh�ch he suggests �ntervent�ons �nter-
nat�onal educators can use to �ntervene �n the cycle �n an attempt to foster 
�ntercultural competence (Kolb, 2000; Sav�ck�, 2008) . Another appeal and, 
at the same t�me, essent�al connect�on to �ntercultural learn�ng can be found 
�n the learner’s emot�onal �nvestment �n deal�ng w�th exper�ences (Cushner, 
2004) . W�th �ts focus on the learner’s cogn�t�ve and emot�onal processes �n 
act�vely engag�ng w�th present exper�ences and reflect�ng on them, the expe-
r�ent�al learn�ng cycle model can be complemented w�th It�n’s transact�onal 
model of exper�ent�al educat�on (It�n, 1999) . To the changes �n the learner 
based on d�rect exper�ence, th�s model adds the transact�ons among teach-
ers, learners, and the learn�ng env�ronment �n wh�ch exper�ences are �n�t�-
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ated and fac�l�tated . Its underp�nn�ng ph�losophy of exper�ent�al educat�on, 
wh�ch also prov�des a way of th�nk�ng about the study abroad exper�ence per 
se, �s based on

 . . . carefully chosen exper�ences supported by reflect�on, cr�t�cal analys�s,supported by reflect�on, cr�t�cal analys�s, 
and synthes�s, [wh�ch] are structured to requ�re the learner to take 
�n�t�at�ve, make dec�s�ons, and be accountable for the results throughand be accountable for the results through 
act�vely pos�ng quest�ons, �nvest�gat�ng, exper�ment�ng, be�ng cur�ous, 
solv�ng problems, assum�ng respons�b�l�ty, be�ng creat�ve, construct�ng 
mean�ng and �ntegrat�ng prev�ously developed knowledge . Learners 
are engaged �ntellectually, emot�onally, soc�ally, pol�t�cally, sp�r�tually, 
and phys�cally �n an uncerta�n env�ronment where the learner may 
exper�ence success, fa�lure, adventure, and r�sk tak�ng . (It�n, p .93)

Th�s defin�t�on ra�ses a central quest�on; how can teachers deploy exper�-
ences to med�ate between the c�ty, wh�ch �s the learn�ng object as well as the 
env�ronment, and students from a d�fferent cultural background? In order 
to approach th�s quest�on, �t �s worthwh�le to contemplate the d�spos�t�ons 
the actors �nvolved �n the process of teach�ng/learn�ng about the c�ty br�ng 
to the table and how the complex�ty of the relat�onsh�p among teacher, stu-
dent, and urban man�festat�ons �s augmented by the �ntercultural dynam�cs 
at work . The follow�ng remarks are �nformed by what teachers �n the study 
abroad program �n Berl�n art�culated about the subject matter, and by my 
own exper�ence of teach�ng and work�ng w�th study abroad students . 

Te a c h i n g / L e a r n i n g  A b o u t  t h e  C i t y  f r o m 
a  Te a c h e r ’ s / L e a r n e r ’ s  P e r s p e c t i v e 

Teachers’ d�spos�t�ons can be constructed from the�r personal and profes-
s�onal understand�ng of study abroad students and the subject of the c�ty, the 
k�nd of role for themselves they �nfer from the�r understand�ng of students, 
and the k�nd of approach to teach�ng they der�ve from the�r understand-
�ng of the c�ty . Var�ous educat�onal ph�losoph�es have proposed that the role 
of the teacher transcends that of the presenters and �nstructors . Thus, the 
teach�ng role should be thought of plurally �n the sense that teachers assume 
spec�fic funct�ons depend�ng on the g�ven dynam�c of a teach�ng/learn�ng 
s�tuat�on . Yet, �t �s not only the s�tuat�onal demands that favor certa�n roles 
over others . In l�ght of the students’ d�fferent cultural backgrounds, teachers 



140

T h o m a s  W a g e n k n e c h t

should adapt the�r pedagog�cal cons�derat�ons to d�fferent target groups . 
Further, the c�ty’s man�festat�ons, �n part�cular the mean�ngs and symbol-
�sms they y�eld, and the �nterpretat�on of these by students, may be �nformed 
by a d�fferent understand�ng of c�t�es than the teacher’s, or, depend�ng on 
the student’s home env�ronment, �nformed only by vague not�ons of the c�ty . 
Th�s dynam�c means that �n study abroad, effort may be requ�red to fac�l�tate 
the use of the c�ty as a s�te of exper�ent�al learn�ng . Examples of such efforts 
are teachers conduct�ng top�cally focused walk�ng tours or becom�ng fac�l�-
tators between study abroad students and cultural protagon�sts of the c�ty, 
thereby prov�d�ng r�cher and more authent�c learn�ng env�ronments . 

As for a teacher’s approach toward the c�ty, much depends on the teach-
er’s academ�c tra�n�ng and how the teacher’s d�sc�pl�ne conceptual�zes c�t-
�es . The var�ety of academ�c d�sc�pl�nes y�elds an array of perspect�ves on the 
essence of c�t�es as well as how to employ an �ntell�g�ble schema to make 
sense of “the human jungle .” Whether a teacher �s �nterested �n the form and 
space of the c�ty, �ts mores and hab�ts, or the consumpt�on and means of cul-
tural product�on of �ts protagon�sts, the d�sc�pl�nary focus determ�nes �f th�s 
teacher w�ll be �nsp�red solely by Weber, Weber and Benjam�n or, Benjam�n, 
Lefebvre, S�mmel and Weber all together (Parker, 2004) . In any case, the 
cho�ce of approach has an effect on the appl�cab�l�ty of exper�ent�al teach-
�ng . Approach�ng the c�ty w�th a focus on �ts v�sual cultures, for example, 
prov�des more �mmed�ate potent�al for pract�ces of exper�ent�al teach�ng 
than look�ng at the c�ty through l�terature and film, where the engagement 
between students and the c�ty �s overla�d by fict�onal “texts .” 

The study abroad student’s perspect�ve on the host c�ty can be framed 
along the coord�nates of pr�or c�ty savvy and knowledge, spec�fic expecta-
t�ons of l�v�ng and study�ng �n the host c�ty, and engagement w�th the c�ty’s 
man�fold cultural offer�ngs . The host c�ty’s novelty and un�queness st�r an 
exc�tement wh�ch often leads to exper�ences be�ng much more profound 
and �ntr�gu�ng, both �n terms of le�sure and academ�c engagement . Whether 
a student not�ces the lack of publ�c dr�nk�ng founta�ns, starts to solely rely 
on publ�c transportat�on, or uses b�ke lanes; whether he or she travels exten-
s�vely through Europe or observes the new �nhab�tants of a recently gentr�fied 
ne�ghborhood, the c�ty as the s�te of study abroad prov�des almost l�m�tless 
opportun�t�es to engage w�th �t �n var�ous ways, to exper�ence �t and to cult�-
vate a better understand�ng of �t . Out of the mult�tude of exper�ences that stu-
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dents are confronted w�th by c�t�es and the�r populat�ons, �t �s the exper�ences 
that do not correlate w�th pr�or knowledge that requ�re the student to �nvest a 
he�ghtened effort �n observ�ng, reflect�ng, analyz�ng and synthes�z�ng . It �s �n 
th�s context espec�ally, that aspects of exper�ent�al learn�ng can be appl�ed to 
study�ng the c�ty’s man�festat�ons and mean�ngs on an academ�c level . 

R e f l e c t i o n s  o f  a 
V i s u a l  U r b a n  C u l t u r e s  Te a c h e r

My remarks w�ll pr�mar�ly relate to an �nterv�ew conducted on Apr�l 
29, 2009 w�th a professor teach�ng a course on v�sual cultures and the urban 
landscape . Out of the classes offered �n the study abroad program at hand, 
the subject and methodology of th�s course �n part�cular opened up many 
opportun�t�es for exper�ent�al teach�ng . The �nterv�ewee’s comments w�ll 
d�sclose further thought on the �mpl�cat�ons of exper�ent�al educat�on �n 
the c�ty . The one-hour �nterv�ew was conducted �n the form of an expert 
�nterv�ew, � .e . �t was focused on the �nterv�ewee’s profess�onal reflect�ons on 
exper�ent�al educat�on, and assumed the truth value of h�s comments (Helff-
er�ch, 2009) . The �nterv�ew was conducted �n German but the passages c�ted 
�n th�s art�cle have been translated �nto Engl�sh . The ma�n po�nts ra�sed 
from the �nterv�ew analys�s w�ll be put �nto perspect�ve w�th the responses of 
other �nterv�ewees and then checked aga�nst the �mpl�cat�ons of the models 
of exper�ent�al learn�ng and exper�ent�al educat�on .

The �nterv�ew was structured to �llum�nate three research quest�ons . F�rst, 
I was �nterested �n the �nterv�ewee’s approach to exper�ent�al educat�on and the 
way he understands how h�s role and h�s subject m�ght cater to s�tuat�ons of 
exper�ent�al learn�ng . Second, I wanted to tap �nto h�s reflect�ons on how to 
manage the relat�onsh�p between academ�c qual�ty and exper�ent�al learn�ng, 
and th�rd, I wanted to learn about best pract�ces for exper�ent�al learn�ng and 
how to address �ntercultural hurdles that emerged �n the course of teach�ng .

I n i t i a t i n g  E x p e r i e n t i a l  Te a c h i n g

The v�sual cultures course follows an �nterd�sc�pl�nary approach to 
Berl�n as a European c�ty whose phys�cal appearance carr�es the marks of 
many h�stor�cal, and often �deolog�cally antagon�st�c, pol�t�cal, arch�tec-
tural, art�st�c, and aesthet�c per�ods . The course attempts to elaborate on 
the �nterdependenc�es between the var�ous modes of human thought and 
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act�v�ty, and the�r respect�ve man�festat�ons �n the urban landscape . To do so 
the �nstructor makes ample use of s�te v�s�ts, c�ty walks, and �nterv�ews w�th 
art�sts and local protagon�sts . Wh�le the �nterv�ewee d�d not expl�c�tly refer 
to h�s teach�ng approach as exper�ent�al unt�l I used the term, h�s remarks 
reveal an �ntu�t�ve understand�ng of exper�ent�al educat�on and �ts central�ty 
as a pedagog�cal method for teach�ng the c�ty . Accord�ng to h�m, successful 
exper�ent�al teach�ng requ�res a number of preparat�ons . Students need to 
understand that the teacher demands the�r act�ve engagement w�th the c�ty; 
the focus of the class supersedes convent�onal standards of �n-class part�c�-
pat�on . Th�s expectat�on resonates w�th that of other �nterv�ewed teachers 
and �t concurs w�th It�n's observat�on of a general unfam�l�ar�ty of students 
w�th “be�ng engaged �n an educat�onal process that �nvolves the�r act�ve 
engagement and part�c�pat�on” (It�n, p .97) . Such �ncreased engagement �s 
reflected �n the course requ�rements wh�ch call for a final �ndependent proj-
ect �n wh�ch students choose one aspect of the c�ty as d�scussed earl�er �n 
the semester for �ntens�ve focus . Of all assessed course act�v�t�es, oral par-
t�c�pat�on carr�es the greatest we�ght . Further, to avo�d confus�on about the 
demands the students w�ll �n the course face, the teacher commun�cates h�s 
expectat�ons more thoroughly as follows: 

 . . .of course th�s �s also a learn�ng exper�ence for me as the teacher . In the 
beg�nn�ng, the students are very shy, reserved, and caut�ous . It must be 
made clear to them that �t �s not harmful to g�ve wrong answers or to 
develop �deas wh�ch are not close to what w�ll finally be establ�shed . One 
carefully approaches a subject and that creates learn�ng processes . I do 
emphas�ze act�ve part�c�pat�on �n class wh�ch does not mean that I expect 
a fully-fledged and perfect presentat�on . I leave that for the final project 
where I g�ve more t�me and demand a l�ttle more thought and perfect�on . 
But �n class I want them to be more spontaneous and to take a r�sk once 
�n a wh�le . Of course, th�s needs to be prepared for . [ . . .] It �s for the�r own 
good not �n order to please me or to sat�sfy my duty to grade them . 

In th�s passage, the teacher character�zes the dynam�c between h�mself 
and h�s students . He po�nts to the necess�ty of sett�ng the stage for exper�ent�al 
teach�ng and learn�ng . Th�s process of preparat�on and negot�at�on �s a mutual 
and transact�ve learn�ng process throughout the course and establ�shes a com-



F r o n t i e r s :  T h e  I n t e r d i s c i p l i n a r y  J o u r n a l  o f  S t u d y  A b r o a d

143

mon ground (It�n, 1999) . At the same t�me th�s negot�atory process calls for 
�ntercultural sens�t�v�ty . The �nterv�ewee acknowledges the student's reserved-
ness, wh�ch �s qu�te typ�cal and prom�nent at the beg�nn�ng of a semester . Other 
respondents s�m�larly acknowledged the presence of th�s att�tude �n the�r classes 
wh�ch, accord�ng to them, can be attr�buted to the cross-cultural encounter that 
�s dramat�zed by subtle deta�ls such as the teacher's accent wh�le speak�ng Eng-
l�sh, or more ser�ous m�sconcept�on such as underest�mat�ng the students' ab�l-
�ty to cr�t�cally reflect on the�r own cultural background . 

In add�t�on to emphas�z�ng the �mportance of oral part�c�pat�on �n expe-
r�ent�al learn�ng, �t �s necessary to encourage students to rely on the�r senses 
and strateg�es of mean�ng mak�ng as �mpulses for exper�ent�al and �ntercultural 
learn�ng . The threshold to g�ve �n to one's subject�ve observat�ons and �nterpre-
tat�ons as sources for expand�ng one's knowledge �s h�gh, espec�ally at the outset 
of one's study abroad sojourn when students are part�cularly sens�t�ve to aspects 
of the host culture that are not yet fam�l�ar . The search for val�d parameters �n 
order to more aptly nav�gate w�th�n the host culture often takes a back seat to 
the more �nstant and effortless creat�on of a comfort zone centered around one's 
fellow compatr�ots �n the program or the�r homes, v�a Internet commun�cat�on . 
The �nterv�ew under d�scuss�on, as well as other �nterv�ews, revealed a general 
tendency of program students to avo�d fa�lures and r�sks both �n �nformal and 
�n-class �nteract�on . Prepar�ng, as the �nterv�ewee puts �t, students to be ready 
for spontane�ty and r�sk, therefore, requ�res work on two fronts, both a�m�ng at 
the establ�shment of greater certa�nty . 

F�rst, the �nterv�ewee repeatedly extends the �nv�tat�on for act�ve part�c-
�pat�on �n the ongo�ng class d�scourse and creates s�tuat�ons that ask for stu-
dents to observe, character�ze, compare and, ult�mately, to define the c�ty's 
�mages, s�gns, and symbols . Second, the �nterv�ewee recogn�zes the necess�ty 
of prov�d�ng the students w�th theoret�cal knowledge and vocabulary . Only 
when thus equ�pped can students observe and �nterpret w�th more accuracy 
and, thereby, do just�ce to the descr�pt�on of the c�ty wh�le reduc�ng the�r 
fear of g�v�ng wrong answers . 

R e c o n c i l i n g  E x p e r i e n t i a l  L e a r n i n g 
a n d  A c a d e m i c  L e a r n i n g

For a number of reasons the tenets of exper�ent�al educat�on and those 
of academ�c learn�ng seem to contrad�ct each other . Exper�ent�al learn�ng fre-
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quently emerges �n progress�ve educat�on that �s assoc�ated w�th adventure 
and fun . W�th �ts stress on the sensory and affect�ve aspects of learn�ng, expe-
r�ent�al learn�ng �s perce�ved as form�ng a somewhat antagon�st�c relat�onsh�p 
w�th academ�c learn�ng and certa�n levels of theoret�cal reflect�on . It �s not 
w�thout reason that l�terature on these two seem�ngly adverse not�ons e�ther 
challenges them, �n an attempt to advocate one over the other, or makes a 
cause for the�r compat�b�l�ty (Stavenga de Jong, 2006; Ste�nberg, 2002) . 

Theor�z�ng about the c�ty �n order to tap �nto and grasp �ts complex�t�es 
�s not only necessary to meet academ�c standards, but also to frame Kolb's 
so-called cycles of exper�ent�al learn�ng . In these cycles students bu�ld more 
�nformed hypotheses based on reflect�on on concrete exper�ences . Asked to 
expla�n h�s use of excurs�ons, the �nterv�ewee commented on the stra�ned 
connect�on between exper�ent�al learn�ng and theoret�cal reflect�on:

We have a l�m�ted amount of t�me and we have the c�ty and the c�ty �s the 
star and the object . Of course, a college course needs to be theoret�cally 
underg�rded, but I try to make th�s �mpl�c�t, wh�ch means that �n the 
reflect�on of what one sees, one has to have a theoret�cal standard . But 
I th�nk I keep the ball low regard�ng theoret�cal d�scourses and the 
engagement w�th d�fferent theoret�cal approaches s�mply to do just�ce 
to the h�stor�cal and pr�mar�ly v�sual object . Th�s �s also due to the fact 
that students come from d�fferent academ�c d�sc�pl�nes . How do they 
finally benefit from master�ng the glass bead game of s�gn, s�gn�fier and 
s�gn�fied, �f they do not have an overv�ew of the factors that shape a 
c�ty and that const�tute d�fferent �nterests �n the c�ty’s h�story? And 
th�s �s where a d�fferent, a h�stor�cal, maybe even soc�olog�cal but above 
all an art-h�stor�cal moment appears and there �s also theory . But th�s 
�s always, how shall I put �t, th�s theory �s always t�ed to the [v�sual] 
objects . I cons�der these objects as man�fests . For example, a graffit� �s not 
only someth�ng v�rtually open to any �nterpretat�on . There are �ndeed 
conveyed messages . Those can carry a double mean�ng . They m�ght 
allow for a certa�n amount of free �nterpretat�on, yet always confined . 
There �s no arb�trar�ness because everyth�ng takes place w�th�n certa�n 
h�stor�cal contexts and �n certa�n env�ronments of the c�ty . 

Th�s passage presents a way of maneuver�ng between exper�ent�al learn-
�ng and theoret�cal reflect�on . The �nterv�ewee calls for the select�ve appl�-
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cat�on of theory that �s d�ctated by the respect�ve man�festat�on and/or 
 const�tut�ve force of that man�festat�on �n the c�ty — graffit�, a squatter, or 
a publ�c square under surve�llance . At the same t�me, such select�ve appl�ca-
t�on st�ll allows for, �f not even enhances, exper�ent�al learn�ng as �t adds to 
the development of a more thorough understand�ng of the c�ty’s phys�cal 
and funct�onal features . 

However, th�s �s not to say that teachers and students can jump r�ght 
�nto an �ntens�ve analys�s of the c�ty from sess�on one . The �nterv�ewee 
repeatedly h�ghl�ghts the �mportance of prepar�ng s�tuat�ons of exper�en-
t�al learn�ng both �n terms of sens�t�z�ng students to exper�ent�al learn�ng 
techn�ques and �ntroduc�ng methods of read�ng the c�ty’s open and h�dden 
mean�ngs . Thus, he spends the first half of the semester �n the classroom 
lectur�ng, prov�d�ng knowledge, and prepar�ng for the excurs�ons . To put 
�t �n h�s own words:

[My] approach �s to evoke assoc�at�on through �mages . Not just to look 
at �mages, but to create opportun�t�es for compar�sons v�a a mult�tude of 
s�ngle �mages wh�ch are grouped �n blocks . Character�z�ng, compar�ng, 
defin�ng! F�rst of all, you have to prov�de an �nput, then complement �t 
w�th the l�terature, and then we have the excurs�ons where the students’ 
act�ve role becomes much more prom�nent . There, you can d�scuss 
r�ght away . 

The preced�ng quotes also serve to thwart a common concern that often 
des�gnates exper�ent�al learn�ng as too subject�ve, too t�ed to the students’ 
cogn�t�ve and emot�onal responses, and thus, too removed from trad�t�onal 
pedagog�cal structures to be graded and granted academ�c cred�t . G�ven �ts 
subject�ve nature, exper�ent�al learn�ng �s somet�mes st�gmat�zed as arb�trary . 
Yet, the �nterv�ewee stresses the preparatory phase as a frame for exper�ent�al 
learn�ng w�th�n a certa�n confine, namely, the acqu�red ab�l�ty to engage w�th 
the c�ty’s v�sual nature and to approach �t theoret�cally . 

E x p e r i e n t i a l  Te a c h i n g  a n d 
L e a r n i n g  i n  P r a c t i c e

The follow�ng examples of exper�ent�al teach�ng and learn�ng pract�ces 
have been put to use �n courses at the study abroad program under �nvest�ga-
t�on . The goal �s to descr�be the�r des�gns and underp�nn�ng �deas and to sub-
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sequently reflect on the�r effect on exper�ent�al and �ntercultural learn�ng . 
W a l k i n g  T h r o u g h  Tw o  C i t y 
N e i g h b o r h o o d s

As ment�oned earl�er, the �nterv�ewee embraces prepared excurs�ons 
through the c�ty as a way of creat�ng ep�sodes of exper�ent�al learn�ng . H�s 
excurs�ons take on d�fferent formats because they serve d�fferent purposes . 
Yet they share three general character�st�cs — they follow an �nterd�sc�pl�n-
ary des�gn, try to encourage students to real�ze the rec�proc�ty between the 
const�tut�ve forces of h�story and culture that help to shape the c�ty, and try 
to deconstruct the not�on of urban space as a culturally and soc�ally homo-
geneous conta�ner, �n order to acknowledge the �nternal var�ety of the c�ty, 
wh�ch �s man�fested �n �ts ne�ghborhoods (Lefebvre, 1991) . For th�s pur-
pose, noth�ng �s more appl�cable than hav�ng students walk through two 
ne�ghbor�ng c�ty d�str�cts �n Berl�n . The first has been more recently trans-
formed from a work�ng-class ne�ghborhood �nto a popular area for tour�sts 
and temporar�ly res�d�ng mus�c�ans, art�sts and globetrotters and the sec-
ond, a trad�t�onal �mm�grant ne�ghborhood . Wh�le walk�ng, the students 
hear languages wh�ch are obv�ously d�verse but d�st�nct to the ne�ghbor-
hoods, and they see d�fferent but d�st�nct k�nds of ethn�c food offered on 
the streets as well as d�fferent products d�splayed on shelves and �n w�ndow 
d�splays that cater to d�fferent cl�enteles . Pr�or knowledge and/or exper�-
ence comes �nto play here . It soon becomes apparent that th�s �s not the 
transplanted m�n�ature of a Ch�natown or a L�ttle Italy as �t can be found �n 
Amer�ca . Though one m�ght conjecture that the students find themselves, 
then, �n a more �nterspersed model of an �mm�grant ne�ghborhood, th�s 
too �s false — at least as �t �s known from an Amer�can contextual perspec-
t�ve . Hypothes�s-bu�ld�ng starts to set �n . Fed by earl�er �nput from teachers 
about the d�fferences between Amer�can and German 19th and 20th century 
h�story, and �mm�grant h�story �n part�cular, �t becomes clear why one can 
find soc�al hous�ng bu�lt �n the Bauhaus style of the 1950s and 60s to fill the 
empty lots left by the bomb�ng of World War II next to W�lhelm�n�an style 
houses �n these sect�ons of the c�ty . One starts to understand how the Neo-
Romanesque church �n the same street can be regarded as a s�gn �nd�cat�ng 
an early wave of �mm�grat�on of Cathol�cs from S�les�a . If one juxtaposes 
the adjacent Turk�sh Commun�ty Center to th�s church, the d�vers�ty of the 
c�ty’s populace �s h�ghl�ghted and poses quest�ons about the coex�stence of 
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c�ty commun�t�es . 
And what about the ne�ghborhood w�th mus�c�ans, art�sts, and globe-

trotters? How �s �t poss�ble to transfer, apply, and test the hypotheses devel-
oped through the engagement w�th the �mm�grant ne�ghborhood? Have the 
demands of tour�sts, and more recently arr�ved res�dents, already left the�r 
�mpr�nts on th�s ne�ghborhood? Once students had the chance to scrut�n�ze 
the dynam�cs and spec�fics of a ne�ghborhood, �t was poss�ble to extend the�r 
analyt�cal capab�l�t�es to other parts of the c�ty and to cont�nue further cycles 
of exper�ent�al learn�ng . 

One example of such a cont�nued exper�ent�al learn�ng cycle occurred 
when students tr�ed to frame the �nterplay of the appearance of a c�ty ne�gh-
borhood and �ts dwellers �n terms of a set of pos�t�ve correlat�ons and tr�ed 
to transplant those to other c�ty ne�ghborhoods . Thus, they attr�buted the 
concentrat�on of certa�n reta�lers and cha�n stores to the predom�nance of 
�mm�grants �n the ne�ghborhood and, add�t�onally, assoc�ated the desolate 
cond�t�on of apartment houses and �nfrastructure w�th the overwhelm�ngly 
Turk�sh and Arab ne�ghborhood c�t�zenry . However, the fact that other 
ne�ghborhoods of Berl�n w�th a less dense �mm�grant populat�on attract 
the same reta�lers and cha�n stores and that ne�ghborhoods w�th s�m�lar 
demograph�cs as the aforement�oned can have much more �ntact façades 
and streets, requ�red students to refine or abandon the�r hypotheses . They 
real�zed that �t was necessary to accred�t more �mportance to the format�ve 
�mpact of local actors onto the�r ne�ghborhood as well as to the d�fferent 
degree of success w�th wh�ch they exert that �mpact . 

S u b w a y  H o p p i n g 

One frequent explanat�on prov�ded by teachers when asked why they 
do not �nvest more �n the �deas of exper�ent�al educat�on �s the lack of t�me . 
To put �t �n the words of another �nterv�ewee: 

F�nd�ng the r�ght k�nd of balance between lecture and d�scuss�on and 
field tr�ps �s very d�fficult, �f you only have 30 hours to work w�th . That’s 
the k�nd of balance that �s a real challenge for me because th�s course 
could eas�ly be tw�ce as long as �t �s now . [ . . .] It’s an extra challenge that we 
have, not just to teach mater�al and to find t�me to d�scuss �t, but also to 
get them outs�de to exper�ence the stuff . So t�me �s really a cr�t�cal factor 
here, �t’s a problem . How do you get all these th�ngs �n? I could teach the 
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course I am do�ng ent�rely on the street outs�de and never g�ve a lecture, 
or I could do the whole th�ng �n lecture form, or I could teach the whole 
th�ng �n d�scuss�on form . But I need to teach all three, so how do you 
d�v�de that up? But I defin�tely bel�eve, and I th�nk �t �s defin�tely clear, 
that �f students are com�ng from Oregon, where they grew up and never 
left and they finally go abroad and come to a c�ty l�ke Berl�n, they should 
h�t the ground runn�ng, exper�ence that c�ty, meet �ts local people  . . .

The relat�vely short amount of t�me ava�lable �n a study abroad semester 
ser�ously hampers one’s ab�l�ty to teach a subject comprehens�vely . The t�me-
consum�ng nature of exper�ent�al teach�ng makes the task even more chal-
leng�ng . Such encounters need to be prepared for, subsequently d�scussed, Such encounters need to be prepared for, subsequently d�scussed, 
and finally evaluated to d�rect attent�on to all nodes of the exper�ent�al learn-
�ng cycle . Lectur�ng, d�scuss�ng, and field tr�ps must be well planned to safe-
guard pos�t�ve learn�ng results . Th�s calls for creat�v�ty �n both the streaml�n-
�ng of teach�ng efforts as well as t�me management to allow for exper�ent�al 
teach�ng . Collaborat�on among teachers �n the Berl�n program has proven 
t�me effic�ent and allowed some field tr�ps that mult�ple classes m�ght take to 
be merged, therefore avo�d�ng the v�s�tat�on of the same s�te more than once . 
Add�t�onally, th�s contr�butes to an enr�ched learn�ng env�ronment where 
d�ffer�ng perspect�ves contr�bute to the exper�ence and d�scuss�on . Thus, a 
collaborat�on between two teachers has often enr�ched the learn�ng env�ron-
ment by prov�d�ng two perspect�ves . 

Another creat�ve approach to solv�ng the problem of t�me shortage �s 
subway hopp�ng . Subway hopp�ng �s used for a c�ty excurs�on des�gned to 
rema�n w�th�n the constra�nts of a four-hour t�me slot and to focus on d�f-
ferent art�st�c and arch�tectural per�ods . W�thout the use of the subway, the 
excurs�on m�ght last a whole day . Berl�n’s publ�c transportat�on system �s 
elaborate and generally funct�ons qu�te well . Subways are one of the oldest 
means of publ�c transportat�on �n Berl�n and the arch�tecture of subway sta-
t�ons reflects many d�fferent h�stor�cal and contemporary styles . Exper�enc-
�ng the stat�ons first hand �s prepared for �n a preced�ng lecture w�th Power-
Po�nt presentat�ons . The teacher add�t�onally uses photos and �mages pr�nted 
on boards that he presents on the tra�ns �n trans�t between subway stat�ons . 
In a way the exper�ence �s underway even before the actual exper�ence takes 
place . Th�s �s �mportant because the �mmed�ate encounter w�th the subway 
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stat�ons lasts only between 30 seconds and a couple of m�nutes depend�ng 
on whether students have to hop on the same tra�n w�th wh�ch they arr�ved 
or sw�tch and hop onto the next l�ne . Dur�ng th�s �nterval students are asked 
to solely concentrate on the aesthet�c qual�ty of the arch�tecture they per-
ce�ve . What thoughts and emot�ons does �t evoke? The t�me per�od �s short . 
But �n �t, students are called to he�ghten the�r percept�veness . 

In trans�t aga�n, the students can start art�culat�ng and d�scuss�ng the�r 
percept�ons before they encounter the next object of compar�son �n the form 
of another subway stop . Dur�ng the follow-up �n-class sess�on more t�me �s 
ded�cated to a focused d�scuss�on of arch�tectural styles and reflect�ons on the 
exper�ence . The mode of presentat�on dur�ng the subway r�des proves to be 
worthwh�le for students as they ga�n confidence when �t comes to �dent�fy�ng 
styl�st�c dev�ces of a certa�n arch�tectural per�od . When asked to speculate on 
why students can better reta�n content after hav�ng been exposed to th�s expe-
r�ent�al teach�ng method, the �nterv�ewee suggested that �t m�ght be related 
to the customary and cond�t�oned ways �n wh�ch young people engage w�th 
v�deo and Internet . The �nstant and accelerated access to �mages and �nforma-
t�on prov�ded by those sources m�ght cater to the fact that the subway hopp�ng 
does not cause sensory overload but �nstead �s attuned to the students’ mode 
and rate of sensory �nput . In that sense, the d�scussed exper�ent�al teach�ng 
method would not only cater to an exposure to and a reflect�on on a d�rect 
exper�ence, but also to accustomed modes of learn�ng . L�kew�se, the �ncreased 
consumpt�on of t�me often assoc�ated w�th the ab�l�ty to thoroughly reflect 
on a subject matter becomes more relat�ve when the process of reflect�ng on 
a subject matter �s postponed . The var�ous modes of approach�ng a content 
— sketch�ly and condensed as dur�ng the subway hopp�ng as well as compre-
hens�ve and refined �n a classroom d�scuss�on or response paper — can enr�ch 
the reflect�on and help �t become more nuanced . 

T h e  R a p  W o r k s h o p

A workshop on rap �s part of a course deal�ng w�th the �mpact of pop 
culture on the modern metropol�s . As an event to wh�ch the teacher �nv�tes a 
local rapper and producer to talk about h�s art and to exh�b�t samples of h�s 
mus�c, the workshop �ncorporates many of the �deas of exper�ent�al educa-
t�on . It h�ghl�ghts the transact�onal element between the rapper and teacher 
as one un�t and the students as the other . The rapper’s stor�es about Berl�n’s 
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rap and h�p hop scene reflect how th�s mus�cal and cultural genre was �nsp�red 
by Amer�can rap art�sts and how �t emulated these role models before �t devel-
oped �nto someth�ng of �ts own . The �ntercultural learn�ng first takes place 
on a cogn�t�ve level �n that students come to understand the s�m�lar�t�es and 
d�fferences between Amer�can and German rap . Although top�cs d�scussed 
�n lyr�cs m�ght d�ffer, and the Engl�sh lex�con and syntax lend themselves bet-
ter to rhymes and neolog�sms, rap �n both countr�es cont�nues to convey the 
performer’s messages �n cleverly rhymed choruses and stanzas . 

Subsequently, students are asked to wr�te raps . Although rap �s an art�st�c 
�mpress�on that has �ts or�g�ns �n a spec�fic Amer�can soc�al and cultural con-
text, today �t �s part of the Amer�can pop culture and exper�ent�al reperto�re 
of teenagers and people �n the�r twent�es . For pedagog�cal purposes, deal�ng 
w�th rap �s conduc�ve to exper�ent�al learn�ng because students already can 
�dent�fy w�th rap or, at least, relate to the art form . Not only can they fall back 
on pr�or knowledge of what rap lyr�cs are supposed to be l�ke, students also 
become emot�onally �nvested �n learn�ng when they art�culate exper�ences 
and thoughts �n wr�tten raps �n e�ther Engl�sh or broken German . The trans-
act�onal learn�ng between teacher, rapper, and student becomes prom�nent 
when students, ass�sted by the techn�cal equ�pment of the rapper, perform 
the�r raps and reflect on what �nsp�red them . More often than not, th�s turns 
out to be someth�ng related to the study abroad sojourn, wh�ch tends to be 
the overarch�ng exper�ence already occupy�ng the�r m�nds . Often, th�s leads 
to broader reflect�ons on Berl�n’s mus�c scenes and relates those to observa-
t�ons and exper�ences they have had on field tr�ps to Par�s and St . Petersburg . 

The rap exper�ence forms new knowledge, prov�des clues for the teacher 
on how to refine h�s exper�ent�al teach�ng and encourages further exper�-
mentat�on w�th the art form . The �nv�ted rapper has repeatedly expressed 
h�s adm�rat�on for the ease and eloquence w�th wh�ch the Amer�can stu-
dents catch on to h�s st�mul� . Th�s t�es �n w�th the teacher’s observat�on that 
th�s workshop helps overcome the d�fficulty of engag�ng students �n a more 
consc�ous reflect�on on the�r own cultural background . The �mpl�c�tness of 
understand�ng Amer�can pop culture obstructs a closer exam�nat�on, for 
example, of the Amer�can�zat�on of European cultures . It seems, however, 
that once reflect�on �s embedded �nto a fam�l�ar context, more d�st�ngu�shed 
results can be ach�eved for exper�ent�al learn�ng . In th�s sense, the rap work-
shop demonstrates how exper�ent�al educat�on can med�ate the �ntercultural 
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and conceptual d�fferences among the actors �nvolved �n �ts process . 
C o n c l u s i o n 

C�t�es offer a w�de and not yet fully explored range of opportun�t�es for 
th�nk�ng about exper�ent�al educat�on and creat�ng s�tuat�ons of exper�ent�al 
learn�ng . The transact�onal model of exper�ent�al educat�on does not �nval�date 
the model of exper�ent�al learn�ng . On the contrary, the transact�onal model 
enr�ches our perspect�ve as �t draws our attent�on to the c�ty as a learn�ng object 
and a learn�ng env�ronment . Also h�ghl�ghted �n the preced�ng d�scuss�on are 
the �ntercultural dynam�cs of �ts med�at�on �n exper�ent�al teach�ng and learn-
�ng . The relat�onsh�ps of the actors �nvolved �n exper�ent�al educat�on and the�r 
respect�ve d�spos�t�ons toward one another and the c�ty, as the object of the�r 
negot�at�ons, �s complex . Cont�nued conceptual�zat�on w�ll be advantageous 
�n further stud�es . As �t has been shown �n the �nterv�ew analys�s, �mplement-
�ng the tenets of exper�ent�al educat�on theory �n pract�ce poses a number of 
challenges . Students need to be prepared and tra�ned for th�s mode of learn�ng . 
It takes effort to reconc�le d�rect exper�ence w�th more abstract learn�ng . The 
overall cond�t�ons of teach�ng under t�me constra�nts and overloaded program 
schedules are not always conduc�ve to exper�ent�al educat�on .

However, the d�scuss�on of the pract�ces �n th�s art�cle prov�des further 
thought on how to effect�vely �ncorporate components of exper�ent�al learn-
�ng �nto the teach�ng of a c�ty . They �nsp�re new ways of handl�ng the chal-
lenges �nvolved �n exper�ent�al learn�ng �n the c�ty . These �nclude prepar�ng 
students for exper�ent�al learn�ng by cult�vat�ng the�r analyt�cal and com-
parat�ve capab�l�t�es, undertak�ng exper�ent�al learn�ng w�th�n shorter but 
focused per�ods of t�me w�th�n alternat�ve learn�ng env�ronments, and man-
ag�ng the level of abstract�on w�th�n wh�ch exper�ent�al learn�ng occurs .

The overall response to exper�ent�al teach�ng among those �nterv�ewed 
for th�s research was pos�t�ve . Some teachers adm�tted that they should prob-
ably make use of �t more often than they do . When asked to elaborate on th�s 
hes�tat�on, explanat�ons �ncluded the �ncreased effort �nvolved �n des�gn�ng 
exper�ent�al teach�ng, the �nterd�sc�pl�nary approach that requ�res further 
expert�se, and the v�ew that exper�ent�al learn�ng m�ght be reconc�lable w�th 
“academ�c” teach�ng, but st�ll takes t�me away from �t . Nevertheless, �t �s my 
content�on that desp�te certa�n obstacles, �t �s st�ll poss�ble to �nclude some 
aspects of exper�ent�al educat�on, for example, by prov�d�ng for exper�ent�ally 
r�ch learn�ng env�ronments �n general, and by reflect�ng more consc�ously 
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on the �ntercultural dynam�c of the teacher-student relat�onsh�p . The c�ty’s 
capac�ty for teach�ng pract�ces that embrace exper�ent�al educat�on has not 
been exhausted, and calls for more exper�mentat�on . It m�ght be poss�ble 
that the lessons der�ved from such exper�mentat�on w�ll v�nd�cate the use of 
exper�ence �n learn�ng and s�lence �ts skept�cs . 

The usefulness of evaluat�ng the effects of exper�ent�al teach�ng w�ll always 
rema�n l�m�ted �n �ts s�gn�ficance unless the effect�veness of exper�ent�al learn-
�ng for students �s addressed . Hence, further research on students’ learn�ng out-
comes �s needed �n order to enhance the effect�veness of exper�ent�al teach�ng 
and learn�ng together under the roof of exper�ent�al educat�on . In the context 
of teach�ng and learn�ng about the c�ty, th�s translates to more theoret�cally 
buttressed �ns�ghts �nto the effects of the c�ty on students, both as the�r study 
abroad env�ronment, and as the object of exper�ent�al educat�on . 
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