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Abstract:
The purpose of this study was to explore what cultural mentoring looks like in practice in shortterm study abroad courses, how frequently instructors engage in cultural mentoring, and what
demographic and background variables might predict the extent to which faculty members engage in
cultural mentoring. Using data from a survey of 473 faculty members from 72 U.S. colleges and
universities who had recently taught short-term study abroad courses, we identified four types of
cultural mentoring behaviours: Expectation Setting, Explaining the Host Culture, Exploring Self in
Culture, and Facilitating Connections. We also identified key predictors of the frequency with which
participants engaged in cultural mentoring, including rank, race/ethnicity, and discipline.

In 2005, the U.S. Congressionally-appointed Commission on the Abraham Lincoln Study
Abroad Fellowship Program set a goal of sending one million U.S. students on study abroad
experiences annually, stating that “engagement of American undergraduates with the world around
them is vital to the nation’s well-being” (p. v). Although still far short of the Lincoln Commission’s
goal, since 2005 the number of U.S. college students participating in study abroad experiences has
increased by nearly 50 percent (Institute of International Education [IIE], 2015). Much of this
increase comes from the rise of short-term abroad experiences (defined by IIE as eight weeks or
fewer), which now outnumber traditional semester- or year-long study abroad programs (Gutiérrez,
Auerbach, & Bhandari, 2009; Obst, Bhandar, & Witherell, 2007).
One of the main rationales for promoting study abroad in the U.S. is the development of
intercultural competence, an increasingly valued skill in today’s global society. Approximately 79% of
all American Association of Colleges & Universities (AACU) institutions consider intercultural skills
a learning outcome for all students (AACU, 2011). Study abroad experiences can provide students
the opportunity to develop their intercultural competence by immersing themselves in new cultures,
learning from others of diverse backgrounds, and developing a set of skills for an increasingly
interconnected world (Anderson, Lawton, Rexeisen, & Hubbard, 2006; Keese & O'Brien, 2011).
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Although study abroad can promote intercultural competence, simply going abroad is not
necessarily sufficient to do so (Bennet, 2008; Jackson, 2008); the research on whether short-term
study abroad programs can facilitate intercultural competence development is mixed. Some studies
have found that short-term study abroad can lead to positive gains in intercultural competence (e.g.,
Anderson et al., 2006; Chieffo & Griffiths, 2004), while others have found either no gains from
short-term study abroad (Medina-López-Portillo, 2004), or that longer-term programs lead to
significantly greater gains (Kehl & Morris, 2007).
One way faculty members who teach short-term study abroad courses may be able to maximize
the potential of these experiences to facilitate students’ intercultural learning is through focusing on
cultural mentoring. Paige and Goode (2009) defined cultural mentoring as “the role of international
professionals in facilitating the development of intercultural competence among their students” (p.
333). Stier (2003) identified mentoring as one of the four main roles of international educators and
highlighted the importance of mentoring students and serving as a role model and discussion
partner. By acting as what other researchers call a cultural development guide (Marx & Moss, 2011),
cultural mentors can assist students through their growth in intercultural competence.
Despite the importance of cultural mentoring, little is known about if and how faculty
members who teach short-term study abroad engage in cultural mentoring. The purpose of this
study was to explore what cultural mentoring looks like in practice in short-term study abroad
courses, how frequently instructors engage in cultural mentoring, and what demographic and
background variables might predict the extent to which faculty members engage in cultural
mentoring.
Theoretical Framework and Review of the Literature
The role of faculty members as cultural mentors in short-term study abroad is grounded in
theories of intercultural development. The assumption that studying abroad can facilitate
intercultural development is based in Allport’s (1954) contact hypothesis, which posited that contact
between different groups of people could lead to greater understanding of group differences.
Although research suggests intergroup contact can have beneficial outcomes (e.g., Pettigrew &
Tropp, 2005), simply going abroad does not necessarily lead to increased intercultural competence
(Bennet, 2008; Jackson, 2008; Vande Berg, Paige, & Lou, 2012), in part due to the psychological
challenges that often occur on study abroad programs. Stier (2003) called going abroad an emotional
journey, citing feelings of loss, insecurity, and uncertainty experienced by those traveling abroad.
Other research studies highlighted feelings of anxiety (Lucas, 2009), culture shock (Buffington,
2014), and the need for emotional support (Doyle et al., 2010). Not all students are able to
successfully navigate the new cultural environment or manage the identity renegotiation process that
may occur as a result of exposure to a different culture.
These challenges encountered in study abroad experiences are not in themselves a detriment.
The disequilibrium experienced on a study abroad trip can lead to teachable moments to help
students learn more deeply about the host culture as well as their own beliefs and values (Bennet,
2008; Buffington, 2014). These trigger events can be a catalyst for turning culture shock into cultural
learning, providing the process is “well facilitated” (Bennet, 2008, p. 17). Having guidance for
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students as they experience these challenges then becomes an important part of the intercultural
competence development process; cultural mentoring can provide this guidance.
Cultural Mentoring in Education Abroad
According to Paige and Vande Berg (2012), cultural mentoring includes “engaging learners in
ongoing discourse about their experiences, helping them better understand the intercultural nature
of those encounters, and providing them with feedback relevant to their level of intercultural
development” (p. 53). Cultural mentoring helps students to become more culturally self-aware and
suspend hasty judgments before responding to people and events (Vande Berg et al., 2012). Cultural
mentoring, then, stands as the vehicle by which students are able to find meaning in their study
abroad experiences and transfer the competencies gained from the experience into their interactions
with others. In a review of relevant theoretical frameworks of intercultural competence, Paige and
Goode (2009) identified a number of behaviors that may fall under the umbrella of “cultural
mentoring”:
 Pre-departure sessions addressing intercultural competence; examine student’s
expectations for the study abroad experience, themselves, and the host culture; allow
students to discuss how their own individual identities (e.g., race, ability, gender, etc.)
may be perceived by members of the host culture; and explore differences between
the home and host culture;
 On-site reflection on cultural differences between the home and host culture;
 General discussions about culture, how to recognize dimensions of culture, and the
process of adapting to a different culture;
 Discussions about students’ own culture(s) and cultural assumptions;
 Providing specific information and challenging students’ assumptions about the host
culture;
 Structured “breaks” from deep cultural immersion, including time for students to
interact with people from their own home cultural group;
 Giving students ideas about how to explore the host culture;
 Providing advice about navigating cultural issues and practical matters (e.g., making a
phone call, using public transportation, etc.) in the host culture; and/or
 Considering students’ individual levels of intercultural sensitivity and adapting
teaching and mentoring accordingly.
Additionally, Paige and Goode asserted that cultural mentors must pay attention to their own levels
of intercultural competence and how this may influence their mentoring.
The Need for Cultural Mentoring
Research from around the world points to the need for cultural mentoring in international
education. As Jackson (2008) found in a study of Chinese students studying in England, students do
not always recognize the need to develop their intercultural competence. Participants in Jackson’s
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study had inflated perceptions of their own intercultural sensitivity, perhaps impeding their growth.
Other researchers have pointed to the detrimental effects of a lack of cultural mentoring and
support in education abroad. Koskinen and Tossavainen (2004) found that Finnish nursing students
on an exchange program in the United Kingdom had trouble finding cultural meaning in their
experiences due to poorly facilitated orientation and re-entry programs. Doyle et al. (2010) similarly
found one of the obstacles for New Zealand students studying abroad was a perceived lack of
emotional support in a new cultural environment.
When cultural mentoring is present, research on study abroad generally has demonstrated its
value in developing students’ intercultural competence. In the Georgetown Consortium Project
researchers found U.S. students studying abroad who met with a mentor to work on intercultural
learning made greater gains in intercultural competence than those who did not (Vande Berg,
Connor-Linton, & Paige, 2009). Lou and Bosley (2012) found students who received facilitation
through a mentor during study abroad advanced their intercultural competence nearly twice as much
as students who guided themselves through the facilitation process. Each of these studies illustrates
that cultural mentoring is a necessary part of the developmental process for students studying
abroad, and that faculty members need to be ready to provide such support. All of these studies,
however, focus on longer-term study abroad programs, and few provide details about what
specifically was involved in the cultural mentoring in question.
Faculty Members as Cultural Mentors
Faculty members who teach short-term study abroad courses are well-positioned to serve as
cultural mentors for students due to the intense nature of these courses and the high levels of
faculty-student interactions that can take place during the time abroad. Yet, little is known about
what faculty members are actually doing while teaching study abroad courses and how they might be
engaging in cultural mentoring. In one of the few studies on faculty members who teach short-term
study abroad courses, Goode (2008) found that faculty members rarely discussed their role in
students’ intercultural learning when describing the various dimensions of teaching abroad.
Although there is little research specifically on faculty members as cultural mentors in shortterm study abroad programs, there is a great deal of research pointing to the factors predicting
which faculty members are more likely to engage in effective cultural mentoring than others. Faculty
members’ own intercultural competence may influence their ability to act as cultural mentors for
students (Paige & Goode, 2009), although as Schuerholz-Lehr (2007) found, intercultural capacity
and prior international experience does not always “translate automatically into more globally
inclusive teaching practices” (p. 199). Related to the idea of cultural mentoring or culturally engaged
pedagogical practices, other research has shown that Faculty of Color are more likely than their
White counterparts to place an emphasis on incorporating diversity-related content into their
courses (Mayhew & Grunwald, 2006); similarly, women are more likely than men to focus on
diversity in their teaching (Mayhew & Grunwald, 2006; Nelson Laird, 2011) and to engage in active
instructional practices (Nelson Laird, Garver, & Niskodé-Dossett, 2011).
Discipline may be another factor that contributes to the extent to which faculty members
engage in cultural mentoring. Research on approaches to teaching has found that instructors in
“hard” disciplines (generally science, technology, engineering, and mathematics [STEM] fields) tend
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to approach teaching in substantively different ways than those in “soft” disciplines (e.g., humanities,
social sciences, education, etc.). Schuerholz-Lehr (2007) found that instructors in hard disciplines
were more likely than those in soft disciplines to use a teacher-focused approach. Other researchers
have identified that instructors in soft disciplines are more likely than those in hard disciplines to use
deep approaches to learning (i.e., emphasize higher-order, integrative, and reflective learning; Nelson
Laird, Shoup, Kuh, & Schwarz, 2008) and include diverse course content and focus on inclusive
learning strategies (Nelson Laird, 2011). However, faculty members in hard disciplines are more
likely to emphasize peer learning than their soft discipline peers (Garver, Haywood, Ribera, &
Nelson Laird, 2009). These disciplinary differences may be a result of the ways in which faculty
members’ academic training and the culture of their disciplines affect their pedagogy (Lattuca &
Stark, 1994).
The Present Study
With the rise in short-term faculty-led student abroad programs (Gutiérrez et al., 2009; IIE,
2015; Obst et al., 2007), having faculty members serve as cultural mentors becomes an important
factor in effectively facilitating students’ intercultural development (Chieffo & Griffiths, 2009).
While current research has shown cultural mentoring as an important component of the
intercultural development process for students on study abroad experiences, more research needs to
be conducted to determine if and how faculty members teaching study abroad courses are taking on
the role of cultural mentor. The purpose of this study is to: (a) describe how faculty members
approach cultural mentoring while teaching short-term study abroad courses and (b) identify
differences in the extent to which different faculty members engage in cultural mentoring based on
their gender, academic rank, race, discipline, or intercultural competence.
Methods
Data for this study were collected via an online survey instrument created by the researchers.
The survey was administered to faculty members/instructors who had taught short-term (eight
weeks or less) study abroad courses over the past year. Directors of study abroad offices were
contacted and asked to forward the survey link to faculty members who met the criteria for
inclusion. The survey asked participants to answer questions based on their most recent short-term
study abroad experience. The sample consisted of 473 faculty members from 72 colleges and
universities. Sample demographics including gender, race, rank, and discipline can be found in Table
1. The overall response rate to the survey was approximately 16%.
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Table 1. Sample Demographics and Frequency Distribution of Predictor Variables
Variable
Percentage
Race
White
86.4%
Faculty of Color
13.6%
Gender Identity
Female
52.6%
Male
47.4%
Birthplace
U.S.
50.4%
Non-U.S.
49.6%
Discipline
STEM
18.9%
Other
6.6%
Area Studies and Foreign Language
10.7%
Business
7.7%
Journalism and Communications
5.2%
Education
8.8%
Health Professions
6.8%
General Humanities
19.5%
Social Sciences
5.9%
Rank
Full Professor
28.7%
Associate Professor
29.9%
Assistant Professor
27.0%
Non-Tenure Track
27.0%
Language Ability
One Language
39.6%
More than One Language
60.4%
Prior International Travel
None
0.5%
One Time
0%
Two Times
1.6%
Three Times
1.6%
Four Times
4.6%
Five or More Times
91.6%
Prior Experience Teaching
First Time
19.3%
Study Abroad
Second Time
11.9%
Third Time
10.1%
Fourth Time
10.1%
Fifth Time or More
48.3%

Variables
Cultural mentoring behaviors. On the survey, participants were asked to identify how
frequently they engaged in a series of 31 different activities with students enrolled in their courses
during their time abroad. Each activity was chosen for inclusion based on the conceptual and
empirical literature on cultural mentoring described above (e.g., Paige & Goode, 2009). Respondents
could choose from a set of five responses where 1= “Never,” 2= “Infrequently,” 3= “Occasionally,”
4= “Often,” and 5= “Very Often.”
Predictors of cultural mentoring. The independent variables for this study are the factors
identified in related literature (e.g., Garver et al., 2009; Lattuca & Stark, 1994; Mayhew & Grunwald,
2006; Nelson Laird, 2011; Nelson Laird et al., 2008; Nelson Laird et al., 2011; Paige & Goode, 2009;
Schuerholz-Lehr, 2007) that may predict faculty engagement in cultural mentoring behaviors. Based
on this literature, we included participants’ gender, academic rank, race, and discipline, and three
proxy measures for participants’ own intercultural competence: language ability, prior international
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travel experience, and prior experience teaching study abroad courses. Gender identity was measured
by a dichotomous variable (0=female, 1=male). Academic rank was measured by asking participants to
indicate their primary appointment type (faculty or staff); those who selected “faculty” were then
asked to choose their rank from a list of options (see Table 1). The group defined as Associate
Professors served as the referent group to which other ranks were compared.
Racial identity was measured using a dichotomized item for the regression analysis (0=White,
1=Faculty of Color). Participants were also grouped by their primary discipline, represented by STEM,
Area Studies and Foreign Languages, Journalism and Communications, Business, Health Professions, General
Humanities (other than area studies and foreign language), Education, Social Sciences, and Other; STEM
served as the referent group in the analysis.
As we did not have a direct measure of participants’ intercultural competence at the time they
taught the study abroad course, we used participants’ language ability, prior international travel
experience, and prior experience teaching study abroad courses as proxies for intercultural
competence. Olson and Kroeger (2001) found faculty members with high intercultural competence
were seven times more likely to speak one or more languages with advanced proficiency and twice as
likely to have spent substantive time abroad than those faculty members with lower intercultural
competence.
Language ability was a dichotomous variable representing only one language (0) and more than one
language (1). Prior travel experience was measured with a variable representing the total number of
times participants had traveled outside of the United States (0=no prior travel, 1=1 time, 2=2 times,
3=3times, 4=4 times, 5=five or more times). Similarly, prior study abroad teaching experience was
measured with one variable indicating the total number of study abroad courses participants
previously had taught (1=first time teaching study abroad, 2=second time, 3=third time, 4=fourth time, 5=fifth
time or more).
Data Analysis
Our first goal was to identify the ways in which faculty members engage in cultural mentoring
while teaching short-term study abroad courses. To do this, we used exploratory factor analysis
(EFA) in SPSS 23 and then modeled the factor structure using confirmatory factor analyses (CFA)
with Mplus 7.11. Next, we employed multiple linear regression to predict the frequency with which
faculty members engaged in cultural mentoring overall and in four different types of cultural
mentoring identified in the factor analysis (for a total of five regression analyses). We employed
single-level models with robust standard errors to account for the nesting of the data (faculty
members within institutions), and full-information maximum likelihood estimation to handle
missing data.
Results
Through the EFA and CFA analyses we identified five different factors, or types of cultural
mentoring behaviors in which faculty members engage while teaching short-term study abroad
courses: Facilitating Reflection, Expectation Setting, Explaining the Host Culture, Exploring Self in
Culture, and Facilitating Connections. Interestingly, the Reflection factor showed only a moderate
correlation with the other three factors (.567 to .651), whereas other factors had correlations ranging
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from .741 to .890. Because participants seemed to engage in Reflection activities differently than
other types of cultural mentoring behaviors, we excluded this factor to focus on what appeared to
be core cultural mentoring behaviors.
Table 2. Standardized Loadings of 4-Factor Model of Cultural Mentoring
Variable
Expectation Setting (α=.870)
Q24_6
Discuss students’ overall expectations for the study abroad experience.
Q24_7
Q24_8

Discuss students’ expectations of the host culture.
Discuss students’ expectations of themselves in the host culture.

Explaining the Host Culture (α=.812)
Q24_1
Discuss cultural differences between the U.S. and the host country.
Q24_17
Discuss specific aspects of the host culture that students are likely to encounter/observe.
Q24_21
Explain aspects of the host culture that students encounter/observe in country.
Exploring Self in Culture (α=.912)
Q24_9
Discuss similarities and differences between students’ expectations and experiences.
Q24_10
Discuss how students as a group were being perceived by the host culture.
Discuss how individuals from the host culture reacted to students’ appearance, skin color,
Q24_11
gender, sexual orientation, (dis)ability, etc.
Q24_12
Provide advice about navigating cultural issues in the host culture.
Q24_15
Discuss students’ own cultural background.
Q24_16
Discuss the definition of culture.
Q24_18
Discuss the process of adapting to a different culture.
Q24_31

Discuss intercultural competence.

Facilitate Connections (α=.825)
Q24_22
Discuss students’ prior knowledge related to their experiences in-country.
Help students make connections between their prior experiences and their experiences inQ24_23
country.
Q24_27
Help students compare and contrast different in-country experiences.
Correlations
Host Culture with
Expect
Self in Culture with
Expect
Host Culture
Connect with
Expect
Host Culture
Self in Culture
Q24_11 with
Q24_10

Factor
Loading

R2

0.814

0.662

0.907
0.784

0.823
0.614

0.706
0.841
0.755

0.499
0.708
0.570

0.696
0.741

0.484
0.549

0.748

0.559

0.773
0.772
0.729
0.832

0.597
0.595
0.531
0.692

0.752

0.566

0.871

0.758

0.833

0.694

0.662

0.438

0.719
0.813
0.886
0.754
0.758
0.813
0.304

A model with the four correlated factors (Expectation Setting, Explaining the Host Culture,
Exploring Self in Culture, and Facilitating Connections) did not quite reach “good” model fit
( (112) = 389.766, p<.001, RMSEA = .076, CFI = .928, SRMR = .047; Hu & Bentler, 1999). The
specific items in each factor, along with item loadings and R2 statistics can be found in Table 2.
Because the high correlations between the four factors suggest a higher-order factor of Cultural
Mentoring with four lower-order factors, the factor loadings from this implied higher-order CFA are
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reported in Table 3. From this analysis, we concluded that faculty generally have an overall approach
to cultural mentoring, reflected in the higher-order Cultural Mentoring factor, but that there are
different types of behaviors that constitute cultural mentoring (Expectation Setting, Explaining the
Host Culture, Exploring Self in Culture, and Facilitating Connections).
Table 3. Standardized Loadings of Higher-Order Cultural Mentoring Factor
Factor
Factor Loading R2
Cultural Mentoring by
Expectation Setting
.834
.711
Explaining the Host Culture .899
.808
Exploring Self in Culture
.966
.933
Facilitating Connections
.851
.724

Next, we turned to linear regression to examine whether there were differences in cultural
mentoring behaviors based on faculty members’ gender, academic rank, race, discipline, and/or
intercultural competence. A summary of the significant findings across all five regression analyses
can be found in Table 4. The predictors in the regression model explained 22.1% of the variance in
overall Cultural Mentoring, 17.0% in Expectation Setting, 22.7% in Explaining the Host Culture,
22.5% in Exploring Self in Culture, and 14.5% in Facilitating Connections. Race, rank, and gender
were all significant demographic predictors of at least one type of cultural mentoring. Faculty of
Color engaged in more overall Cultural Mentoring, Expectation Setting, Explaining the Host
Culture, and Exploring Self in Culture than did White faculty. Assistant professors engaged in
significantly more than did associate professors. Male faculty engaged in significantly less Facilitating
Connections than did female faculty.
Faculty members’ own intercultural competence was generally not a significant predictor of any
type of cultural mentoring, at least as measured by their language ability and prior international
experience. Prior international travel experience was a significant, negative predictor of Expectation
Setting and Exploring Self in Culture, but there were no other significant predictors of any of the
five outcomes in this category.
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Table 4. Regression Results
Predictor
Higher Order
Cultural
Mentoring
Factor
Demographics
Assistant

0.154

Full

0.063

Non-Tenure
Track
Non-US Birth

*

Expectation
Setting

0.159

*

Explaining the
Host Culture

Exploring
Self in
Culture

*

Facilitating
Connections

0.074

0.151

0.165

*

0.069

0.010

0.081

-0.009

0.042

0.092

-0.067

0.057

0.027

-0.040

-0.084

0.001

-0.042

-0.019

Male

-0.044

0.007

-0.074

-0.030

-0.097

Faculty Of Color

0.199

**

0.223

***

0.124

*

0.210

***

0.099

Area Studies and
Foreign
Language
Journalism and
Communications
Business

0.302

***

0.234

**

0.370

***

0.293

***

0.142

*

0.298

***

0.220

***

0.239

***

0.322

***

0.210

***

0.179

*

0.159

*

0.125

Health
Professions
General
Humanities
Education

0.156

*

0.137

*

0.161

0.152

*

0.086

0.332

***

0.249

**

0.362

***

0.341

***

0.168

*

0.260

***

0.196

*

0.239

**

0.267

***

0.193

**

Social Sciences

0.283

***

0.232

**

0.291

***

0.276

***

0.193

**

Other
Disciplines

0.130

*

0.054

0.207

***

0.126

*

0.054

0.022

-0.111

**

-0.072

0.035

0.016

0.080

0.019

-0.006

0.099

0.012

0.092

0.170

0.227

0.225

0.145

*

Discipline▲

0.159

Intercultural Competence
Proxies
-0.085
Prior
International
Travel
Prior Experience 0.055
Teaching Study
Abroad
0.037
Multiple
Languages
0.221
R2

0.081

-0.086

*

NOTES: Standardized betas; * p<.05, **p<.01, ***p<.001; ▲Compared to faculty members in STEM disciplines

There were a number of significant disciplinary differences when it came to all five types of
cultural mentoring. There were significant differences between STEM faculty members and faculty
members in all other disciplines when it came to at least some aspect their engagement in cultural
mentoring. Faculty members in Area Studies and Foreign Languages, Journalism and
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Communication, General Humanities, Education, and Social Sciences all engaged in significantly
more cultural mentoring across all five outcomes than did faculty members in STEM (see Table 4).
Faculty members in Business engaged in significantly more Explaining the Host Culture and
Exploring Self in Culture than did STEM faculty members. Faculty members in Health Professions
engaged in significantly more overall Cultural Mentoring, Expectation Setting, and Exploring Self in
Culture; and faculty members in Other disciplines engaged in significantly more overall Cultural
Mentoring, Explaining the Host Culture and Exploring Self in Culture than did STEM faculty
members.
Discussion
Cultural mentoring is a key pedagogical practice faculty members teaching short-term study
abroad courses can use to maximize students’ intercultural competence development (Lou & Bosley,
2012; Vande Berg et al., 2009). Our findings extend the current theoretical work on cultural
mentoring by providing empirical evidence of how faculty members teaching short-term study
abroad courses approach cultural mentoring. In our analyses, we identified four core types of
interrelated cultural mentoring behaviors that align with the theoretical literature on cultural
mentoring (e.g., Paige & Goode, 2009): helping students set expectations for their study abroad
experience, explaining aspects of the host culture to students, helping students explore their own
selves in relation to the host culture, and facilitating connections between and among different
experiences students are having before and during their study abroad experience. Although these
four types of behavior are distinct, our analyses showed faculty members in our study generally
approached these in the same way while teaching their study abroad courses.
It is not surprising that these types of behaviors form the core of how faculty members
approach cultural mentoring. The purpose of cultural mentoring is to provide a cultural guide (Marx
& Moss, 2011) for students as they navigate the sometimes challenging process of learning about
and adapting to a different cultural environment and helping students understand the host culture
and their experiences within it are naturally key pieces of cultural mentoring. Helping students
manage their expectations for their study abroad experience can also be a key part of providing
support for students to have a positive learning experience.
Although the theoretical literature points specifically to the importance of providing
opportunities for students to discuss their experiences with others, along with assisting students with
the logistics of international travel and providing a “break” from the intensity of cross-cultural
interactions (Paige & Goode, 2009), we found that faculty members in our study did not necessarily
approach these behaviors in the same way as they did the core cultural mentoring behaviors
identified above. This does not mean these behaviors are not important, or that they should not be
considered part of cultural mentoring, but it is important to note that faculty members may think
about and approach these behaviors differently than they do behaviors related to explaining and
exploring culture, setting expectations, and facilitating connections.
We found a number of key predictors of the extent to which faculty members will engage in
cultural mentoring while teaching short-term study abroad courses. Academic rank, race, and
discipline were fairly consistent predictors of cultural mentoring behaviors. While previous studies
have found no differences in the status and rank of faculty in incorporating peer learning (Garver et
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al., 2009) or tenure and time at the institution for incorporating diversity-related content into their
pedagogy (Mayhew & Grunwald, 2006), our study found that Assistant Professors engaged in
significantly more cultural mentoring than did Associate Professors, overall and across three of the
four different types of cultural mentoring (all except for Explaining the Host Culture). Faculty of
Color engaged in significantly more cultural mentoring than did White faculty, overall and across
three of the four types (all except for Facilitating Connections). These results mirror those of
previous studies that found that Faculty of Color are more likely than their White counterparts to
incorporate diversity-related content (Mayhew & Grunwald, 2006) and diverse perspectives (Nelson
Laird et al., 2008) into their courses. Consistent with other studies that have found that faculty in
hard disciplines emphasize diversity inclusivity (Nelson Laird, 2011) and deeper approaches to
learning (Nelson Laird et al., 2008) less than faculty in soft disciplines, our study found that STEM
faculty consistently engaged in less cultural mentoring than did faculty in most other disciplines,
especially Area Studies and Foreign Language, Journalism and Communications, General
Humanities, Education, and Social Sciences.
Conclusion and Implications
This study examined the ways in which faculty members engage in cultural mentoring during
short-term study aboard courses. The results identified four core types of interrelated cultural
mentoring behaviors, including helping students set expectations for their study abroad experience,
explaining aspects of the host culture to students, helping students explore their own selves in
relation to the host culture, and facilitating connections between and among different experiences
students are having before and during their study abroad experience. These findings have
implications for research and practice.
In identifying different types of cultural mentoring behaviors, the results of this study can help
education abroad professionals think about how to structure training and support for faculty
members around issues of cultural mentoring. The findings related to predictors of cultural
mentoring behaviors can provide further guidance for practitioners looking to target faculty training
efforts. For instance, the rising number of STEM students studying abroad (IIE, 2015) paired with
the findings from this study that STEM faculty members are less likely than others to engage in
cultural mentoring points to a need to provide cultural mentoring training for this group of faculty
members. As disciplinary cultures can have a strong effect on how faculty members approach
teaching (Lattuca & Stark, 1994), education abroad professionals may want to consider partnering
with discipline-based faculty members to better target training toward faculty members in different
disciplines.
Despite the value of these findings for building theory around cultural mentoring and guiding
practice in education abroad, there are a number of limitations to this study that point to directions
for future research in this area. First, this study is an initial exploration of cultural mentoring
behaviors, using items written specifically for this study; additional research is needed to further
refine the items and cultural mentoring constructs identified in this study. In particular, our final
measurement model did not quite achieve good model fit. Although the results still provide a
valuable perspective on cultural mentoring in short-term study abroad courses, more work should be
done to improve the measurement of these constructs.
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Second, the fact that behaviors such as assisting with travel logistics and providing a break from
cultural immersion were not closely related to the core cultural mentoring behaviors we identified
deserves further study. It is possible that differently worded items related to these behaviors might
better capture their relationship to cultural mentoring; future research might also confirm the
finding that these are separate pedagogical behaviors. Similarly, it was surprising that items related to
facilitating reflection (e.g., providing opportunities for students to discuss their experiences with one
another) were not part of this set of cultural mentoring behaviors. It is possible the items related to
facilitating connections actually point to a specific type of reflection that may be an important part
of how faculty members approach cultural mentoring – helping students think more deeply about
the experiences they are having, rather than simply providing opportunities for students to discuss
their experiences with one another. Since activities related to reflection are often seen as a hallmark
of study abroad experiences, further study of reflection in the context of short-term study abroad
courses is necessary to understand the role a faculty member plays with respect to reflection before,
during, and after the study abroad experience.
Finally, our study only identified what faculty members are doing in teaching study abroad
courses, not the effect this has on students’ learning and intercultural development. Although prior
research has identified a connection between cultural mentoring and student learning (e.g., Lou &
Bosley, 2012; Vande Berg et al., 2009), further research is needed to examine which types of cultural
mentoring behaviors best facilitate student learning under which conditions. This study is an
important first step in exploring how to measure cultural mentoring behaviors best, but more
research is needed to put cultural mentoring into the broader context of assessing the relationship
between pedagogical practices and student outcomes in short-term study abroad.
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